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KIVONAT

Az Erasmus Hallgatdi Mobilitds Program az egyik ztdshajoja az Eurdpai Unid
oktatasi csereprogramjainako Feélja, hogy segitse a hallgatokat alkalmazkodni az
eurépai munkaér piac igényeihez, 0sztondzze a hallgatékat kompé&ikn
elsajatitdsaban, ugy, mint a nyelvtudas fejlesb&sés javitsa a halhatok gazdasagi- és
szocio-kulturalis tudasat; 6sztondzze az egyiittidéseket fetsoktatasi intézmeények
és véllalkozasok kozott;, és hozzajaruljon egy magdepzett, nyitott, nemzetkozileg
tapasztalt fiatal szakemberéikb allé bazis kialakitasahoz.
(http://ec.europa.eu/education/erasmus/placemermtnen 30.09.2012). 1987 ota tobb
mint 2,2 millié hallgaté vette részt az Erasmusgpamban.

Egy a MOHA magazin altal készitett rangsor szesirRannon Egyetem a 22.
helyen &ll a “Top Erasmus Egyetemek” listajan 49gyea fel$oktatasi intézmeény
kozil. A rangsor a Tempusz Kdzalapitvany altaljttt statisztikakat vette figyelembe.

Hogyan lehetne ezen a helyezésen javitani? Hogyaitalhatna meég tébbet az
egyetem az Erasmushbol?

Ezen munkamban egy kutatas eredményit mutatorarbely a Pannon Egyetem
Gazdasagtudomanyi Karanak hallgatot vizsgalta. i@éda volt, hogy kideritsem, mi
tartja vissza a hallgatokat attol, hogy jelentkerteaz Erasmus programba.

A kérdbiv azokat a hallgatdkat célozta, akik még nem kattezt a programban.

Az egyik legérdekesebb jelenség, hogy a megkétiddz80%-a hallott méar az
Erasmus programrol, és ezen belll 75% gondolt isag@y jelentkezik, mégsem tette.

Kutatasom eredményeit felhasznalni bemutatok néfevaslatot, ami segithet a

kimens Erasmus hallgaték szamanak novelésben.



ABSTRACT

Erasmus Student Mobility Programme is one of tagships of the European Union’s
educational exchange programmes. The main objectike to help students to adapt to
the requirements of the EU-wide labour market; ialde students to develop specific
skills including language skills and to improve arstanding of the economic and
social culture of the country concerned in the ernbf acquiring work experience; to
promote cooperation between higher education uigiiis and enterprises and to
contribute to the development of a pool of welldgied, open-minded and
internationally experienced young people as futureprofessionals
(http://ec.europa.eu/education/erasmus/placememtnen30.09.2012). Since 1987,
over 2.2 million students participated in the Erasmrogramme.

According to a survey carried out by MOHA Magazimbich was based on the
statistical data provided by Tempusz Kozalapitvashyiversity of Pannonia is the %2
on the , Top Erasmus University List” out of 49 hagreducation institutes in Hungary.

How can this position be improved? How can thesewsity benefit more from
the Erasmus opportunity?

In my paper | am summarizing the founding of aveyrmade among the
students of the Faculty of Business and Econontcsversity of Pannonia. My goal
was to find out the reasons what keeps students @i<ing the opportunity that Erasmus
can provide them.

The questionnaire aimed those students who hateyetoparticipated in the
Erasmus programme.

The most interesting founding was that more the¥ @f the respondents have
heard about the programme and out of them % ofdbpondents have thought about
participating in the program, but still have nopbgd yet.

In the paper | am presenting suggestions thatmedryincreasing the number of

outgoing Erasmus students.
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PREFACE

As a tourism master student | enjoyed small grdapscwork, inspiring discussions and
mind-opening presentations during my studies. Witéiny years of study and some
work experience behind me | want to use my knowdedgd enthusiasm to produce
something useful.

Earlier 1 have spent 3 months working in the USAl & months working in
Greece, experiencing different ways of life. | anrue fan of cultural diversity and |
think traveling is a wonderful tool of self-imprawent. | believe that only those can
make a better world who have experienced how di&vansl how colorful the world is.

Although | have never been an Erasmus studentohgy recommend it to

everyone who is not afraid of leaving his/her cornione.



INTRODUCTION

This piece of work is a part of a complex reseamhich main objective is to offer
suggestions for the leadership of the Faculty aiBess and Economics and to provide
ideas for the University of Pannonia, how could thenmber of outgoing Erasmus
students be increased. The structure of the complearch and the focus of the current

paper are going to be described in the “Methoddleggtion.

The importance of the topic

The higher education system in Hungary sees aiti@nsecently, these changes urge
the leaderships of the universities to think asrimss men; view higher education as a
market with products, producers and customers.

According to the Higher Education Law studentslging in state-funded
form are to sign a so-called ,students’ contractie two main points of the contract is
that students agree to complete their studies &airotheir degree in 150% of the
prescribed duration of studies, and agree to worlkafminimum time of 200% of the
duration of studies with a valid employment contiadHungary. (Act CCIV of 2011 on
Higher Education)

In Hungary the government announces the numbstaté-funded students each
year and also determines the subdivision of théestunumbers among the institutions
and study fields. The maximum numbers of admittedlents and the distribution of
places were dramatically reduced in some fieldstwdly for the academic year 2012/13.

In this new situation the competition between emsities is more intense than
before. What can a higher education institutiorialgain competitive advantage?

The answer is summarized in the work of Bowden Rifdlessandro (2011, p.
36): ,Like any other organisation, higher educatmoviders rely upormffering high
quality, satisfaction-creating service experience$o remain competitive within the

sector. This includes the development of highercation services whiclmeet and
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potentially exceed students’ expectationsand which provide students witan

enriching educational experience

The product of higher education and its customers

The nature if the ’higher education product’ is mimple. The product of higher
education institutions is the creation and dissation of knowledge. ,,The creation of
knowledge is done through the research and itsewligstion, is done through the

education. So, education and reseahtheir central processes.” (Pereira & Da Silva,

2003, p. 1) The education process can be furthedeti into two separate processes:
into ,the teaching processunder main responsibility of university teacherd ahe
learning processunder main responsibility of student” (PereiraD& Silva, 2003, p.
14).

A service can be called a service if it ,servesieone”, if it has customers. The
following table presents the internal and extetomers of the processes of higher

education.

Process Internal Customer External Customer
Teaching Faculty Student
Learning Student Employer
Research Faculty Society/Government

1. Table The customers of teaching, learning and research processes. Source: Pereira
& Da Silva, 2003, p. 14.

In this paper the focus is on the ,education” pid(teaching and learning).
This product is in fact a service, where the prédacand the consumption take place
simultaneously and where the education experiengegaduced by both the staff and
the students (Binsardi & Ekwulugo, 2003; HemslepsBn & Oplatka 2006 as cited in
Bowden & D’Alessandro , 2011 p. 37). Vargo & Lug@®04 as cited in Bowden &
D’Alessandro, 2011, p. 37) finds that the studemid the staff are “in a dynamic and
mutual process of co-production and value exchange”

According to the above shown table both intermal external customers of the
product are the faculty (or the institution) itseffudents and future employers. We must
add that the paying customers are only the stugdeméctly or indirectly.

In case of a private university it is obvious thhe income source of the

education process (not the research’ procesgheisuition fee of students. Students are
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the direct paying customers of the higher educatetitution, even if not themselves,
but their parents pay the fee.

A public university receives its income indirecfrpm students. In this case the
government subsidizes the university. AccordingKimvacs (2006) there are five
typical models in Europe for financing higher edwwa out of which two are (to some
extent) based on the number of enrolled studemtduhgary the universities have three
main resources: state budget, tuition fees ancm@neurial activities. ,The main part
of the state-financed universities’ budget is amfola-based grant per student”
(Fehérvari & Kocsis & Szemerszki eds., 2011, p.I0)is way, students are indirect
paying customers of the higher education instingjovhere the government pays their

tuition fees.

A glance at the Bologna Process

The Bologna Process was launched by the Bologn&ai¢ion in 1999, which was the
re-confirmation of the previously signed SorbonnecRration. The aim was “to
strengthen the competitiveness and attractivenfetbe dcuropean higher education and
to foster student mobility and employability thréuthe introduction of a system based
on undergraduate and postgraduate studies witHyessadable programmes and
degrees. Quality assurance has played an impoxbnfrom the outset, too.” Another
-aim of the Declaration was to create a common &arhreference within the intended
European Higher Education Area, where mobility $tidne promoted both for students
and graduates, as well as for the teaching staff”

In March 2010 in Budapest-Vienna “there took pléoe official launching of
the European Higher Education Area, which meant, {ha], the objective set in the
Bologna Declaration was accomplished. [...] The Bakbdrocess and the European
Higher Education Area have entered a new phaseglyathe consolidation and
operationalisation one, especially in light of trexy different reactions to the Bologna
Process implementation across Europe.”

Later in this new phase, at the Bucharest MineteZonference, which took
place on 26 - 27 April 2012 “Ministers agreed touds on three main goals in the face
of the economic crisis: to provide quality highelueation to more students, to better
equip students with employable skills, and to imsee student mobility
(http://www.ehea.info/article-details.aspx?Article§] 02.11.2012)
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To assure the possibility of mobility and trangwany European Credit Transfer
and Accumulation System (ECTS) is used by EU coesitiThe ECTS credit system “is
a tool that helps to design, describe, and delmegrammes and award higher
education qualifications. The use of ECTS, in confion with outcomes-based
gualifications frameworks, makes programmes andifqpzions more transparent and
facilitates the recognition of qualifications.” (ES Users’ Guide, p. 7) “ECTS is one of

the cornerstones of the Bologna process.” (ECTSdU&iide, p. 9)

What is ERASMUS?
“The Erasmus programme enables students in highera¢éion to spend between 3 and
12 months in another European country — eitherstadies or for a placement in a
company or other organisation. Any student enrdlhed participating higher education
institution in one of the 33 Erasmus countries banefit (EU Member States, Croatia,
Iceland, Liechtenstein, Norway, Switzerland andK&y). Erasmus is a part of the EU's
Lifelong Learning programme and accounts for mdrant40% of its budget. The
Lifelong Learning programme also covers the Leooamh Vinci programme
(vocational education and training, at least 25% tloé budget), the Comenius
programme (school education, at least 13% of thdgét) and the Grundtvig
programme (adult education, at least 4% of the bt)df..]

The Erasmus programme is open to all studentsyistyicat higher education
institutions holding an Erasmus University Chafted.

The first step in applying for an Erasmus studgiqaeor job placement grant is
to contact the international relations office aé thome institution and to fill in a
learning agreement for Erasmus studies or a trqiagreement for Erasmus placements
before the mobility period. This agreements, whgg#t out the programme to be
followed by the student during her/his study perawgplacement, need to be approved
and signed by the home institution, the host astih or company abroad, as well as
the student. This both simplifies and ensuresdodidemic recognition from the home
institution for work satisfactorily completed dugirthe Erasmus period.” (European
Commission Memo, 16.10.2012)

The Erasmus programme also enables teachingastdfidministration staff in
higher educational institutions to go abroad taheand learn or receive a training for
up to 6 weeks.
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What are the objectives?

« “To help students to adapt to the requirementb®BU-wide labour market;

+ To enable students to develop specific skills idelg language skills and to
improve understanding of the economic and socitiliiof the country concerned
in the context of acquiring work experience;

« To promote cooperation between higher educatiditutisns and enterprises;

+ To contribute to the development of a pool of wglblified, open-minded and
internationally experienced young people as futprefessionals.” (European

Commissionhttp://ec.europa.eu/education/erasmus/placemetitngr80.09.2012)

Hungary participates in the Erasmus Student Mgbpitogramme since the 1997/98
academic year. Although that time Hungary was mbtaymember of the EU, nominees

were allowed to join the programme (Bologna fuze&el3 oldal).

Personally | would say the ERASMUS is one of theldofulfilling the strategic

objectives of the community of the European Union.

What value can the Erasmus programme provide?

According to a thorough study carried out by Inggional Centre for Higher Education
Research, University of Kassel, higher educatiatitutions Europe-wide experienced
an additional value ensured by a study abroad gefithe survey focused on the
ERASMUS programme and collected the relevant in&drom from the leadership of
the universities. The result showed that most a$did European universities agreed
that a study abroad period contributes signifigantit only to the students’ language
proficiency (which gain is rather obvious) but ke tinternational urbanity, students’ in-
depth knowledge of the receiving country and ewernhe students’ ability to work
independently as well as to the personal developret social behaviour (Bracht, et
al., 2006).

Competences reinforced by Erasmus students %*
Foreign language competences 93
International urbanity 87
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In-depth knowledge of the respective host country 4 8

Personality and social behaviour 79
Working independently 78
Planning, coordinating and organizing 63
Broad general knowledge 57

Understanding of complex social, organizational/antechnical systent3

Cross-disciplinary thinking 52
Field-specific knowledge of methods 51
Time management 51
Field-specific theoretical knowledge 48

* Up to what degree student will gather the follagsicompetences especi:
during their ERASMUS supported study period? 5-petale fom 1= "Up to
very high degree” to 5= Not at all". The percerdw$ the responses 1 and 2.

2. Table Source: University of Kassel, VALERA Uniersity Leaders' Survey 2005
in Bracht, et al., 2006

Within the same survey university leaders were @ste assess the employment
opportunities of students who participated in EnasnTo the question “Generally, do
study periods abroad increase the opportunitiegraduates to get a reasonable job?”
80% of 531 respondents answered ,YES"(43%) and JEWT (37%). University
leaders also confirmed that on average Erasmuersisidet better jobs (58% agreed)
and on average, Erasmus students get a job inestione span (54% agreed) (Bracht,
et al., 2006, p.145.).

The survey also asked university administratoruaitoeir perception regarding
the importance of study abroad periods. 80% ofath@inistrators (out of 491) agreed
that study abroad periods become more importamtiiteeent criteria for employers

over the last years.

Opinion %
Considerable higher value as compared to the past 7 1
Higher value compared to the past 63
Stayed the same 19
Lower value than ten years ago 1
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3. Table Did the value of temporary study periods laroad changed during the last

decade as a criteria for employment?Source: University of Kassel, VALERA
University Leaders' Survey 2005 in Bracht, et2006

Why Erasmus?

Apart from the additional value for students whyEiasmus useful for the Faculty of

Business and Economics?

The students coming home from their Erasmus semésieg knowledge and
culture with themselves; this way students cantadte values of the faculty.
Providing international exchange opportunities mideesinstitutions more attractive
for students, therefore the university’s compegitigss could increase.

Outgoing Erasmus students spread the name of thersity, which is an important
gain if an institution would like to attract payingternational students for its
academic programmes. Travelling students can besidemed as travelling
“advertisements” of the institution.

Incoming international students help to increase quality of the university’s
services and the quality of the courses.

With actively participating in the Erasmus prograenthe university is an active
member of the European community, taking part icoeplishing of the goals of

the European Union.

(Note: In this paper “University of Pannonia” aréatulty of Business and Economics”

are often used as each other synonyms. The reasdmat there is no significant

difference between the gains of the university gnedgains of the faculty when talking

about Erasmus. | use the “faculty” word more oféenthe research was made among

the students of Faculty of Business and Econommbs)o

The 22" place
According to a ranking made by MOHA Magazine, whwas based on the statistics

provided by Tempusz Koézalapitvany; University ohRania is the 2% on the “Top

Erasmus University List” out of 49 higher educationstitutes in Hungary.
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The statistics contained the following data foe thrasmus Student Mobility

Programme, Erasmus Student Internship ProgramméhardEEPUS programme:

- Percentage of outgoing students with student nglstholarship in academic year
2010/2011

- Number of outgoing students with student mobiligpeen 1998 and 2010

- Percentage of outgoing students with internshipgfamme in academic year
2010/2011

- Number of outgoing students with student mobiligpveeen 2007 and 2010

- Percentage of incoming Erasmus students in acaderarc2010/2011

- Number of incoming Erasmus students between 2002ah0

How can the university’s position be improved? Hoan the university benefit more

from the Erasmus opportunity?

Erasmus programme — with the eye of a businessman

Now that we know why Erasmus programme is good the higher educational
institutions, we can start re-thinking our attitedéet us look at the advantages of
Erasmus as the profit (but not in the form of mgnéiow can a university get the profit
form this opportunity? What expenditures doeskiefa

It takes the effort of training staff members wimderstand the entire
programme with all its opportunities in details,awan do the administration which it
involves. It takes the effort of promoting the pramme and the time for discussions
with the students before the application is matlgarébably takes many more. The
institutions need to decide if they want to makesthefforts to gain the profit or not.

If the answer is: ‘Yes, we want it"" the institutiocan start thinking of the
Erasmus programme as a product (or service) awts, which needs customers. The
more the organizations know about their potentist@mers (here: students, who might
apply for the Erasmus programme), the more chameg dan convince them. Knowing
the features of the target group one can develofketiag plan with the highest

efficiency. Let us see how we can get to know bette ‘customers’.

Motivation
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To understand the behaviour and the characteristicthe students, we need to
investigate their motivations towards the Erasnmagimamme. In this paper the research
targets those students who have not yet particdpatéhe programme. The population
can be divided into to main groups; for those whaehthought about applying and for
those who have not yet thought about applying.

In connection with the above mentioned two groupsn using the following
two expressions in this work (ignoring their origin meaning); POSITIVE
MOTIVATION and NEGATIVE MOTIVATION (or de-motivatig factors).

Positive motivation brings students closer to #etual application, while
negative motivation takes students farther or astlkeeps them far from it. The
adjective ‘positive’ and ‘negative’ is used fronethniversity’s point of view. Positive
motivation makes students think about applyingBasmus, while negative motivation
holds them back.
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METHODOLOGY
| used the survey method for getting informatioonir the students. This method
requires a sample of respondents, who reply to gqhestions that are previously
determined and relevant to the research. With gsreee can collect a relatively large
amount of information with little time investmerithis is why they are so commonly
used in many types of research.

The statistical population in the research coasifthose students of the Faculty
of Business and Economics, University of Pannoniap have not applied for the
Erasmus programme yet. Since it is not possibleoltect data from all students, |
needed to use a sample, a subset of individuats Within the population.

The goal determines the development of the reBeastrument. The aim was to
collect easily understandable and easily comparedselts. To ensure comparability,
the best solution is to collect quantitative dathjch can be analysed with statistical
programmes.

To discover the characteristics of the studentdekigned a complex
questionnaire with direct questions, open questant scaling questions as well. The
former two types were used to collect demograplaita cand filter those respondents
that are not relevant to the research. This pagmrskes on a particular part of the whole
questionnaire, while the rest of data collectegloigg to be used in the further stages of
the research.

The questionnaire was spread in paper format assels and in an on-line
version through relevant mailing lists.

The sampling method was close to the simple ransimmpling; however it was
not totally SRS. The respondent of the on-line tjaesaires were absolutely random.
The questionnaire was sent out to all Faculty ofiBess and Economics mailing lists;
therefore all students had even chance to filutt ¥he paper based questionnaires were
distributed on the corridor of the faculty and wéended to students in classes. The
sampling in this case was not absolutely randontesi had the chance to distribute the
questionnaires mostly in tourism classes.

The direct questions and the scaling question® wealysed with a statistical
programme. The answers of the direct questions @geen a number-code, while the
scaling questions allowed the respondents to retestatements on a scale of 1 to 6. It
was important to use an even numbered scale, betaigsvay the scale does not allow
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the respondents to choose the middle, as a scteoddl numbers would allow. With
choosing the middle respondents would not actuddgide, and this would have been
less useful for the research’s point of view. baddlowed the respondents freedom not
to rank a statement at all, with an option “No aesvon the paper based questionnaires
and also by not making these questions obligatfiltout in the on-line version.

For the analysis | used JMP, which is a statisdoalysis and data management
package that can generate charts, plot trends eovdlige descriptive statistics. The
software is for quantitative research, becauseait deal only with numbers. When
inputting the data in the form of numerical codiés® answers for the direct questions
became nominal variables, and the rating of thdingcajuestions became ordinal
variables.

In each question’s case | asked for the frequenara from those | created
diagrams to present the data. These data showedniew respondents chose the
certain answers. To better understand survey sekalso used cross tabulation.

The structure and logic of the questionnaire
As mentioned before the current paper is a paatrabre complex research.

The limits of this paper does not allow me to preasthe results of the whole
research, therefore | will focus on the part thaisato explore the characteristics and
behaviour of those students who do not agptythe Erasmus program, to explore the
negative motivations. In the following | would liike explain the structure and the logic
of the entire questionnaire and point out the tapithe current paper.

The first part of the questionnaire is about tleendgraphic questions, which
aims to profile the respondents. This group of tjoes contains a check question,
which asks for the name of the faculty that thedstu attends. Since the research
focuses on the Faculty of Business and Economiggndred those respondents that
were from other faculties.

The first milestone question in the questionnaréHave you ever heard about
the Erasmus Student Mobility Programme?”. One midimik that this is a check
guestion (checking the relevance of the responttettte research), but it is not. This
guestion helps to get an idea about how well kntlvenErasmus programme is. The

positive or negative answer of the respondent deters the following “steps”. If the
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answer is “No”, the following questions are relevemthe respondent, although it does
not mean that the respondent is not relevant toabearch.

If the respondent had heard about the Erasmusetudobility Programme
before, it means that he/she is able to providevitis further information. The next
question to him/ her is “Have you ever thought akapplying?”, which determines the
respondent’s attitude towards the Erasmus programithéhe answer is “Yes”, it is
possible to collect information on the motivatioror f applying (POSITIVE
MOTIVATION). The tool for that is a set of scalimgiestions for quantitative data plus
an open question for qualitative answers.

After the positive motivation questions | put innacessary check question
(“Have you applied?”). It helped to determine thespondents’ relevance to the
following negative motivation questions.

At this stage the two paths, which were separatéde question “Have you ever
thought about applying?”, meet again in the NEGAEIMOTIVATION I-II section.
Technically the questions for those who thoughtt applying and for those who had
not thought about applying are separate question grdut the content is exactly the
same. The idea to collect separately the informaftbw de-motivating factors, was the
following; those who hadot thought of applying have a much stronger negative
motivation, they are much more reluctant to appbntthose who had thought about it.
If we see this situation with the eye of a business, we are talking about two separate
target groups. However due to the limits of thigpgranow the two groups for the
negative motivation will be handled together; tladadof the two groups are aggregated.

The last section of the questionnaire aims to aepivhat our students think
about the Erasmus students in general and in teses$. My assumption is that the
overall image of the Erasmus students affects pipdications for the programme. The

detailed analysis of this section is a task fortla@opaper.
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The structure of the questionnaire

Demographics
- Year of birth
- Gender
- Faculty (check question)
- MAorBA
- Academic programme
- Full time/Part time
- Semester
- Language knowledge

Have you ever heard about the Erasmus
Student Mobility Programm:

—

Have you ever thought about applying?

NO

<::(rﬁ

Which were your motivations?

—

Have you applied?

—

YES NO ::> END

Why haven’t you apply despite of Why haven't you thought about

the fact that you thought about itP? applying?

(NEGATIVE MOTIVATION 1.) (NEGATIVE MOTIVATION I

What do you think about the | What do you think about the
Erasmus students in generall Erasmus students in the clas

ey

~
The focus
& of the
current
) paper
J



PRESENTATION AND EVALUATION OF DATA
This section presents and evaluates the collectdid logical order.

The sample
The sample does not reflect the makeup of thessitati population. The sampling error
is allowable in the current case because it isthetresearch’s task to analyze the
demographics.

To interpret the collected data correctly it isesdial that we understand the
characteristics of the respondents. 84 % of thepkamwas females and 87 % were
bachelor students. 96% of the respondents werdiriudl students.

Most of the respondents (38%) were tourism aneéritey bachelor students
(turizmus és vendéglatas alapszak); the second mestondents (15%) were
international economics bachelor students (nemzet@zdalkodas alapszak). Not all
offered programmes at the Faculty of Business atah&mnics were represented in the
sample.

High number of respondents werd semester students (23%) arfdl &mester
students (20%), 47% were in between, while thereevé&o from the % semester and
there were some students frof-8semesters.

When talking about the language knowledge of #spondents, the level of the
language knowledge is more important in our caaa the language they speak. When
entering the data into JMP | coded the answersrditap to the highest level of
language knowledge. If a student has an advanceédarnntermediate knowledge of
one language, his/her answer was put into the categf “one advanced”. This
grouping showed that 53% of the respondents haternmediate knowledge of one
language, 21% has intermediate knowledge of twguages and 19% has advanced
knowledge of one language. The rest has advancedl&dge of more languages or
basic level of knowledge. It is important that ked for the level of actual language

knowledge and not for the level of language exam.

See the figures of the demographics of the sampleel appendix (Figure 1-7.).
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Quantitative data

The most interesting founding of the survey is tki@t more than 90% of the
respondents have heard about the programme andfdbém 3% of the respondents
have thought about participating in the progrant, diill have not applied yet. These
numbers allow us to come to the conclusion thavauld not take much effort to
persuade students to apply. In the following wel s the factors what keeps students

from applying despite of the fact that they thougbdut applying.

Have you ever heard about the Have you ever thought about
Erasmus Student Mobility applying?
Programme?

Yes; 76%
Yes; 93%
Have you ever heard about...? Have you ever thought about...?
Level |Count |Percentage Level Count Percentage
Yes 222 92,89% Yes 168 75,68%
No 17 7,11% \ No 54 24,32%
Total 239 Total 222

Scaling questions
The following scaling questions aim to explore #hdactors that keep students from
applying. Each statement was to be rated on a @ $oale, where 1 = | absolutely

disagree, 6 = | absolutely agree.

Because of financial reasons
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According to a study published by the Europeani®adnt “financial constraints are
the most important factor that restricts ERASMUSrtipgpation. 57% of non-
ERASMUS students say that studying abroad is t@eesive to consider and 29% of
students reject ERASMUS after consideration becthesgrant provided is insufficient
to cover incurred costs.” (IMPROVING THE PARTICIPAKON IN THE ERASMUS
PROGRAMME, Study, IP/B/CULT/IC/2009-053 July 20Eyropean Parliament)

The pattern of the ratings of the statement “Beeaaf financial reasons” is two-
pole. Although the mode of the dataset is ‘1= lohltely disagree’ with 44 answers, the
second an third most often chosen answer is ‘5 '@nalith 43 and 42 answers. Let us
see these data grouped differently on the secayhgr

If we group the answers and interpret them acogidiwe can see that 42%
stated that financial reasons keep them from apglynd 34 % stated that financial
reasons do not keep them back.

Based on the results, we can say the financialemsatio affect the applications

significantly.
Because of financial reasons
22% 21% _ 21% Level Count Prob
1 44 0,21891
12% 13% 11% 2 24 0,11940
3 26 0,12935
4 22 0,10945
5 43 0,21393
1 2 3 4 5 6 6 42 0,20896
Total 201 1,00000

Because of financial reasons A different grouping of answers

5 and 6 = ‘Financial reasons keep me from
applying’

3 and 4 = ‘Financial reasons do not have
significant affect on my application’

60% Ll @ Answer 3-4 1 and 2 = ‘Financial reasons do not keep me

from applying’

100% +

80% 85 O Answer 5-6

40% - 29 @ Answer 1-2

0% -

| did not find a suitable partner institution
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This question intended to see the student’s satisfa with the available offer of
partner institutions. Currently the Faculty of Buess and Economics has more than 30
Erasmus partners.

Half of the respondents choose “I absolutely dis@§ which means that in
general, finding a suitable university among therof not a problem.

22% choose any of the positive ratings (4; 5;r&) & respondents said that it is
definitely an issue finding a partner institutioccarding to their preferences. 3 out of
them are bachelor students in finance (pénzugyg&@sdtel alapszak), one is a master
student in management and leadership (vezetéseégezes mesterszak) and one is a
tourism bachelor (turizmus és vendéglatas alapsztaklent. It is true that there is no
big offer for students studying finance; in the glementary Erasmus application period

of September 2012 there was no university in tifier gppecialized in finance studies.

| did not find a suitable partner institution

49% Level Count Prob
1 96 0,49485
2 36 0,18557
19% 3 20 0,10309
10%  10% 9% 4 19 0,09794
I 3% 5 18 0,09278
1 2 3 4 5 6 6 5 0,02577
Total 194 1,00000

| am not confident about my language knowledge
Outgoing Erasmus students need to speak the laagahgnstruction at the host
university, their language skills are tested ingbkection period.

The ratio of the negative answers (1; 2; 3) amdpbsitive answers (4; 5; 6) is
approximately 60%:40%. 30% stated that not beingfident about the language
knowledge imot a factor that keeps him/her from applying. 9%ddtes statement for
6; they are those who are de-motivated by the nfidence about their language
knowledge. We can say that the confidence increagts the level of language
knowledge as a cross-tabulation showed it.

I am not confident about my language knowledge

Level Count Prob
1 60 0,29557
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2 33 0,16256
30% 3 27 0,13300
4 33 0,16256
5 31 0,15271

16% o 16%  15% '
18% o 6 19 0,09360
| Total 203 1,00000

1 2 3 4 5 6

| do not want to leave here my family/friends

The distribution of the ratings for this statementuite even. The mean deviation of
the number of responses for the 1 to 6 options5is55% gave a negative answer, while
45% gave a positive answer, which shows that fmoat half of the respondent it is an
issue leaving their loved ones behind for a semekteould not find any significant
connection between the age of the respondent ananiswer for this question.

| do not want to leave here my family/friends

21% 5 19% Level Count Prob
b 16% . 1 43 0,21393

119 132 2 36 0.17910

3 33 0.16418

4 23 0.11443

5 27 013433

t2 3 4 5 6 6 39 019403
Total 201 1,00000

Studies

-“l am afraid that it would prolong my studies”

-“The courses completed abroad would not be acceptdere”

The next two questions are strongly related, thiwhy they are investigated together.
Although in the questionnaire the first one in oraeas “I am afraid that it would
prolong my studies” and the following question wa&e courses completed abroad
would not be accepted here”, | am evaluating themneverse order.

“Full recognition shall be given to students featisfactorily completed
activities specified in the compulsory Learning @gments.”(Erasmus Standard
University Charter)

Despite of the above shown sentence in the Chartegality having accepted

the courses completed abroad is often problem#acording to the survey of
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Eurobarometer in 2009 only 53% of the Hungariardetis think that the courses
completed abroad would be accepted in the sendstgution. (Bologna fluzetek 9: 15)

In the case of the Faculty of Business and Ecor®omty 23% thinks — to some
extent — that the courses completed abroad wouldoaecaccepted at our university
(Rating 4; 5; 6). In my opinion this is a good esuwould like to add one remark: the
below shown figure represents the general idedenstudents’ head about the transfer
of the abroad earned credits. We can assume thstt shdthe respondents do not have
precise information about the credit transfer draway of having courses accepted.

How can Erasmus prolong one’s studies? The onlygthhat can prolong
somebody’s studies is that he/she does not comipletebligatory courses and does not
earn the obligatory number of credits in time. Wikahe connection between Erasmus
and not completing the requirements?

If the student is unable to take courses in tleseh Erasmus university that fit
in the curriculum of his /her academic programna with other words: that would be
eligible for acceptance - he/she will fail to coetel some requirements in time. And
this is the connection between the “I am afraid thavould prolong my studies” and
the “The courses completed abroad would not bepéedehere” statements. Although
based on the figures we can see that not everymdspt is aware of this logical
relation.

The pattern of the rating of the statement “I &dnaid that it would prolong my
studies” is evenly distributed; the mean deviatbrthe number of answers for the six
options is 6.1. The figure does not show much sintyl to the figure of ‘The courses
completed abroad would not be accepted here’. Hewiar most (8 out of 11) of those

respondents who marked 6 for the pervious questianked 6 for this question as well.
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The courses completed abroad | am afraid that it would prolong
would not be accepted here* my studies **

21% 0%
15% 149 16% 159

Level Count Prob Level Count Prob
1 65 0,33163 1 43 0,21078
2 a7 0,23980 2 30 0,14706
3 39 0,19898 3 28 0,13725
4 12 0,06122 4 40 0,19608
5 22 0,11224 S 33 0,16176
6 11 0,05612 6 30 0,14706
Total 196 1,00000 Total 204 1,00000

** The answers of those, who
marked 6 for ‘The courses
completed abroad would not be
accepted here’ is shown with
dark blue

* The answers of those, who
marked 6 for ‘I am afraid that it
would prolong my studies’ is
shown with dark blue

| heard bad experiences

Good news is that only 3 respondents stated itgsifeeant reason for them for not
applying for Erasmus that they had heard bad espeess. Altogether (rating a; 5; 6) 15
out of 203 students stated that they heard badriexpes and it affects their decision to
some extent. So basically previously heard bad rexpees are not what keep students
from applying.

| heard bad experiences

Level Count Prob

62% 1 126 0,62069
2 45 0,22167

3 17 0,08374

22% o0 4 10 0,04926
e T 5 2 0,00985

1 2 3 2 1g 5 6 3 0,01478
Total 203 1,00000
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| do not want to go alone

In general the Erasmus agreements between twtuiinstis provide opportunity for two
students per semester. Technically there is noilgliys for friends to go abroad
together, unless the two of them are separatelfwtbéest applicants.

The distribution of the ratings for this statemestquite even. The mean
deviation of the number of responses for the 1 wpBons is 7.2. According to the
answers 44% (answer 4; 5 and 6) would be morengilto apply if he/she could go
with a company and 11% states that it was a sgmifinegative motivation that he/she
would need to go alone.

| do not want to go alone

Level Count Prob

22% 1 45 0,22388
159 L 16% 17% 2 30 0,14925

11% 3 36 0,17910

4 33 0,16418

5 34 0,16915

6 23 0,11443

1 2 3 4 5 6 Total 201 1,00000

| do not know the details of the programme
This was the statement with the most evenly distet ratings. The mean deviation of
the number of ratings for each option is as lomt&sand the difference between the

percentage of the negative (1; 2; 3) and the pesft; 5; 6) ratings is only 4 %.

I do not know the details of the programme

20% 19% Level Count Prob
14% 16% _17% 450, 1 39 0,19598

2 28 0,14070

3 37 0,18593

4 32 0,16080

5 33 0,16583

T2 3 4 5 6 6 30 0,15075
Total 199 1,00000

Going abroad
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Is it possible that students do not apply for Enasrbecause they do not want to go
abroad at all? According to the rating of the staet “I do not wish to go abroad” the
answer is: no.

Almost % of the respondents said that this isnikedly not the reason why they
do not apply. Only 6 students stated that they alowish to go abroad at all (rating 5
and 6).

If most of the respondents denied that they dowish to go abroad, does that
mean that they wish to go abroad? If they do wisho, why don't they apply? Is it
possible that they would choose another programme?

Despite of the above mentioned the statement tlosd another programme”
received the positive rating (rating 4; 5 or 6)nfr@nly 20 positive respondents out of
the total 195, they said that they go out mightvgth another programme. (This
guestion is not intended to investigate “I will cdse” or ,| have already chosen another
programme” separately.) Based on these data weaathe Erasmus programme has

no strong concurrency among the students of thelfyaaf Business and Economics.

I do not wish to go abroad | choose another programme to

go abroad
72% 79%
&'M 2% 2% 6% | 5% : 4% 2% 4% .
1 2 3 4 5 6 1 2 3 4 5 6
Level Count Prob Level Count Prob
1 143 0,71500 1 154 0,78974
2 25 0,12500 2 12 0,06154
3 12 0,06000 3 9 0,04615
4 14 0,07000 4 8 0,04103
5 3 0,01500 5 4 0,02051
6 3 0,01500 6 8 0,04103
Total 200 1,00000 Total 195 1,00000

Asking for and receiving satisfactory information

59% of the respondent agreed (to some extent)thlegtdid not ask for the necessary

information.
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| did not ask for the necessary information

Level Count Prob

25% 1 34 0,16915

17% 16% 0% 16% 2 %g 8’222(152
- 4 37 0,18408

5 51 0,25373

6 33 0,16418

1 2 3 4 5 6 Total 201 1,00000

The next two questions were to show if there is pogsibility that the responsible staff
at the sending university and the receiving unitgrare putting obstacles in the
application process with not giving satisfactorformation to the students who enquire
about the programme. An important part of bothestants is “I asked for, but...”, this
assumes the pro-activity of the student when tryinget information. The result is that
in general neither of the institutions block theplagations by not giving satisfactory
information.

Warning: data distortion! All scaling questionsgpart from the number form 1
to 6 — had a seventh option: no answer, still ansivecontains those answers that
should have been ‘No answer’. It means that thdadests who did not ask for
information at all have also rated this statementlf The dark blue colour shows these

answers on the figures.
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| asked for but | did not receive

satisfactory information
here at the university*

81%

13%

| asked for but | did not receive

satisfactory information
from the partner institution*

85%

10%

4% 1% 1% 1% 3% 2% 1% 1%
2 3 4 5 6 1 2 3 4 5 6

Level Count Prob Level Count Prob
1 155 0,81152 1 164 0,84536
2 24 0,12565 2 19 0,09794
3 8 0,04188 3 5 0,02577
4 1 0,00524 4 3 0,01546
5 2 0,01047 5 2 0,01031
6 1 0,00524 6 1 0,00515
Total 191 1,00000 Total 194 1,00000

* The dark blue colour shows the answers of those who rated “I did not ask for the necessary
information” for 5 and 6 (=those who stated that they did not ask for the necessary information)

| could not meet the application deadline
The rating of the very last statement shows thdt having been able to meet the
deadline was not a significant negative motivatextor.

| could not meet the application deadline

8% Level Count Prob
1 148 0,78307

2 11 0,05820

3 10 0,05291

4 12 0,06349

6% , 5% : 6% 2% 2% 5 4 0,02116

1 2 3 4 5 6 6 4 0,02116
Total 189 1,00000

Summary of scaling questions
The mean of the ratings for each statement helip s&e which negative motivations
are the most significant; the higher the meanesntlore significant effect the factor has
on the applications.

If we wish to simplify the answers and receivees pr no answer, we need to
take the mean of the possible ratings and seeeifatrerage rating of a statement is
above or below this line. If the average ratingigher than 3.5, the answer is “Yes, this

30



factor affects the students significantly”. If theerage rating is below 3.5 the answer is
“No, this factor does not affect the students digantly”. There are only two
statements that received higher average rating3Htan

Based on the collected data and the above prekeribemation | suggest that 5
de-motivating factors that should be handled at ptace. See the actual suggestions in
the “Suggestions” paragraph.

Mean
Negative motivation statements I-II. answers A;/;tirr?ge de\g;';\tl\llon Mode
answers
| did not ask for the necessary information 201 3,78 12,16 5
Because of financial reasons 201 3,61 10,50 1*
I do not know the details of the programme 199 3,41 4,17 1
I am afraid that it would prolong my studies 204 3,39 6,10 1
| do not want to leave here my family/friends 201 3,36 7,48 1
| do not want to go alone 201 3,25 7,23 1
I am not confident about my language knowledge 203 3,00 13,86 1
The abroad completed courses would not be accepted here 196 2,55 21,45 1
| did not find a suitable partner institution 194 2,19 32,71 1
I heard bad experiences 203 1,65 47,82 1
I do not wish to go abroad 200 1,59 54,34 1
| choose another programme to go abroad 195 1,56 59,58 1
| could not meet the application deadline 189 1,54 57,18 1
| asked for but (...) here at the university 191 1,29 60,98 1
| asked for but(...) from the partner institution 194 1,26 64,84 1

*Note: 44 answers for "1', 43 answers for "5" and 42 answers for "6"
4. Table Short summary of the scaling question§See the entire summary in the

Appendix)

Qualitative answers

Other reasons

At the end of the scaling questions in the formaofopen question asked for other
reasons why they have not applied for the Erasmagramme. In the following | am
summarizing the answers of those who have thougbitaand who have not thought

about applying.
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Altogether 16 answers arrived for this questiohiclr means around 5 % of the
sample answered the question. The answers arenpeescategorised in the following.

(See the actual answers in the appendix.)

Personal reasonsiumber of answers: 6
Respondents mentioned various personal reasohsdhaot be connected to
any of the scaling questions in the survey.
» First semester studemumber of answers: 3
Respondent are currently in their first semestpplication for Erasmus is open
from the second semester.
= Lack of informationnumber of answers: 3
The respondents said that they do not have enmifigimation on the Erasmus
programme.
= Will apply later number of answers: 3
Respondents stated that they plan to apply latehe programme.
* Incorrect information number of answers: 1
The answer of the respondent shows that he/shmé@sect information on the
programme and this keeps him/her from applying. i@spondent believes that

the opportunity is closed for self-funded studewtsich is not true.

What could the university do?

The other qualitative question in the questionnaias “What could the university do to
encourage you to apply for the Erasmus programmapproximately 30% of the
respondents answered this question, altogethertudersts. The respondents could
mention as many things as they wished; therefoeeéived 79 different answers. The
answers are presented in 9 categories in the miderficance. (See the actual of

answers in the appendix.)

=  Promotion number of answers: 30
38% of the answers fall into the “promotion” categoThose answers are
included here in which students suggested more @iom more presentations

on the programme and on its details, more inforomaiin general. Respondents
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suggested more pro-activity from the university’s tbe faculty’s side in

providing information on the programme.

Financial aid number of answers: 15

In this category most of the respondents would tikesee stronger financial
support. Although the language of some of the arsweake me assume that
many of the respondents are not totally familiathvihe financial details of the

programme.

Accept the courses completed abroagmber of answers: 10

In this group those answers are included that raeet directly the problem of
having courses accepted, that are completed abevati;includes those that
mention the problem that an Erasmus semester wanalldng the duration of
studies. | assume that the majority of these redgats heard bad experiences in

connection with transferring that credits that weaened abroad.

Nothing number of answers: 7

Surprisingly the # most mentioned “to-do” was “nothing”. Some of the
respondents simply wrote this single word, whilensorespondents added a
comment to it. This answer means that these regmsideject the Erasmus
opportunity; there is nothing the university coudd to persuade them for

applying.

Incorrect information number of answers: 4

Those answers are collected here which shows libatespondent has incorrect
information about the programme. E. g. a respondentld like to see in the
offer more partner institutions in Asia. Althougimee April 2012 it is possible
to make Erasmus agreements with institutions inakhgtan, Erasmus is a

programme typically for Europe.

More partner institutionsnumber of answers: 4

Four students suggested more partner institutianschtoose from. The
respondents are students of the following acadenaigrammes: finance studies
(1), business administration and management (2)istm and catering (1)
(Pénzugy és szamvitel alapszak, gazdalkodasi éedmement alapszak, tourism

and catering alapszak).

Opportunity for meeting Erasmus studemigsmber of answers: 3

Does enoughnumber of answers: 3
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And three respondents suggest more organised omppees for meeting
Erasmus students (e.g. free time programmes). Anithree answers students
mentioned that the university already does enooglericouraging students; two
of them also mentions that they would like to agplyhe future.

= Other, number of answers: 6
Among the various answers two respondents woukltbkreceive more help in
the application process. One of them would reqguioee help in correspondence
with the partner institution. Two students woulkklito travel with friends, one
respondent suggests a preparatory language coudseore student has a
suggestion regarding Erasmus programmes.

Summary of the qualitative research
The first part of the qualitative section did no¢gented negative motivations that can
actually be handled. But the second part providedul suggestions for the university.
The most often suggested “to-do” was the “Pronmmstithe second and third
most mentioned thing were “Financial aid” and “Aptieg the courses completed
abroad”. These three suggestions fall into pla¢hk thie negative motivation factors
investigated with the scaling questions.
The “Incorrect answers” were also useful, becdlisg showed how important it

is to provide accurate information to students.
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SUGGESTIONS

Result of the Result of the

quantitative research qualitative research  Suggested tool

(Negative motivations (Suggestions from

that should be handled) | students)

| did not ask for the Marketing communication encouraging
necessary information students.

Because of financial Financial aid Finding and presenting financial
reasons solutions.

I do not know the details of | Promotion More efficient promotion.

the programme

I am afraid that it would Accepting the courses | More information on credit transfer.
prolong my studies completed abroad Analysing the ex-Erasmus students'

experiences with having accepted the
courses completed abroad.

I do not want to leave here Marketing communication encouraging
my family/friends students. International atmosphere.
| do not want to go alone Marketing communication encouraging

students. International atmosphere.

. A negative motivation factor was that studentsrahtlask for information regarding
the programme. Although, this is a neglect of thedents, the university can
encourage students to ask. | believe that is theketing communication of the
Erasmus program would invite students to ask,f#uor could be decreased.

For the financial issues there can be found soistidhere are several foundations
and scholarship funds that can provide financiglpsut for students on top of the
Erasmus scholarship. If these opportunities areped@nd offered for students as
solutions, probably more students would be williogpply.

More efficient and probably more aggressive proorotvould result in the number
of applications. Most of the students have heamutkhe programme but a high
number of them do not know the details.

More information on credit transfer should be potireely provided for the students
before the application period. | would suggest wsiaf the ex-Erasmus students'
experiences with getting the courses accepted aallenthe necessary steps
accordingly.

and 6. We cannot change the attitude of the stadbaot we can encourage them to

step out of their comfort zone. If feeling of “gat international” would be in the
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atmosphere of the university and of the FacultyBofsiness and Economics,
students would be more willing to go abroad.
Based on the result of the research and on my pa&rgxperiences at the Faculty of
Business and Economics | would suggest a moreiaftienarketing for the Erasmus
programme, but more importantly the creation ofiaternational atmosphere” where
students are encouraged to use their language &dge) to go abroad, to “get

international”.

[More efficient marketing

Creating an
“International atmosphere”

36



CONCLUSION

This study explored and presented the charact=isfithose students who do not apply
for Erasmus. Based on then collected data suggesti@re made, out of which two
would bring the biggest effect; the more efficienarketing and the creation on an
international atmosphere. The former is simpler amceffect can be measured easily,
while the letter is more difficult to accomplishdaits effect will show only on the long
run, however the effect would stay longer.

The current study alone is not enough to provideltest suggestions on how to
increase the number of outgoing Erasmus studehis.nlimber of outgoing Erasmus
students is probably in relation with the number iméoming Erasmus students,

therefore the topic is more complex. Further redess are suggested.

Epilogue

In 2012 the state-funded places in higher educati@zonomic and business studies in
Hungary is 250.NemzetiErsforras Minisztérium Oktatasért Felid AllamtitkarsagaA

felsboktatasba felvehék letszama)

»1he Erasmus programme needs an additional EURiBi@mand is at risk of having
to substantially reduce the number of places aoffféoestudents or to cut their level of
grants; this will obviously hit students from disadtaged backgrounds the hardest.”

(European Commission Press Release, 23.10.2012)

Is the Erasmus programme at risk?
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Distributions
Year of birth

1994
1993
1992
1991
1990
1989
1988
1987
1986
1985
1984
1983
1982
1980

1%
1%
1%
0%
0%

25%

1. Figure

Gender

N/A

Male

Female

0%

84%

2. Figure

Level of studies

APPENDIX

Level Count
1980

1982 1
1983 2
1984 2
1985 2
1986 3
1987 13
1988 25
1989 34
1990 55
1991 38
1992 31
1993 13
1994 2
Total 222
Level Count
Female 197
Male 36
N/A 1
= no answer

Total 234
Level Count

BA 202

MA 30
Total 232
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Prob
0,00450
0,00450
0,00901
0,00901
0,00901
0,01351
0,05856
0,11261
0,15315
0,24775
0,17117
0,13964
0,05856
0,00901
1,00000

Prob
0,84188
0,15385
0,00427

1,00000

Prob
0,87069
0,12931
1,00000



MA [ ]13%

BA

87%

3. Figure

Academic

porgramme

38%

Fulltime/part time

Level

18

Total

Part-time

4%

Full-time

96%

5. Figure

Count
6
12
22
11
36
23
88
5

8

1

6

2
13
233

Level
Full-time
Part-time
Total

Prob  (Alkalmazott kiizgazdasagtan BA) 1
0,02575 R
0.05150 {EmbeJn erufnrrgsnk BA) 2
0,09442  (Gazdalkodasi s menedzsment BA) 3
8%1& (Miiszaki menedzser BA) 4
0.00g71 (Nemzetkozi gazdalkodas BA) 5
0,37768  (Peénziigy &s szamvitel BA) 6
8'82132 (Turizmus-vendéglatas BA) 7
000429 (Tourism and Catering BA (angol)) 8

0,02575 (Egyéb BA szak mas karon) 9
882233 Kézgazdasagi elemzd MA) 10
100000 (Economic Analysis MA (angol)) 11
(Logisztikai menedzsment MA) 12
(MBA MA)13
{Miszaki menedzser MA) 14
(Szamvitel MA) 15
{(Turizmus-menedzsment MA) 16
(Tourism Management MA (angol)) 17
(Vezetés és szervezés MA) 18

Count Prob
227 0,96186

9 0,03814

236 1,00000
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Semester
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¥
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20%

6. Figure

Language knowledge

No language/No answer
More advanced

One advanced

More intermediates
One intermediate

More basics

One basic

0%

2%

19%

21%

Level Count Prob

1 51 0,22768

12 1 0,00446

2 26 0,11607

3 27 0,12054

4 31 0,13839

5 20 0,08929

6 44 0,19643

7 14 0,06250

8 8 0,03571

9+ 2 0,00893

Total 224 1,00000
Level Count Prob
One basic 5 0,02092
More basics 7 0,02929
One intermediate 126 0,52720
More intermediates 50 0,20921
One advanced 46 0,19247
More advanced 4 0,01674
No language/No answer 1 0,00418
Total 239 1,00000

53%

3%

2%

. Figure

Answers for 'Other reasons’ for not applying for th

e Erasmus programme

No. of
answers

Category of answer

Actual answer

First semester
student

Elsééves hallgatoként elészor inkabb az egyetemmel (PE)
ismerkednék meg jobban.

Ugy olvastam, hogy legalabb 2 lezart félévvel kell rendelkezni. Mivel

3 First semester idén kezdtem meg tanulmanyaimat a Pannon Egyetemen, ezért
student sajnalatos mddon jelentkezni még nem tudok.
First semester Még nem teljesitettem egy teljes félévet sem, ami egy feltétele a
student jelentkezéshez.
1 Incorrect information | Kéltségtéritéseseknek nem lehet...
Nem kaptam megfelel6 tajékoztatast még elsd éves koromban,
3 Lack of information késébb pedig mar targyakbdl adddo csiszas miatt nem jelentkeztem.

Lack of information

Tajékoztatds hianyossaga
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Igazabdl ez még Uj dolog nekem, eddig nem igazan hallottam réla és

Lack of information elsé félévben nem mertem egybél belevagni.

Personal reasons Személyes okok meriiltek fel
Personal reasons 3. féléves szlirétargyak
Personal reasons Nem tudtam még raszanni magam
6 Personal reasons Sok a kotelezettségem itthon.
nem érzek magamban elég energiat ennyivel is tdbb dolog
Personal reasons elvégzésére
Personal reasons Gyermeket nevelek
Will apply later Kovetkezé idészakban szeretnék jelentkezni.
3 Will apply later Jovo évre szeretnék palyazni
még csak a 3.félévemet kezdtem az egyetemen, és Ugy terveztem,
Will apply later hogy az 5.félévben szeretnék kimenni
5. Table

Answers for "What could the university do to encour age you to apply?"

Number
and
category
of answers Actual answer
10; Accept | Elfogadja a kiilféldon teljesitett targyakat!
the courses | Fejleszteni kéne a kreditelismertetést és a tantargyi tematikak atlathatésagat.
completed Els6 éveseknek kotelezé eldadasokat tartani réla, tovabba tobb informéciot
abroad | 5 réla, hogy esetleg csuszas nélkiil is részt vehetek-e a programban és ez
miként valésul meg II.
Nyelvi felkészités Az Erasmus-egyetemen teljesitett targyak elfogadasa I.
Rugalmasabban kezelhetnék a tanarok a kilféldon tanult targyak elfogadasat!
Anyagilag jobban 6szténdzhetnék a diakokat, valamint a kiilfoldon teljesitett
targyak nagyon aranyu elfogadasaval. I.
Fogadjak el a kint teljesitett targyakat
Azzal lehetne 6sztondzni,hogy tobb targyat el lehetne fogadtatni
Anyagiakban segithetne, a targyak elfogadasa 6sztonzé lenne |I.
Egyrészt anyagi hattérrel, masrét, hogy ne cslsszak emiatt a
tanulmanyaimmal I.
3; Does | Szerintem igy is eleget tesz, rengeteg a hirdetés, motivalas.
enough | Az egyetem mindent megtesz, kovetkez6 félévben szeretnék jelentkezni
Szeretnék menni, késébb jelentkezem
15; Mivel kizarolag anyagi okok hatraltatnak, ezért, ha az valahogy megoldhato
Financial |lenne, hogy arra a félévre ne kelljen itt tandijat fizetnem, akkor ez motivalna/és
aid a tébb 6sztondij.

nagyobb anyagi timogatas

Tobb tAmogatas a koltséges hallgatok szamara is. Attél, hogy fizetés vagyok a
szakomon, még nem egyenlé azzal, hogy j6mdodua csaladbdél szarmazok. Nem
tudom itthon fizetni a szakomat és kdzben kint is az 8sztdndijon tili 6sszeget
megteremteni.

Anyagilag tamogathatna

Anyagi tamogatas
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Tobb lehetéség, anyagi tAmogatas |.

Anyagilag jobban 6szténdzhetnék a diakokat, valamint a kiilfoldon teljesitett
targyak nagyon aranyu elfogadasaval. Il.

Anyagiakban segithetne, a targyak elfogadasa 6szténzé lenne I.

Toébb anyagi tamogatast kellene adni

Tobb informacio, segitség, kedvezmény I.

Tobb anyagi tAmogatast nyujthatna

Anyagi tamogatas, tajékoztatas |.

Tamogatas (anyagi és egyéb)

Egyrészt anyagi hattérrel, masrét, hogy ne cslsszak emiatt a
tanulmanyaimmal Il.

Anyagilag tobb tAmogatast nyujtson

4; Incorrect
information

Engedje meg a koltségtéritéses hallgatoknak is!

Elsé éveseknek kotelezé eléadasokat tartani réla, tovabba tébb informéaciot
adni rola, hogy esetleg csliszas nélkill is részt vehetek-e a programban és ez
miként valésul meg lIl.

Engedje, hogy a koltségtéritéses hallgaték is hasonlé feltételek mellett
palyazhassanak

Azsiaban tébb kapcsolatot felvenni

4; More
partner
institutions

Tobb lehetéség, anyagi tamogatas II.

Tobb lehetéség kellene fogadodintézményekbél

Tobb kilfoldi egyetemet ajanljon

Szakom hallgatéinak nagyon kevés valasztasi lehetésége van a korabbi
listakat olvasgatva, esetleg ezek kérének bévitésével tobb hallgatét meg tudna
fogni az egyetem.

7; Nothing

Igazabol ez az egyénen mulik.

Semmit

Semmit ez az én sajat dolgom elddnteni

Semmit- Tdl batortalan vagyok hozza.

Semmit.

semmit

Semmit

3
Opportunity
for meeting

Erasmus
students

Tobb k6zos program a magyar és kiilféldi ERASMUS-os hallgatokkal.

Erasmusos programok szamanak novelésével

Programokat az itt tanul6 kulféldi Erasmusosokkal, nekem is igényem lett
volna ra

6; Other

Nyelvi felkészités Az Erasmus-egyetemen teljesitett targyak elfogadasa Il.

Tobb ismerés mehetne egyutt, hazautazasi lehetéség biztositasa a félév soran

Tobb informacid, segitség, kedvezmény lll.

Tobb segitséget nydjthatna, hogy ne mindent a palyazénak kelljen elintéznie,
leleveleznie a kulfdldi egyetemekkel.

Tobb informacio, segitség, kedvezmény Il

Programokat szervezhetne 6rék alatt és ne csak utana

Biztositsa, hogy mas ismerés jelentkez6 is velem johessen

30;
Promotion

Tobb informacidszerzési lehetéségre lenne sziikség, bar akiket tényleg érdekel
a program, Ugyis utananéznek.

Esetleg tobb informé&ciét adni a programrol és jobban reklamozni.

Erasmus programban részt vett diakokkal hirdethetné!
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Els6 éveseknek kotelezé eldadasokat tartani réla, tovabba tobb informaciot
adni rola, hogy esetleg csliszas nélkill is részt vehetek-e a programban és ez
miként valésul meg |.

Tajékoztaté nap (mint a TDK-nap) hatasos lehet,ahol minden szikséges
informaciot, erasmusos beszamoldkat személyesen hallgathatnak meg az
érdekléddk, esetleg nyelvi felkésziiltségiiket is tesztelhetik, v. itt felmérhetd
kinek lenne sziiksége nyelvi felkészitére még mielétt kimegy.

Tébb élménybeszamold, nagyobb reklam

Erasmus-rol tajékoztatdk, tanadcsadas, program ismertetés, bemutatok,
intézmények listdjanak kozlése, reklam, segitség! Kivalasztas!

Mas didkok tapasztalatait osztja meg.

Részletesebb tajékoztatast tehetnének ki az egyetem vagy a kar honlapjan.
(pl:anyagi vonzatok...)

Tobb, precizebb informéaciék nyujtasa a diakoknak. Mindenkinek, nem csak
azoknak aki eleve gondolkodnak rajta, igy akinek esetleg anyagi problémai
lennének vele megnyugodhatna hogy nagyjabdl tudja mire szamitson az
Oszténdijjal kapcsolatban, aki a csuszastél fél megnyugodatna hogy sok
mindent be lehet szamittatni, stb....

jobb t4jékoztatas

Jobban ismertesse, sokan nem ismerik a részleteket.

Tobb forumon is hirdethetnék, hogy tébb informaciéhoz jussanak a hallgatok

Szerintem t6bb informacids kellene valahogy adni, marmint nem nagyon
talalkozunk Erasmusos lehetéségekkel, nem tudunk réla informaciokat, azon
kivil, hogy van. Ha jobban tudatadban lennénk a lehetéségnek akkor tébben
mennének szerintem. Es féleg az anyagi vonzatardl jo lenne tébbet tudni.

Tobbet reklamozhatna

Tartsanak tobb el6adast réla!

Jobb reklam

Nyujthatna tébb részletes informaciot, esetleg akik vettek masrészt azok
élménybeszamol6 eldadasokat tarthatnanak, amik meghozzak a tébbiek
kedvét is.

Buzditas a tanaroktol

Tobb informacio, segitség, kedvezmény Il

Anyagi tamogatas, tajékoztatas Il.

Erasmus forumok, videod bejegyzések azoktdl, akik voltak kint

Tobb el6adast tarthatnanak réla

Tobb felvilagositast adjanak

Tobb reklam kellene

Oktaték altali népszer(sités

Szélesebb tdjékoztatas, motivalni a hallgatdkat, azzal, hogy miért j6 ez nekik

Jobb marketingtevékenység

Részletes ismertetés

Tobb részletes informacio

6. Table

45




% 2w o E & E

SUMMARY OF SCALING QUESTIONS = § g g 4} g % g £ c % - o E ©

ve Motivat S/ s E 85 = & S 83555 83
Negative Motivation I-11. z |z | z2I|=8 & > Jdloa]low|d|ww|lo|=26]Zcc8| =] =
Because of financial reasons 239 (201 | 38 |3,61(1,87(3,49| 44 | 24 | 26 | 22 | 43 | 42 | 33,50 10,50 4 1
| did not find a suitable partner institution 239|194 | 45 (2,19 1,49(2,21| 96 | 36 | 20 | 19 | 18 | 5 32,33 32,71 2 1
I am not confident about my language knowledge 239 | 203 | 36 [3,00 1,72/2,98| 60 | 33 | 27 | 33 | 31 | 19 [33,83 13,86 3 1
| do not want to leave here my family/friends 239 201 38 |3,36 1,82/3,32| 43 | 36 | 33 | 23 | 27 | 39 |33,50 7,48 3 1
I am afraid that it would prolong my studies 239|204 | 35 [3,39 1,74/3,02| 43 | 30 | 28 | 40 | 33 | 30 34,00 6,10 4 1
The courses completed abroad would not be accepted here 239 1196 | 43 |255/155(2,39| 65 | 47 | 39 | 12 | 22 | 11 | 32,67 21,45 2 1
| heard bad experiences 239203 | 36 [1,65/1,05/1,11|126| 45 | 17 | 10 2 3 133,83 47,82 1 1
| do not want to go alone 239|201 | 38 [3,25/1,69/2,87| 45 | 30 | 36 | 33 | 34 | 23 /33,50 7,23 3 1
I do not wish to go abroad 239 200 | 39 (159 1,13/1,27|143| 25 | 12 | 14 3 3 |33,33 54,34 1 1
| do not know the details of the programme 2391199 | 40 [3,41 1,72/295| 39 | 28 | 37 | 32 | 33 | 30 /33,17 4,17 3 1
| did not ask for the necessary information 239|201 | 38 |3,78(1,68|2,82| 34 | 13 | 33 | 37 | 51 | 33 | 33,50 12,16 4 5
| asked for but (...) here at the university 239|191 | 48 1,29 0,75|0,56|155 | 24 2 1 |31,83 60,98 1 1
| asked for but(...) from the partner institution 239|194 | 45 1,26 0,75|0,57|164 | 19 2 1 32,33 64,84 1 1
I choose another programme to go abroad 239|195 | 44 1,56 1,29 |1,66|154 | 12 4 8 |32,50 59,58 1 1
| could not meet the application deadline 239|189 | 50 11,54 (1,19|1,42|148| 11 | 10 | 12 | 4 4 31,50 57,18 1 1

7. Table
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Erasmus mobilitas kérdéiv 2012.

Kérjiik, hogy a kérddivet csak olyan hallgato téltse ki, aki még nem vett részt az Erasmus
programban. Kérlek, a kérddivet csak egyszer toltsd ki!

Sziiletési év: Nem: NG Férfi
Kar: Szak:
Hanyadik félévedet végzed most? .......

1. Nyelvtudas (kérlek akkor is jeldld meg tudasod szintjét, ha nincsen rdla papirod!)

Angol: alapszint kozépszint fels6fok
Német: alapszint kozépszint fels6fok
Egyéb: alapszint kozépszint fels6fok

2. Hallottal mar az Erasmus hallgatéi tanulmanyi mobilitas programrél?
Igen nem

3. Hallottal mar az Erasmus hallgatoi szakmai gyakorlat programrél?
Igen  nem

4. Megfordult mar a fejedben, hogy részt vegyél az Erasmus hallgatéi tanulmanyi mobilitas
programban?

Igen  nem

5. Haigen, mi motivalt? (itt megjelolhetsz tobb valaszt is)

Ertékelt az aldbbi 4llitasokat! Tegyél x-et a skala szamai aszerint, hogy mennyire értesz egyet az
allitassal!

(1- egyaltaldan nem igaz, 6- teljes mértékben igaz)

Nincs
Az angoltudasomat fejleszthetem |1 |2 |3 |4 |5 |6 |valasz
Nincs
Egyéb nyelvet tanulhatok 1 (2 |3 |4 |5 |6 |valasz
Nincs
Buli 112 |3 |4 |5 |6 |valasz
Nincs
Szakmai tudasomat gyarapithatom |1 |2 |3 |4 |5 |6 |valasz
Nemzetkdzi kapcsolatokat Nincs
épithetek 1|2 |3 |4 |5 |6 |valasz
Nincs
Utazéas 1|2 |3 |4 |5 |6 |valasz
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Ugy hallottam kint kénnyebb Nincs
teljesiteni néhany targyat 1|2 |3 |4 |5 |6 |valasz
Az Erasmus 6sztondijat elismerik a Nincs
munkaerdpiacon 1 ]2 |3 |4 |5 |6 |vélasz
) Nincs
Uj kultirdkat ismerhessek meg 112 |3 |4 |5 |6 |valasz
Nem probléma ha esetleg emiatt Nincs
cslszok egy félévet 1|2 |3 |4 |5 |6 |valasz

6. Jelentkeztél az Erasmus Hallgatéi Tanulmanyi Mobilitas programba?
Igen nem

7. Hajelentkeztél, miért nem vettek fel?

8. Ha nem jelentkeztél a programba, annak ellenére, hogy érdekelt, mi ennek az oka?
Ertékelt az alabbi allitasokat! Tegyél x-et a skala szdmai aszerint, hogy mennyire értesz egyet az
allitassal!
(1- egyaltalan nem igaz, 6- teljes mértékben igaz)

Nincs
Anyagi okok miatt 1|2 |3 |4 |5 |6 |valasz
Nem taldltam megfelel§ partner Nincs
intézményt 1|2 |3 |4 |5 |6 |valasz
Nem érzem megfelel6nek a Nincs
nyelvtuddasomat 1 ]2 |3 |4 |5 |6 |valasz
Nem szeretném itthon hagyni a Nincs
barataimat/csalddomat 1|2 |3 |4 |5 |6 |valasz
Félek, hogy csusznék a Nincs
tanulmanyaimmal 1 (2 |3 |4 |5 |6 |valasz
Itthon nem fogadjak el a targyakat, Nincs
amiket kint tanulni szeretnék 1|2 |3 |4 |5 |6 |valasz

Nincs
Rossz tapasztalatot hallottam 1 (2 |3 |4 |5 |6 |valasz

Nincs
Nem szeretnék egyediil menni 1|2 |3 |4 |5 |6 |valasz

Nincs
Nem vagyom kiilféldre 1 ]2 |3 |4 |5 |6 |valasz

Nincs
Nem ismerem a program részleteit |1 |2 |3 |4 |5 |6 |vélasz
Nem jartam utana a sziikséges Nincs
informacidknak 1|2 |3 |4 |5 |6 |valasz
Kértem, de nem kaptam megfeleld Nincs
segitséget itt az egyetemen 1 ]2 |3 |4 |5 |6 |valasz
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Kértem, de nem kaptam megfelel§ Nincs
segitséget a partner intézménytél |1 |2 |3 |4 |5 |6 |vdalasz

Mar programmal voltam/megyek Nincs
majd kilfoldre 1 (2 |3 |4 |5 |6 |valasz

Nincs
Kicsusztam a hatarid6bél 1 ]2 |3 |4 |5 |6 |vélasz
EgYeb: o,

9. Ha még nem fordult meg a fejedben, hogy jelentkezz, miért nem?
Ertékelt az alabbi allitasokat! Tegyél x-et a skala szdmai aszerint, hogy mennyire értesz egyet az
allitassal!
(1- egyaltaldan nem igaz, 6- teljes mértékben igaz)

Nincs
Anyagi okok miatt 1 ]2 |3 |4 |5 |6 |valasz
Nem talaltam megfelel§ partner Nincs
intézményt 1|2 |3 |4 |5 |6 |valasz
Nem érzem megfelel6nek a Nincs
nyelvtuddasomat 1|2 |3 |4 |5 |6 |valasz
Nem szeretném itthon hagyni a Nincs
barataimat/csalddomat 1|2 |3 |4 |5 |6 |valasz
Félek, hogy csusznék a Nincs
tanulmanyaimmal 1|2 |3 |4 |5 |6 |valasz
Itthon nem fogadjak el a targyakat, Nincs
amiket kint tanulni szeretnék 1 (2 |3 |4 |5 |6 |valasz

Nincs
Rossz tapasztalatot hallottam 1|2 |3 |4 |5 |6 |valasz

Nincs
Nem szeretnék egyediil menni 1|2 |3 |4 |5 |6 |valasz

Nincs
Nem vagyom kiilféldre 1|2 |3 |4 |5 |6 |valasz

Nincs
Nem ismerem a program részleteit 1|2 |3 |4 |5 |6 |valasz
Nem jartam utana a sziikséges Nincs
informacidknak 1 |2 |3 |4 |5 |6 |valasz
Kértem, de nem kaptam megfeleld Nincs
segitséget itt az egyetemen 1|2 |3 |4 |5 |6 |valasz
Kértem, de nem kaptam megfelel§ Nincs
segitséget a partner intézménytdl 1 |2 |3 |4 |5 |6 |valasz
Mar programmal voltam/megyek Nincs
majd kilfoldre 1|2 |3 |4 |5 |6 |valasz

Nincs
Kicsusztam a hatarid6bél 1 |2 |3 |4 |5 |6 |valasz
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|Egyéb: .................................. |

10. Mit tehetne az egyetem azért, hogy 6szt6n6zz6n az Erasmus programba valo jelentkezésre?

11. Taladlkoztal mar nalunk tanulé Erasmus hallgatéval?
Igen nem

12. Hogyan latod az Erasmus hallgatékat?
Ertékelt az alabbi allitasokat! Tegyél x-et a skala szdmai aszerint, hogy mennyire értesz egyet az
allitassal!
(1- egyaltalan nem igaz, 6- teljes mértékben igaz)

Nincs
Jo véleményen van réluk 1|2 |3 |4 |5 |6 |valasz
Nincs
Rossz véleményem van réluk 1|2 |3 |4 |5 |6 |valasz
Nincs
Sokat tanulnak 112 |3 |4 |5 |6 |valasz
Nincs
Keveset tanulnak 112 |3 |4 |5 |6 |valasz
Nincs
Sokat buliznak 112 |3 |4 |5 |6 |valasz
Nincs
Keveset buliznak 1|2 |3 |4 |5 |6 |valasz
Nincs
Sokat kirandulnak és szérakoznak |1 |2 |3 |4 |5 |6 |valasz
Keveset kirandulnak és Nincs
sz6rakoznak 112 |3 |4 |5 |6 |valasz

13. Van olyan 6rad, ahol nem magyar anyanyelvii Erasmus hallgatd is van a csoportban?
Van nincs

14. Hogyan latod az Erasmus hallgatokat az 6rakon?
Ertékelt az alabbi allitasokat! Tegyél x-et a skala szdmai aszerint, hogy mennyire értesz egyet az
allitassal!
(1- egyaltalan nem igaz, 6- teljes mértékben igaz)

J6, hogy van kiilfoldi hallgaté az

oran 1 (2 |3 |4 |5 |6 |Nincsvdlasz
Kénnyld a kommunikacié a kilfoldi

hallgatéval 1 |2 |3 |4 |5 |6 |Nincsvalasz
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Oriilék, ha egyiitt kell dolgoznom a
kilfoldi hallgatoval (pl.
projektmunka, csapatmunka)

Nincs vélasz

Oriilnék, a kozos munkanak kiilfoldi
hallgatdval, de akivel egyiitt kell
dolgoznom azokkal nem megy jol

Nincs valasz

Szivesen bardtkozom kulfoldi
hallgatoval

Nincs vélasz

A kilfoldi hallgatok hatraltatjak az
drai munkat

Nincs valasz

Tanultam Uj dolgokat a kilfoldi
hallgatoktol

Nincs vélasz

51




