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The intercultural and language skills of 
Hungarian truck drivers and their 
influence on language pedagogy 

1. Introduction 

Nowadays, due to a number of economical and global reasons, there a certain number of jobs 

that require English and/or other language communication among non-native speakers of 

those given languages. These mediating languages in which at least one of the participants is a 

non-native speaker of the language of communication are normally referred to as lingua 

francas. The most famous of these lingua francas is English as a Lingua Franca, abbreviated 

as ELF (Jenkins, 2006). 

 In the above-mentioned cases, where at least one of the communicating partners is a 

non-native speaker of that given language, conveying the desired message without 

misunderstanding is not only highly desired but rather essential. This has effects not only on 

the speaker but also on the person who is a teacher and/or instructor of that language, the 

teacher. The speaker, in the case of this work a Hungarian truck driver, has to apply language 

elements in their speech which the recipient will understand and will not misinterpret. The 

teacher has to teach this driver language and language skills that are easy to apply and cannot 

be misunderstood. If this order is accepted as a logical and viable one, then the ultimate aim 

of the language teacher of this highly specific profession is to teach language that does not 

contain ambiguous elements and thus make communication effective and efficient. It is 

important to emphasize that all findings and assumptions are restricted to the interviewed 

truck drivers and the collected language samples. The findings of this pilot study cannot be 

generalized. 

 The paper is based on an empirical research project that was carried out during the 

summer of 2012 with the participation of 12 Hungarian truck drivers. The work was created 

on the foundations of four main research questions that are connected in a final, major 

research question (question no. 5). The questions are as follows: 

1. What skills do Hungarian truck drivers possess related to foreign languages 

and cultures? 
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a. Is the foreign language knowledge of Hungarian truck drivers sufficient 

for carrying out their daily goals? 

b. Are there areas in the daily routine of Hungarian truck drivers for 

which these skills are insufficient? 

2. What kind of people/situations do Hungarian truck drivers  encounter during 

their work? 

a. How do Hungarian truck drivers prepare themselves to be able to 

communicate efficiently with the people they encounter? 

b. Despite the efforts of Hungarian truck drivers are there people with 

whom they cannot successfully communicate? 

3. What is the foreign language of work of Hungarian truck drivers like? 

a. Where was the working language of Hungarian truck drivers acquired 

and/or learned? 

b. What foreign language needs do Hungarian truck drivers have in their 

daily work routine? 

4. Can the language use of Hungarian truck drivers be predictable? 

5. What kind of language should be taught to Hungarian truck drivers that fits 

their language needs? 

 This paper is based on the initial assumption that language teachers should take into 

consideration what language needs their students have and plan the syllabus and the content 

of that language course accordingly. No other hypotheses were raised to the qualitative nature 

of the study, its main is to describe the current situation and to observe the inter-related nature 

of the observed notions. This work intends to ground the language foundations of this very 

specific profession as due to its highly specific nature and unavailability to language teaching 

professionals it is not a previously researched field. What sets this work apart from "regular" 

needs analyses is its multiple, research-based nature. It not only investigates the needs of the 

observed Hungarian truck drivers, but takes into consideration their pre-existing language and 

cultural knowledge along with the actual situations truck drivers regularly face. The 

combination of these separate elements allows for a very detailed approach as to what exactly 

drivers require in their everyday work and thus language teaching can become more focused 

and efficient. 

 The research areas were selected to serve as pillars for this qualitative pilot study. The 

first question observes the already existing language and cultural skills of the drivers in order 

to provide information about the proficiency truck drivers have. As the aim of this paper is to 
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serve as a language needs analysis for teachers, it is crucial to observe what the drivers 

already know, what language they use daily and what their needs are. Question no. 2 

examines the situations truck drivers regularly face so the language instructor will not only be 

able to model the situations in the classroom, but s/he will also be able to see where language 

use is necessary. The third question investigates how the drivers' already existing language 

works, so it can be evaluated what language forms and functions are relevant and sufficient to 

their work. Although the paper is a qualitative study and thus does not wish to use statistical 

measures to support hypotheses, it is important to observe whether drivers face similar 

situations in their daily operation i.e. whether the situations they encounter are predictable. 

All these research questions unite in the final research question that might help teachers and 

instructors to teach Hungarian truck drivers language what they require and how they require 

it. The new findings this paper might offer is that in many cases in ELF communication, 

limited grammar or morphology are required in order to achieve the desired outcome. 

However, although current trends in language teaching focus on communicative competence 

(Hymes, 1971; Canale & Swain, 1980) and certain communicative methods, the emphasis is 

still on the usage and teaching of "perfect" grammar, which might be outdated now. 

 In order to provide the background of this qualitative pilot study, the literature review 

addresses the necessary notions and ideas to gain a better understanding of what lies behind 

the questions. This part is followed by the methods section and the results and discussion part. 

Finally, the conclusion summarizes the aims and findings of the paper. 

2. Theoretical Background 

 The theoretical background of this work intends to address the most relevant areas of 

the research questions. However, due to restriction limitations, all areas will be addressed 

only as in depth as this work requires them to be. The following areas will be discussed, with 

the number of the appropriate research question following in brackets: What culture is 

(question no. 1), how intercultural communication works, including the possible 

misunderstandings (question no. 3), and what ELF is (question no. 3 and 5). 

2.1 Culture 

Defining culture might have been one of the most difficult ventures researchers have 

undertaken. Over its course of being investigated, numerous definitions have arisen and this 

review will address some of the most prominent and academically accepted definitions. The 
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investigation of culture is relevant to this study as after discovering what culture is, the 

language and the language use of truck drivers will be observed to see whether these contain 

culture, cultural elements or culture-related items. 

 To gain an understanding of where the definition "culture" stands now, a number of 

aspects will be investigated. Firstly, culture is most often described as objects or tangible 

"things" that are created by men. This point of view is supported by Sir E.B. Taylor (quoted in 

Sardar, 1997) as follows: "Culture is that complex whole which includes knowledge, belief, 

art, morals, law, customs  and other capabilities and habits acquired by man as a member of 

society" (p.4). The only "problem" with this definition is that it further widens the idea of 

culture, as morals and customs are also mentioned, which in their nature are "products" but 

they are products in an intangible sense, which means that the definition here needs to be 

further extended. 

 Another aspect to define culture is one that includes intangible products, as well. 

Although the list of already existing definitions is endless, some of them should be mentioned 

here. According to Banks and McGee (1989) what is vital in a given culture is not the 

products but how people interpret them. To illustrate this, a look should be taken at the Easter 

Bunny, which according to many is a cultural product. It is not really important whether this 

animal is male or female, what kind of clothes it wears, etc. but what really important is how 

people perceive it in their cognitive system, what values are attached to that usually white 

fluffy being and how that contrasts to other beings and forms in the given culture. Hofstede 

(1984) claims the same as, "Culture is the collective programming of the mind which 

distinguishes the members of one category of people from another" (p.51). Lederach (1995) 

further strengthens this idea by adding that, "Culture is the shared knowledge and schemes 

created by a set of people for perceiving, interpreting, expressing, and responding to the social 

realities around them" (p.9). As the final example here, Linton (1945) suggested the very 

same, "A culture is a configuration of learned behaviours and results of behaviour whose 

component elements are shared and transmitted by the members of a particular society" 

(p.32).  

 To sum up the canonical descriptions of culture, it is important to note that culture is 

what people translate it as and how researchers define. During the interviews, all these areas 

mentioned above were asked in order to avoid the chance of miscommunication, exactly due 

to the subjective nature of the definition of culture. 
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2.2 Intercultural communication 

Intercultural communication is vital to be discussed here for a number of reasons. Firstly, the 

interviewed truck drivers are all Hungarian and as they tend to communicate daily with 

foreign people from different linguistic and cultural origins, they must rely on certain skills or 

skill sets. Secondly, they need to reduce the number of culturally induced differences in order 

to avoid misunderstanding and/or offending their foreign partners. This is done with the help 

of different competences. Finally, it needs to be investigated what other studies have found in 

order to make the samples collected from the drivers comparable to certain benchmarks set by 

other researchers. 

 Dell Hymes (1971) is associated with the coinage of the term communicative 

competence. He claimed that "the ability to speak does not only involve knowing the 

grammatical rules of a language but also knowing what to say to whom in what circumstances 

and how to say it" (p.37). Although communicative competence, as described above, is 

explained in a somewhat simplified fashion, it rhymes with Canale and Swain's (1980) model 

which has four main components: linguistic competence (what to say), sociolinguistic 

competence (to whom), discourse competence (in what circumstances) and strategic 

competence (how to say it). Linguistic competence incorporates the ability to use proper 

grammar and to select the right word and combine it correctly with other grammatical 

categories. Sociolinguistic competence takes into account the receiver, as speech is modified 

to make it understandable and inoffensive to the listener and it also includes the relationship 

of the speaker and listener (e.g. the question of politeness). Discourse competence considers 

the whole situation where certain words and structures are uttered, while strategic competence 

offers a solution when the speaker is unable to verbalize his/her thoughts in an appropriate 

and understandable manner. Although all these explanations are very superficial and 

simplified, these definitions and examples suffice for the purposes of this theoretical 

background. 

 The above mentioned four areas of communicative competence are vital to be 

addressed and explored. The need for the investigation is that all these four kinds of 

competences are able to cause misunderstandings independently. The violation of 

grammatical competence, for instance, might result in the wrong word choice or the incorrect 

grammatical category of a given word. Another example is the problem of Hungarian 

learners, the he/she problem. In addition, sociolinguistic norms and boundaries can also be 

hurt, for example, a wrong stylistic tool is applied or simply the utilized wrong falls into a 
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socially unacceptable category (e.g. taboo words). Problems can also happen in the other 

competences, the former examples were used only to exemplify some problems that might 

occur. 

 In order to show that the definitions of these notions change and become altered to fit 

the current trends of research and teaching, only linguistic competence is discussed here as an 

example. In van Ek's model (1986) this component is described as "the ability to produce and 

interpret meaningful utterances which are formed in accordance with the rules of the language 

concerned and bear their conventional meaning... that meaning which native speakers would 

normally attach to an utterance when used in isolation" (p.39). This means that there is a basic 

level for communication where all words, structures and forms retain their lexical meaning 

and where meaning is not derived from the context or the situation where it is uttered. Byram 

(1997) further simplifies this definition by claiming that linguistic competence is the ability to 

apply the rules of the standard language in order to create sentences. This in some ways 

agrees with the Chomskyan idea of perfect grammatical sentences and ideal speakers. 

 The importance of this feature is that truck drivers cannot be made aware of all the 

possible combinations of language during their training, nor can they be taught all the possible 

combinations of certain languages. What can be done is to introduce them to certain sets of 

sentences which mean (nearly) the same in all situations, sentences that can be used in a 

variety of situations. In practice, it means that should someone attempt to create a dictionary 

or language course (book) for truck drivers, it would be essential to teach language or 

linguistic building blocks that always have the same meaning in all situations. This would 

lead to less misunderstanding as sentences will be given one-to-one equivalences in all 

situations. On the other hand, the pre-set language bits will be applicable in more than one 

situation, thus a certain bit of language would cover more areas, thus making learning much 

faster and more efficient. In addition, the elements of communicative competence are the ones 

that allow for linguistic changes in order to facilitate understanding. This also means that 

there are some mistakes that are tolerable and do not hinder understanding and if this is so, 

then there might be a language level where understanding is almost guaranteed among the 

speakers. 

 The relevance of communicative competence in connection with this work is that 

language samples should be observed as to what linguistic solutions they contain, what kind 

of "simplifications" are applied by the drivers. This is done in order to find out whether these 

elements are due to the cultural background of either the listener or the speaker. Should the 

samples include solutions where a background culture-related knowledge is used, that would 
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mean that Hungarian truck drivers use simplifications consciously based on culture i.e. they 

incorporate their knowledge in their utterances to accommodate their speech to the listener's 

needs. Although it would be highly desirable that the drivers told their experiences as they 

happened, the case is most probably that there are underlying unconscious features of thinking 

that happen unnoticed. This is one of this work's limitations, this work can only account for 

the collected language samples and cannot test what really happens during an intercultural 

encounter. In such situations, the truck drivers are likely to perform unconsciously according 

to their sociocultural upbringing. Fortunately, some of the drivers were able to account for 

these situations.  

 Using the communicative competence described above, the speaker is able to interact 

within his/her own culture without committing too many mistakes (although lack of pragmatic 

and/or sociocultural competence could still cause numerous problems). Another kind of 

competence is intercultural communicative competence (abbreviated and referred to hereafter 

as ICC), which in Fantini’s view "is the complex of abilities needed to perform effectively 

and appropriately when interacting with others who are linguistically and culturally different 

from oneself" (2005, p.1). With the help of ICC the speaker is able to successfully negotiate 

and interact in another culture, too. This requires other types of knowledge, such as language 

skills and cultural knowledge about the other speaker's country in order to facilitate 

understanding and not to hinder it for instance by crossing boundaries, breaking taboos or by 

wrongly applying pragmatic knowledge. According to Byram (1997), for efficient interaction 

between the parties the right attitudes (e.g. openness, respect, ability to relativize and 

"decentre" oneself), certain knowledge (of self and other, and of the interaction itself) and 

diverse skills are needed. 

2.3 ELF 

People use different sets of language and they perceive things differently due to a number of 

reasons. These individual differences are described by Dörnyei (2005) in the following way, 

"individual differences (IDs) are characteristics or traits in respect of which individuals may 

be shown to differ from each other" (p.1). Besides these differences in characteristics, people 

have very different sets of communicative competences and on top of that even more different 

types of intercultural competence. If it is accepted that it is also the case with knowledge 

about the L2 or FL they are learning, it means that differences become even larger. Often in 

these cases the individual’s  L2 knowledge should be referred to as interlanguage, an 'endless' 

continuum between L1 and L2, where the beginning step is somewhere around/below 
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elementary level and the end is a near-native status (although most people never progress as 

far as a native speaker does, thus the term 'endless'). 

 Also, it has long been accepted that the English no longer have authority over the 

English language since most of communication takes place between non-native speakers of 

English who do not use English as part of mediating their own culture, but use it for the sake 

of transferring information.  This is put by Jenkins (2006) in the following way, "the lingua 

franca Englishes of the expanding circle are learnt and used in communication contexts where 

NSs are not the target interlocutors, and therefore where they do not have the right to regard 

themselves as the reference point against which correctness is judged." (p.139). Graddol 

(1997) mentioned the same ideas as Jenkins nearly a decade earlier, saying that the future of 

English is in the hand of non-native speakers and they will decide how it should be changed to 

meet the needs of communication. These changes predict the disappearance of certain 

linguistic features that are not "necessary" to successful and efficient communication and play 

superfluous roles, such as the third person singular morpheme ("s") or the "s" of the plural in 

instances where it is already expressed by the number, for instance *two dog. All these mean 

that English or in the long run ELF might reflect interlanguages much more than it does at the 

moment. 

 In addition, a common feature occurs frequently in ELF and that is the idea of 

negotiating actively and adjusting. Török (2000) argues that the success of communication 

between speakers can be illustrated by a Venn-diagram. One of the circles includes the 

knowledge and comprehensible signs of Speaker A, and another includes those of Speaker B. 

Communication is only possible in sections where the two circles intersect, thus the need for 

finding "common denominators" is constant. This is true for language, too. If one of the 

speakers is at a lower level than the other one, both speakers have to approximate a common 

level, where understanding is possible for both communicating partners.   

 The role of ELF is particularly important for truck drivers as predictably many of them 

do not speak all the languages of the foreign countries they travel to and thus need an efficient 

means of communication. ELF can meet their needs; however, it is also possible that they will 

use another language instead, for instance simplified German or French. In that case, it would 

be crucial to investigate whether these changes and simplifications also happen in those 

languages. 

 The importance of ELF in this work is accounted for by the fact that in order to avoid 

misunderstanding, all participants in the given conversation should use items the other partner 
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can understand. This means that such language will be void of collocations, idioms and 

proverbs. 

 Although there a number of other areas that also could have been addressed, due to 

limitations in length and available time, the literature stops its operation at this point as the 

already observed notions will suffice for the purposes of this work. The review chapter is 

followed by the Research design and method part.  

3. Research Design and Method 

As mentioned above, the initial assumption of this work is that in the foreign language use of 

Hungarian truck drivers language and cultural knowledge are not only separable but they are 

not related at all. Since it is a qualitative pilot study, it does not have a hypothesis, but only 

wishes to investigate whether the initial assumption can be verified in the limited samples 

among the interviewed participants. The three research questions are as follows: 

1. What skills do Hungarian truck drivers possess related to foreign languages 

and cultures? 

a. Is the foreign language knowledge of Hungarian truck drivers sufficient 

for carrying out their daily goals? 

b. Are there areas in the daily routine of Hungarian truck drivers for 

which these skills are insufficient? 

2. What kind of people/situations do Hungarian truck drivers  encounter during 

their work? 

a. How do Hungarian truck drivers prepare themselves to be able to 

communicate efficiently with the people they encounter? 

b. Despite the efforts of Hungarian truck drivers are there people with 

whom they cannot successfully communicate? 

3. What is the foreign language of work of Hungarian truck drivers like? 

a. Where was the working language of Hungarian truck drivers acquired 

and/or learned? 

b. What foreign language needs do Hungarian truck drivers have in their 

daily work routine? 

4. Can the language use of Hungarian truck drivers be predictable? 

5. What kind of language should be taught to Hungarian truck drivers that fits 

their language needs? 
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 These research areas (numbered) will be addressed separately, one after the other in 

the very same order in the Discussion section. For the research to be duplicable, all the 

features, including the participants, the research instrument and the procedure are described in 

the following sub-sections. 

3.1 Participants 

 The study is based on a qualitative research, 12 truck drivers were interviewed on four 

different occasions during the summer of 2012 (N=12). They were all males with an average 

age of approximately 55 (averaging 54.83, ranging from 39 to 68). They have all completed 

the 8 years of primary education in Hungary and most of them have received some kind of 

secondary education, but not all of them have taken the school leaving exam. On average they 

have spent 18.49 years as a truck driver, although values vary from 1 month to 34 years, thus 

it is better to calculate the duration spent as a truck driver in months (221.91 on average). The 

sampling was convenience based and the only criterion for belonging to the sample was that 

the drivers all belong to the very same truck company, thus no data were expelled from the 

sample. Some interviews were conducted at the company's headquarters, while some of them 

were done while travelling along with the truck drivers in their own trucks as they were less 

nervous in their own habitual environment. 

 Figure 1 shows the age of the truck drivers and the amount of time they have spent as 

truck drivers, both using years as a unit. During the interview process for the purposes of 

anonymity truck drivers were coded with the letters of the alphabet and their order shows the 

order of the interviews, too (A being interviewed first, B was second, etc.). 

 
 

Figure 1: The time spent as a truck driver and the age of the participants in the study 
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3.2 Instrument 

 The instrument used for data gathering was a qualitative interview format, containing 

29 questions using the vu-form in questioning, later modified to the tu-form in order to 

accommodate to the usual greeting and questioning style of the drivers (for an English 

translation of the questions, see Appendix A). The interviews were conducted in Hungarian. 

The instrument was piloted before the interviews with both the HR department of the 

company and with a truck driver. After that the change in the style was applied and as there 

are no female drivers at the company whom the researcher could interview the question about 

the sex of the participant was deleted, etc. The interview questions were listed in the order of 

a natural conversation and they were based on the researcher's initial assumptions about the 

life of a truck driver (which proved to be only partially right). 

3.3 Procedures 

 All the interviews were conducted in Hungarian on altogether four different occasions 

during the summer of 2012 at either the company's headquarters or while travelling with truck 

drivers in their daily work. All the participants were required to sign a research agreement 

which informed them about the aims of the study, the researcher and his aims with the 

research data and the results and finally they were asked to decide if they agreed to their 

interviews being recorded and if they would like to receive further feedback about the 

research. Only 2 participants agreed that their voice could be recorded; in the other cases 

detailed interview notes (including whole sentences) were taken by the researcher. A regular 

interview lasted about 20-25 minutes and the detailed data were carefully noted down. As 

mentioned above the drivers have been encoded into letters with the alphabetical order 

matching the order of the interviews. 

 After the interviews had been conducted the data were entered into Microsoft Excel 

which allowed for classification and systematic comparison. Also, it revealed the questions 

which are not suitable and/or do not relate to the daily life of the truck drivers. The suitable 

interview questions are to be found in Appendix B, which contains the questions that bear at 

least a 50% question-answer ratio, although originally all the questions were asked. 
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4. Results 

 As mentioned in the Introduction, this paper was created on the foundations of four 

main research questions that are connected in a final, major research question (question no. 5). 

The questions are as follows: 

1. What skills do Hungarian truck drivers possess related to foreign languages 

and cultures? 

a. Is the foreign language knowledge of Hungarian truck drivers sufficient 

for carrying out their daily goals? 

b. Are there areas in the daily routine of Hungarian truck drivers for 

which these skills are insufficient? 

2. What kind of people/situations do Hungarian truck drivers  encounter during 

their work? 

a. How do Hungarian truck drivers prepare themselves to be able to 

communicate efficiently with the people they encounter? 

b. Despite the efforts of Hungarian truck drivers are there people with 

whom they cannot successfully communicate? 

3. What is the foreign language of work of Hungarian truck drivers like? 

a. Where was the working language of Hungarian truck drivers acquired 

and/or learned? 

b. What foreign language needs do Hungarian truck drivers have in their 

daily work routine? 

4. Can the language use of Hungarian truck drivers be predictable? 

5. What kind of language should be taught to Hungarian truck drivers that fits 

their language needs? 

 The results are detailed in the same order throughout the Results and Discussion parts 

and all of the main questions are discussed. 

4.1 The language and cultural skills of truck drivers 

 Rating the language skills of different language users/speakers has a long-standing 

tradition in the EFL world, which resulted in the CEFR, a framework that details each 

language level according to skills or tasks the given speaker can perform in the target 

language. Truck drivers define their language skills very similarly, most of them described 
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their language skills as sufficient for the tasks they want/need to achieve. Figure 2 details the 

answers of each truck driver in connection with the number of years spent as a truck driver. 

TRUCK 

DRIVER 

FOR HOW 

MANY 

YEARS 

LANGUAGE KNOWLEDGE 

A 31 Russian: intermediate, German and Italian: basic knowledge 

B 26 
Can greet/thank in Slavic languages, English, Russian, French, Spanish, 

Italian and Swedish  
C 0,75 "little" German 
D 2 Only the necessary knowledge 
E 9 Understands English more than other languages 
F 34 What is necessary for work 
G 39 Spent his childhood in Austrian area 
H 27 German and Italian: everything necessary for shipping 
I 0,083333333 Russian (passive), German: "with arms and legs" 
J 0,083333333 "Just a little" in English, learnt Russian earlier 

K 21 
"Can make himself understood in German" and "can read some 

words" in English 
L 32 German-Italian: intermediate, studied Russian for 7 years 

Figure 2: The language knowledge of each participant in connection with the years they have spent as truck drivers 

 As the results show, their description of their language skills is based on their intuition 

and whether the amount of knowledge they currently possess is sufficient to carry out their 

daily routines. As no language test was carried out to define what for instance the categories 

"intermediate" and "understand" mean, it is assumed that these categories indeed suffice for 

their daily activities. 

 Other questions in the interview (no. 12, 23, 27, etc.) aimed at finding out if the 

drivers are satisfied with the language knowledge they have and what kind of people they get 

in touch with during their daily operations. 3 of them answered that they do not really talk to 

anyone during their journeys apart from collecting/delivering the goods, 2 of them answered 

that they only communicate if the other person is also Hungarian and another 3 of them 

answered that they only talk to people they can understand. The answers show that given that 

the other person is Hungarian or they can understand each other 'well', truck drivers do not 

face the possibility of encountering disappointments or dissatisfaction in connection with their 

language level. 

 The final question in this topic area was whether there are situations in which their 

current language knowledge is insufficient and in connection with this, how they solve and/or 

prepare for these situations in the future. According to the drivers, they mostly stop and might 

get out of the truck due to the break they are required to make every 4.5 hours. During this 

stop they sometimes shop by pointing at the required goods (6 drivers). According to them 
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they are not required to perform 'difficult' language tasks (9 drivers), only 2 of them had some 

misunderstanding both with the French (one when dealing with a flat tire and the other one at 

the shipment site). When asked about disappointments or failures due to 

communication/language breakdown none of them could give an example; nor could any of 

them detail a scene in which they failed to communicate with another person or failed to 

achieve a desired outcome. 

 As all the results show it is not relevant to ask what language skills they possess since 

they rate their language skills according to its relevance to their daily routine and do not 

measure their knowledge against one another or against external measurement systems, such 

as the CEFR. Also, it is unclear for them what linguistic or communication breakdown means 

as they try again, sometimes even unconsciously, until the desired goal is achieved and then 

they claim the whole performance as successful. 

 More importantly, the results show that truck drivers are not aware of any cultural 

differences that would influence their language use, as they only rate their language 

knowledge on the basis of language proficiency, regardless of the host nation's culture. This 

also means that cultural and linguistic knowledge and/or proficiency are unrelated notions for 

them and thus they are irrelevant for the interviewed truck drivers in their daily work routines. 

4.2 Situations/People truck drivers most frequently encounter  

The situations in which truck drivers are required to use a foreign language or any language at 

all are very limited. 3 of the drivers claimed that they regularly encounter the police or 

customs officers although they also suggested that these occasions are not frequent since these 

"routine checks" are only performed at random. They also added that they do not expect or 

prepare for such situations as the task of a truck driver is to carry the goods according to the 

rules (highway code etc.) and if they do so, there is no reason why they should be stopped. 

The most frequent occasions when they are required to speak a foreign language include 

being stopped by a police/customs officer, loading goods and asking for directions. None of 

the interviewees could give an example of when they had failed to perform these tasks. 

 The drivers were unable to point out difficulties they have encountered, although 2 of 

them mentioned that as they had not been stopped by the police before, they are expecting it 

to happen soon "according to the rule of big numbers". On the other hand, when asked for 

their preparation for journeys abroad (questions no. 26 and 27), 4 of them mentioned that they 

buy the required amount of food, 3 claimed that they check the customs and routes of the 

country and only 2 of them claimed that they pack a dictionary for the journey, too. In 
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comparison to common belief, truck drivers normally neither know nor are interested in the 

goods they carry as long as they appear on the CMR (travel warrant), which they can hand  

over to the official asking for it. All the situations mentioned by the truck drivers are collected 

and grouped in Figure 3. In each case some sample sentences are shown, too. These situations 

are not ranked or grouped according to the frequency with which they are encountered. 

 

MAIN AREA SITUATIONS EXAMPLE SENTENCES 

Directions  Asking for / checking 

directions 

 Where is the gas 

station? 

 Where can I buy a 

highway pass? 

 Where is the 'ring'? 

Loading  Checking the goods 

 Loading 

 Overweight 

 Packing 

 Introduction 

 What are the goods? 

 Where can I load? 

 How much does it 

weigh? 

 Is it fragile? 

 I am a truck driver 

from... [company]. 

Life on the road  Necessary goods 

 Actions to do 

 Problems to be solved 

 Meeting 'colleagues 

from other 

companies' 

 

 Where can I buy 

food? 

 Where can I take a 

shower? 

 Where can I rest? 

 I have a flat tire, can 

you help me? 

Optional areas: stopped by 

officers 
 The police 

 Customs 

 Can I check the 

tachograph? 

 Where is the CMR? 
Figure 3: Most frequent situations in the life of a truck driver grouped according to the main areas they encounter 

 The results show that the actual situations/challenges a regular truck driver faces on a 

regular delivery can be predicted and prepared for, although all drives are different in the 

actual occurrences.  What can be seen from the results is that for the interviewed participants 

the actual language use and the utterance are not related at all to the host country's culture nor 

to the listener's own culture. This means that for the selected participants the situations and 

utterances are not country/speaker dependent, which in turn leads to the idea that for the 

drivers these are also culture-independent. Finally, the example sentences include the English 

translation of the desired Hungarian sentences. In reality, the questions are much more 

simplified. For instance, the polite way of saying "I have a flat tire, can you help me?" results 

in "tire, problem" and the action of pointing at the flat tire. These two words, "tire" and 

"problem" and the appropriate gesture towards the gear and the modified prosody with which 
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the words are uttered results in the desired action. It means that certain sociolinguistic and 

pragmatic features can be substituted with the utterance of certain words with a given prosody 

accompanied by a universally accepted body language. 

4.3 Foreign language skills 

 As some examples show, the interviewed drivers have a very analytical approach to 

language knowledge, i.e. they look at the outcome/results of certain utterances as the sum of 

all the parts. According to Mey (1993) this rules out the possibility of pragmatic knowledge as 

the analytical analysis of words and linguistic structures do not take into  consideration the 

socially accepted language forms and functions. The following situation exemplifies this 

approach (told by A): 

 Some time ago... approximately 10 years ago, a very rich man decided that the funeral 

of his brother should be done in Germany and not in Hungary as the family was originally 

from Germany. Thus, he arranged for all the flowers and equipment and the coffin, too to 

be delivered by one of the company's trucks. The driver of this truck was a very young 

truck driver, just after having finished the ‘four-handed’ wheel training (the initial induction 

period supervised by a mentor) and although he had the CMR ready he forgot to look up the 

word 'coffin' and when the German police officer stopped him he did not know how to 

respond to the question "What are the goods?". He only spoke little German but knew the 

word 'container' and also assumed that if there is somebody dead in the 'container', then the 

goods he is delivering can be nothing else but a *"Tot (German for dead) container". Of 

course, the police person opened up the trunk of the truck and nearly arrested the driver for 

killing the man. 

 

 This also exemplifies the phenomenon that the given truck driver looked at language 

as the sum of building blocks where any combination is acceptable and understandable by his 

conversation partners. However, the next example shows it in even greater depth. In this 

conversation Driver D is answering question no. 24/a in German as he claimed this is his 

'stronger' language, a language in which he is capable of performing the necessary actions 

(see Figure 3). 

Interviewer: How would you say very politely that after you paid the bill at the gas station, 

the teller forgot to give you a bill? How would you signal the problem and ask for a bill very 

politely? 

D: ... Mmm... (approximately 2 minutes thinking)... Ticket problem, bitte. 

Interviewer: Okay, thank you. Can you try to be a bit more polite? 

D: Of course... (1 minute passing)... Ticket problem, bitte... bitte... 

 

 The building block-effect or this analytical approach prevails in this situation, as not 

only does the truck driver use 'bitte' as a word for asking for something, he is aware of the fact 

that 'bitte' also means 'please' in German, thus if he asks for something politely, then the 

required utterance is 'bitte, bitte'. This shows that he is using a content word to perform 

pragmatic action, as well as normal actions in the target language, too.  
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 So far, two examples have been given of simplification/strategic competence for 

conveying the desired message, in the former example it was an analytical lexical approach 

while in the latter one a pragmatic solution was applied. The next example by Driver B shows 

a syntactic solution: 

Interviewer: How would you say in English "I do not speak English"? 

B: *No speak English. 

 

 It shows once again that the driver is aware of the meanings of the separate words, 

where no means a negation, speak means talk and English is the language. However, despite 

all this knowledge he does not use the right negative (do not). 

 The final example here is the phonological simplification (although it has been present 

in all the other examples, as well). For this type, two examples are shown, one in German and 

the other in English, both for situation 24/e: 

B: *Schuldi'bitte... 

D: Mo-ment, please. 

 

 In the former example, B does not pronounce the whole word for "Entschuldigung" 

but omits the first part of the word and 'swallows' the ending in order to be able to clip it with 

the following word 'bitte'. This not only shows the incorrect pronunciation on the driver’s part 

but supposes that he regularly hears these two words joined together in fast speech, thus he 

assumes that due to the contraction they are one word. D exhibits Hungarian intonation and 

pronunciation, too, which assumes that the pronunciation of individual words or expressions 

might not matter as long as the intent of the speaker is clear. Furthermore, his Hungarian 

pronunciation pattern makes it clear for the other person that s/he is dealing with a foreigner, 

who might require more help,  and more redundant features, such as an increased amount of 

body language. Naturally, it can also happen that his Hungarian background will evoke 

undesired emotions and reactions towards himself, but in an ideal case, the other person will 

help him by being cooperative in even more ways (Grice, 1975).  Thus, although at first it 

seems to be a disadvantage on the truck driver's part that he exhibits foreign traits in his 

speech, it might be useful for him later. Either way, the message will be communicated that 

the given listener faces a foreigner who requires help and thus it does not matter whether the 

actual pronunciation of the driver is incorrect or "sounds funny". On the other hand, as the 

actual place of transaction does not matter - whether it be in Germany or Italy - it might 

happen that the truck driver's accent will not be noticed at all, and thereby he will be handled 

just like a German costumer would be. Finally, pronunciation traits are very difficult to mask, 

especially if the truck driver is unaware of their existence in his speech. Because of its 

http://szotar.magyarnemet.hu/szotar/nemet-magyar/Entschuldigung
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unalterable nature, it cannot be compared to other language areas, such as using wrong 

register or wrong pragmatic knowledge, because pronunciation above a certain age is almost 

impossible to be mastered at a native level. On the other hand, the lexical features of a 

language can be learnt in theory at any given level of age, see the Critical Period Hypothesis 

(Birdsong, 1999).  

 When truck drivers were asked where and how they have acquired foreign languages 

there seemed to be an agreement that language skills simply "stick to somebody", and they are 

acquired through "living through/experiencing the situation", thus the situation provides a 

hands-on approach to learning new phrases or new building blocks. This type of learning is 

called tactile learning (Lightbrown and Spada, 1993) and as the drivers all agreed that 

learning happens the most easily, the fastest and the most efficiently this way, it seems to be 

their preferred mode of learning or "learning style" (Dörnyei and Cohen, 2002, p. 9). 

Although Littlewood (1984) suggests that learners develop differently, it seems that the 

necessary items and the profession of the individuals play an important role in the process. 

 When drivers face communication breakdown or feel that "something is not working 

well", they apply different strategies to overcome these difficulties and strive for mutual 

understanding. Half of them (6 drivers) try conveying the message once again and if this fails, 

they try to use different words, then comes intense gesturing and the final case is normally 

drawing (see Figure 4 - Question 17). The other six drivers did not respond to the question, 

claiming that they are unable to recall any situations where communication broke down.  

TRUCK DRIVER IF THE OTHER PERSON DOES NOT UNDERSTAND ME, 

I... 

A Make gestures, describe 

B Make gestures 

C  

D Show it, use my arms 

E Repeat it again, make other gestures, "dance" 

F Show it, mime it, "dance" 

G  

H Make gestures 

I  

J  

K  

L  
Figure 4: Strategic methods applied by Hungarian truck drivers to convey the desired message 

 In a nutshell, they exhibit most of the features of ELF (Graddol, 1997; Jenkins 2006), 

they simplify the languages they apply in order to meet their needs and goals, although their 

choice as mentioned above is not restricted to the use of English. Also, as they build their 
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sentences/utterances from already existing language blocks, if someone considered building a 

corpus/making a dictionary for the drivers, it would be a practical idea to include only 

expressions and some ready-made sentences they could use in everyday speech rather than 

teaching them complex sentences. This would not allow for free linguistic variation and 

freedom in their speech, which they require if they are unsure about/do not know the 

correct/right way of saying the sentences they need. Much so, many drivers (9) believe that 

the language of their job is German and not English, which means that the features of ELF 

could be used to describe other languages than English, too. 

 Finally, the relevance of linguistic knowledge to this work is that the simplifications or 

the solutions offered by the truck drivers' strategic competence do not take into account the 

target language or the target culture and not even Hungarian culture. The examples could have 

been uttered by any given truck driver and his/her country of origin would be almost 

impossible to decipher solely based on the linguistic sample provided here. The participants in 

this work were all males, but it might be assumed that the same happens in the case of female 

truck drivers, too, thus the inclusion of "her" above. Also, the utterances lack most parts of the 

communicative competence, they do not contain sociolinguistic information, as the listener 

seems not to play a role in the creation of the sentence. Also, discourse competence is negated 

as they would use these given utterances regardless of the target culture or the socially 

accepted norms of the host culture. 

4.4 Language use predictability 

As shown above in 4.2, the necessary and/or optional situations truck drivers get into are in 

many cases predictable. This feature is very specific to this profession and there might be only 

a few such occupations which exhibit the same predictable features. As the situations 

Hungarian truck drivers face are foreseeable and very much task-based, certain situations 

could be modeled in either the classroom if there is need for it or in certain software drivers 

could use online or offline. It might be possible in these situations to predict what the drivers 

have to say and what kind of answers and/or responses they get. Thus, the very unique feature 

of this profession, its predictability in language use, could be utilized by teachers and 

instructors and compared to many other professions, teaching could be tailored to the needs of 

drivers. Although there might also be certain variations among truck drivers due to human 

nature and varying needs of humans, their language use might be anticipated in many ways. 
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4.5 Language Hungarian truck drivers require 

As it was detailed above, Hungarian truck drivers have very specific needs in the predictable 

situations. They require language or rather certain lexemes accompanied by a combination of 

intonation and body language in order to be able to solve the given problem efficiently 

without the possibility of misunderstanding. 

 As to their actual needs, it is much easier to detail what Hungarian truck drivers do not 

require in their foreign language. These superfluous items, whose absence does not hinder 

understanding, are for instance the plural "-s", syntactic word order, etc. The absence of these 

items show that spoken language behaves much differently from what is normally taught to 

students and even more importantly, the drivers do not think that this grading of language 

results in any kind of loss i.e. they do not think they use the language wrongly or that people 

would pinpoint them on the basis of their language use. 

5. Discussion  

 This work is intended to answer altogether five research questions that are inter-related 

in order to investigate the language and cultural needs of Hungarian truck drivers. The 

following parts will detail the research questions in the very same order they were raised (see 

Introduction or Research Design and Method). 

5.1 The lack of cultural items in the speech of Hungarian truck drivers 

 First of all, it has been investigated what culture is (see Literature Review). It has been 

concluded that culture includes tangible items, learned and/or socially transmitted behavior 

patterns shared by members of a community. Tangible items do not occur in the speech of 

truck drivers, only those items that are used daily by them to be able to carry out their 

everyday tasks and deliveries. These items, such as the CMR and the tachograph, are used by 

all members of the truck companies all over Europe and the world for administrative 

purposes, thus they can hardly be referred to as culture/country-specific items. These items 

are required by international law and that is why these are frequent items in the speech of 

truck drivers. 

 In addition, socially induced behavior patterns cannot be observed in the speech 

samples. This is due to a number of reasons. Firstly, all contact languages i.e. lingua francas 

should be as void of cultural items as possible, in order to facilitate mutual understanding 
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among the speakers. Should it contain these cultural references, it might cause problems in 

understanding each other, which hinders understanding, slows down communication and 

makes it ineffective. That is why lingua francas seem to resemble common features among all 

people, it is used for mediating messages in a context, that is either only shared by one of the 

participants or by neither speaker. It strives for mutual understanding by being void of 

specific thought patterns, idioms or proverbs. As it was described above, when people deal 

with speakers of other cultures, certain skills are required and one of these is the ability to de-

center, to see the situation from another angle, and to be emphatic towards the other and the 

whole situation. This results in the ability to adopt a common way of thinking, an intercultural 

skill, that is neither speaker's own way of thinking, thereby being "culture-less". This 

statement is made as the researcher is unsure whether these items are "culture-less" or 

"culture-neutral", i.e. they do not hinder understanding among cultures and/or they show what 

all cultures have in common. Either way, the resulting language is linguistically unmarked, 

that is, it does not carry culture-specific items to foster understanding among the parties. 

 From a pedagogical point of view it means that in many cases it is not necessary for 

Hungarian truck drivers to know the "minor subtleties" of a given language i.e. the question of 

politeness and how they address people. For them, these cultural differences play a role that is 

negligible. 

5.2 Intercultural communication without culture 

As shown above, truck drivers encounter foreign people daily in their working routines and 

they face a number of predictable situations every day. It was also discussed that the exact 

places or locations of these happenings or events do not play a role in their intercultural 

communication as all these events are not culture or country-specific. 

 In fact, these kinds of linguistic knowledge should rather be referred to as situational 

knowledge, where drivers face a number of given situations or so-called challenges which 

they have to overcome with their existing linguistic knowledge and interpersonal skills. 

Should these situations be based on countries i.e. should countries be the most important 

factors in these situations they would probably have mentioned their importance. It means that 

the particular situation the drivers are in transcend the boundaries of both cultures and 

countries and the most dominant features of these situations are the schematic elements of the 

given situation. For instance, if the example of refueling is taken, it means that the gas station, 

the services one might choose, the need for paying and the need for getting a bill are more 

important than the host country or the host culture. Ideally, it means for truck drivers that with 
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their limited amount of language knowledge, they are still able to use the same services 

independent from the particular country by uttering the very same words or structures. 

Therefore, it is not important what the cultural background of the situation is as it is 

overridden by the refueling schema and the setting. 

 This "simplification" also has some practical consequences. It means that apart from 

the country's currency, in theory, no other "cultural" knowledge is necessary and with the 

Euro being the currency for many EU countries where truck drivers mostly travel, the number 

of cultural items to be learnt results in practically zero. 

 Due to all these reasons, the foreign language of Hungarian truck drivers will also be 

void of these elements and therefore it might be claimed that for successful intercultural 

communication within this profession, no or very little intercultural knowledge is necessary. 

Of course, some culturally induced differences might still occur, for example the difference in 

body language between the European and the Bulgarian yes and no, however, these 

differences might be minority or the necessary exceptions that should be learnt. In general, 

these minor differences seem not to hinder understanding among Hungarian truck drivers. 

5.3 A lingua franca without an underlying culture 

It has been shown above that communicative competence has four main areas. Each of this 

competence types or areas can cause misunderstandings among the speakers and/or 

participants of the conversation. Should one aim at teaching Hungarian truck drivers language 

that does not cause misunderstanding, all four areas should be addressed. 

 Firstly, truck drivers have a very limited foreign language competence. They only 

"speak" or rather they are only able to communicate efficiently using one foreign language. 

This language is used in a variety of situations in a number of different countries to converse 

with some foreign people whose origin cannot be predicted in advance of the deliveries. The 

very same words are used in all the situations (mostly using German as the mediating 

language) and these words themselves are expected to evoke the right counteraction when 

they are uttered. This means that this language is free from any grammatical rules as long as 

mutual understanding is provided for. For instance, when gas is asked for politely, it is 

enough to utter "benzin" or "stoff" in German and with this, there is a given speech act which 

the other person should understand. In such example, it does not matter that the articles of 

these words are "das" and "der" respectively, and it also does not matter that in German, all 

these nouns are written in capital letters. What is more, should the driver be really polite and 

add the word "bitte", meaning please in German, its place is irrelevant in the given syntactic 
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construction. Whether it be "bitte stoff" or "stoff bitte", it does not matter as the meaning of 

the sentence is derived from the sum of the elements in that sentence, thus the actual case and 

place of the noun in the sentence does not matter. If the word order in that case is this simple 

and unrestricted, then it might be claimed that this language might not reflect any kind of 

cultural thinking underneath, thus on the lexical and syntactic level, this language is free from 

any cultural influence. It means that the language taught to truck drivers does not have to 

concentrate on the cultural content of the separate words as these cultural roles do not play a 

distinctive role in communication. 

 The second component is sociolinguistic competence. In any kind of language it is 

referred to most usually as the question of politeness, style and register. In this case of truck 

drivers, it is a category that does not play a marked role in language use. As they use nouns 

and in some cases body language to communicate, there is very limited place for interaction 

in terms of politeness, for instance. What is more important is that truck drivers still find this 

kind of language sufficient for their daily operational needs and they do not find the 

sociolinguistic background of the listener a factor when they communicate. From this aspect, 

this contact language works like the tu-form in English, as everybody is addressed with the 

form "you", the question of politeness is not a problem. Very similarly to this, truck drivers 

manipulate language to make it applicable to the highest number of situations and people 

possible, to limit the need of learning new lexis and adapting it constantly. This manifests in 

their language as omission, politeness or rather distinguished and/or marked politeness is not 

present in their language use. Naturally, they use the "polite" form "bitte" for adding "please" 

at the end or at the beginning of the sentences, but as there are no contrastive instances where 

it is used or not used, its distinguishing feature has no role in their language. Because of all 

these reasons, it can be claimed that sociolinguistic competence does not play a role in their 

language usage. This in turn means that this competence of language should not necessarily 

be taught to Hungarian truck drivers as it plays a relatively little or no role at all in 

communication. Once again, with the inclusion of necessary items or with the exclusion of 

unnecessary elements in language, language teaching can be targeted and become even more 

effective. 

 As it was claimed above, the question of where conversation takes place is not 

important either, therefore discourse competence might also be ruled out. The same style and 

register are used in all the situations the drivers are in, thus the place of conversation does not 

play a distinct role either. It only influences the purpose of communication, however, there is 

no background cultural knowledge that would vary in case of purchasing gas or buying 
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necessities, such as bread and water. It is only the purpose or the main aim of the conversation 

that decides which words will be part of the conversation, but the discourse setting where the 

conversation takes place is seemingly irrelevant. It means that discourse knowledge is only 

important until the truck drivers achieves his or her aim in the given situation i.e. the 

necessary item is bought or information is received. 

 Finally, the application of strategic competence raises some questions. Although it is 

true that the more gaps there are in the linguistic system of the drivers, the higher importance 

this kind of competence gains, however, just like in the case of other competences, it does not 

rely on cultural knowledge either. One support for this claim is that drivers use the same 

utterances in the same and/or similar situations, regardless of the host country or the recipient 

of the message. Also, their "surviving" toolkit is not Hungarian-based either, as they only use 

words to carry out "complex" pragmatic tasks in order to achieve the desired outcome, thus 

either the Hungarian origin of these solutions are not traceable or they are not present. What 

seems more likely is that following the idea of Török (2000), speakers accommodate in order 

to meet the needs of the other person to facilitate understanding. However, it does not mean a 

facilitation process towards the other person's culture as the drivers are unaware of that or as 

shown above do not take into account this factor. What probably happens is that both 

participants seem to merge towards a common "denominator", a base on which understanding 

can be provided for and this base happens to be one that is culturally independent and 

probably one that is essentially so basic that no misunderstanding can occur. That is arguably 

why these kinds of "languages" involve a lot of non-verbal communication, a method where 

most of the meaning does not come through verbal means (Pease, 1981). This is what the 

interviewees also said, that is that most of the conversation is supplemented by generic non-

verbal communication that is understood by everyone. This can only be so, if they use 

universally accepted signs and gestures that are not culture-specific to any culture (with the 

apparent exceptions e.g. the Bulgarian yes/no difference). Because of all these reasons, it 

might be claimed that by the application of strategic competence speakers strive for mutual 

understanding on the basis of universally accepted and decipherable forms of behavior. For 

the language teacher it means that s/he should teach language that does not cause 

misunderstanding. The difficulty might arise when only one word is taught to the driver in 

order to avoid possible misunderstanding and the other conversationalist uses a synonym 

instead of that word or a close approximant in meaning that are unknown to the selected 

driver. Drivers in this case have to be taught some mechanisms that can eliminate 
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misunderstanding (e.g. "Repeat, please", or "What, please?") or they should indicate somehow 

that the message was not clear.  

  As a conclusion, if it is accepted that a native speaker's competence can be described 

by the above mentioned four kinds of competences, the teacher should aim at teaching a set of 

language that can serve the driver well across all situations. 

5.4 Predictable language use and language needs 

 In comparison to many other professions where foreign language communication is 

necessary, the foreign language use of Hungarian truck drivers is highly predictable in the 

areas they regularly encounter. As they are the ones who mostly need the information, the 

formulae and the formulaic expressions they apply in their foreign language speech are very 

similar in all situations. Thus they can not only be taught a certain set of language to 

communicate across most situations they encounter as in the case of some other professions 

and learners of a foreign language, but these situations are actually very predictable 

themselves. To provide an example for this phenomenon, a look should be taken at an EFL 

learner who goes on holiday to another country. S/he will probably ask for some directions 

and will receive some input in the target language, but as s/he can initiate conversations and 

some people might also address him/her in a restaurant, for instance, the number and kinds of 

sentence s/he will encounter is actually unpredictable. In the case of truck drivers, as most of 

the addressing is done by the drivers who are capable of creating a working routine in their 

everyday work, the sentences and/or utterances they need in the foreign language are set and 

routine-based. Thus, based on their previous experience, they can anticipate the kind of 

language they will need in the foreign language. This attribute of predictability is not very 

common in the case of other professions, where personal as well as professional topics arise 

and where the given speaker is more immersed in the target language and culture and is not 

isolated from it by a truck door. 

5.6 Effects on language teaching and testing 

There are two other areas where that are also affected by the findings of this work and they 

are both part of what is often referred to as language pedagogy. These are language teaching 

and language testing. In order to avoid misunderstanding, for instance, it could be further 

investigated what vocabulary is necessary for truck drivers to be learnt and what kind of 

universally accepted prosodic or non-verbal elements can be taught to them. Although some 

areas have been already investigated by the researcher along with some example sentences, 
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further research could reveal the list of all these possible areas and situations. Also, as most of 

the words have secondary or tertiary meanings, too, it would be vital to teach the drivers 

vocabulary where all the words retain one kind of meaning throughout all situations and these 

should be accompanied by the particular non-verbal communication to avoid even the chance 

of possible misunderstanding.  

 The latter area, language testing, also raises some questions. If only words are tested, it 

might be useful to conduct oral exams where only words are asked. This is done, to avoid the 

questions and problems of written language, which Hungarian truck drivers never use in order 

to communicate. Although they are expected to read and understand certain signs and 

directories, they do not have to produce written language. To include the necessary body 

language too during the language exams, there could be minor situations that agree with those 

mentioned in Figure 3 and testing should investigate how the problems could be solved most 

efficiently. Should the driver be able to solve the problems, it would mean that s/he is capable 

of using language to the extent it is required in their work. This also raises the question of 

successful and less successful language learners and/or users. The truck drivers who claimed 

that they never encountered situations where mutual understanding was provided for the 

participants, probably belong to the group of successful learners as they are able to manipulate 

the situations consciously or even unconsciously and thus, the possibility of misunderstanding 

was reduced to a negligible amount. 

6. Conclusion 

The study answered the altogether five research questions it was based on, inquiring into the 

language and cultural knowledge Hungarian truck drivers possess, the situations/problems 

they encounter and the way they solve these linguistic challenges and the effect of these 

answers on language pedagogy. 

 The study can only be applied as a preliminary case study on the basis of which further 

interviews could be conducted and on the basis of data, the initial assumption could be turned 

into a well-supported hypothesis. It is limited in both the number of truck drivers interviewed 

and in its length and the available duration. The findings of this work could only be applied to 

the interviewed truck drivers and no further generalization can be made. 

 Further research is encouraged by either conducting the same research on a larger 

sample with more participants and/or by further deepening the depth of the interviews in order 

to gain a better insight into the workings of this special lingua franca. Also, even though the 
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application of ELF seems to satisfy the needs of the interviewed truck drivers, it should be 

investigated how mutual understanding can be further promoted among speakers and what 

cultural and/or language knowledge or skills truck drivers might find useful. This knowledge 

includes the ability not only to speak a given language but to be able to behave according to 

the target culture's norms. By being even more adaptable to certain situations and cultures, 

truck drivers and other people from different professions alike would be able to perform 

actions even more effectively. 

 Finally, the researcher wishes to express his gratitude towards the participating drivers 

and the company which provided time and space for the interviews. Further findings will be 

published in the researcher's MA thesis on yet another, related topic. 
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8. Appendices 

8.1 Appendix A - Interview Questions 

 (1) How old are you? 

(2) What is the highest level of education you have finished/attended? 

(3) How long have you been a truck driver? How long have you worked for this 

company?  

(4) Which European countries have you not visited before? 

(5) Do you speak any other language than Hungarian (if yes, how would you define 

your language skills?), or would you like to learn any? 

(6) Why did you become a truck driver? 

(7) What do people think about your job? How do they react when they learn that you 

are a truck driver? 

(8) If you were to introduce Hungary to another person (a tourist, another truck driver 

or foreign partner), what would you say about us, Hungarians? 

(9) Which countries do you usually go through? How would you describe these 

countries and the inhabitants?  

(10) Where are you required to stop and where else do you usually stop?  

(11) Which languages do you encounter most often in your daily work? 

(12) When you are abroad, who do you talk to? Who do you have to communicate 

with? Who do/would you talk in your free time or to kill time while you have to wait?  

(13) What kinds of needs/action make you stop? 

(14) I assume at customs or gas stations, etc. it is necessary to communicate. What 

needs did you have, what did you want to achieve besides the basic needs (e.g. filling 

up the car)? Can you recall any situation where you had 'complex' or 'difficult' needs? 

(15) Could you achieve this goal? Did you get the desired item/product? 

(16) Have you experienced a situation in which your efforts failed? 
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(17) Did you give up or did you try again? (How did you try again?) 

(18) Later on when you faced a similar situation, could you anticipate and prepare for 

that situation? 

(19) When you go into a place asking for something or trying to converse, how do you 

address people? 

(20) In which situation are you addressed by others? How are you addressed? 

(21) If you were to talk to a foreign person, how would you address them for instance 

at a gas station? Or next to the road asking for help? How would you initiate 

conversation? How do you talk to your foreign 'colleagues'? 

(22) Starting at collecting the cargo and ending when you deliver it, what kind of 

people do you talk to/get in touch with? 

(23) Has there been a situation or person in your career who you have greatly 

misunderstood or had difficulties talking with? 

(24) What would you say in the next five situations? 

(a) You were not given a receipt of the gas, ask for one politely 

(b) You would like to ask for coffee 

(c) You have delivered the goods to your partner 

(d) A foreigner asks you what your job is and what your company deals with 

(e) The police asks for your documents, but you need some time to find them 

in the back of the truck 

(25) If someone does not understand what you say, what do you do? (E.g. do you raise 

your voice, do you use gestures?) 

(26) If you know in advance where you go next, do you prepare somehow? E.g. GPS, 

detours, resting places, gas stations or some sentences in a foreign language 

(27) How does your company help you prepare for these journeys? Do you get all the 

help you need? Is there anything in this area you are dissatisfied with? 

(28) Can you recall a situation in which you were proud of communicating very 

efficiently with a foreigner/you were able to solve some 'more difficult' tasks using 

language? 

(29) How are Hungarians different from other people (for instance, volume, body 

language, being friendly, etc.)? 

(30) Thank you for your help! 

8.2 Appendix B - Suggested Interview Questions 

 (1) How old are you? 

(2) What is the highest level of education you have finished/attended? 

(3) How long have you been a truck driver? How long have you worked for this 

company?  

(5) Do you speak any other language than Hungarian (if yes, how would you define 

your language skills?), or would you like to learn any? 

(6) Why have you become a truck driver? 

(7) What do people think about your job? How do they react when they learn that you 

are a truck driver? 

(8) If you were to introduce Hungary to another person (a tourist, another truck driver 

or foreign partner), what would you say about us, Hungarians? 

(9) Which countries do you usually go through? How would you describe these 

countries and the inhabitants?  

(10) Where are you required to stop and where else do you usually stop?  

(11) Which languages do you encounter most often in your daily work? 
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(12) When you are abroad, who do you talk to? Who do you have to communicate 

with? Who do/would you talk in your free time or to kill time while you have to wait?  

(23) Has there been a situation or person in your career who you have greatly 

misunderstood or had difficulties talking with? 

(26) If you know in advance where you go next, do you prepare somehow? E.g. GPS, 

detours, resting places, gas stations or some sentences in a foreign language 

(29) How are Hungarians different from other people (for instance, volume, body 

language, being friendly, etc.)? 

(30) Thank you for your help! 

9. Magyar nyelvű összefoglaló 

Manapság a globalizáció, a nemzetközi kereskedelem és utazás hatására számos olyan 

közismert szakma létezik, melynek képviselői számára elengedhetetlen a hatékony idegen 

nyelv használat. Ilyen szakmák munkásai többek közt a légi utaskísérők, a pincérek és a 

kamionsofőrök. TDK pályaművem az utóbbi csoport tagjainak idegen nyelv használatát, 

nyelvi igényeit és már meglévő kulturális és nyelv tudását, illetve ezek nyelvpedagógiai 

vonatkozásait vizsgálja. 

 A dolgozat négy főbb kutatási kérdésre keresi a választ, illetve egy ötödikre, mely az 

előző négyre épül. A kutatási kérdések (további alcsoportok nélkül) a következőek: 

1. Milyen tudással rendelkeznek a magyar anyanyelvű kamionsofőrök az idegen 

nyelvekről és a külföldi országok kultúrájáról? 

2. Milyen fajta helyzetekkel és emberekkel találják magukat szembe a magyar 

anyanyelvű kamionsofőrök  mindennapi munkájuk során? 

3. Hogyan írható le a magyar anyanyelvű kamionsofőrök idegen nyelvű 

munkanyelve?  

4. Megjósolható a magyar anyanyelvű kamionsofőrök idegen nyelvhasználata? 

5. Milyen nyelvet kellene és hogyan tanítani a magyar anyanyelvű 

kamionsofőröknek, hogy az segítse őket mindennapi munkájuk során? 

 Az öt kérdés együttes vizsgálata segítheti a nyelvtanárok munkáját, hogy egy minden 

eddiginél célzottabb, koncentrált és hatékonyabb nyelvi kurzust, illetve szótárt alakítsanak ki 

a kamionsofőrök számára. Ezen nyelvkurzus, illetve a szótár több okból is egyedülálló lenne. 

 Elsőként, kutatásra épülnek, és ezáltal nem a nyelvtanár, illetve a szótárkészítők által 

vélt nyelvet tanítaná a kamionsofőröknek, hanem a már meglévő tudást tudnák kiegészíteni a 
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valós nyelvi igényekkel. Ugyancsak újítás, hogy mind a szótár, mind pedig a kurzus 

figyelembe veszi a nyelvi működést, és hatékonnyá teszik a kommunikációt azáltal, hogy a 

nyelvileg redundáns elemek számát csökkentik és redukálják azon elemeket is, melyek nem 

szükségesek a megnyilatkozások dekódolásához, illetve létrehozásához. 

 Másodszor, a dolgozat figyelembe veszi a már meglévő nyelvi és kulturális tudást, így 

abban mindenképpen új, hogy a szükséglet felmérést kiegészíti a kulturális elemek 

fontosságával, illetve elhanyagolhatóságával és mindezzel növeli a nyelvtanár, illetve a szótár 

hatékonyságát. Ugyancsak a kutatás része felmérni azt, hogy a kamionsofőrök milyen 

helyzetekbe kerülnek, amelyekben az idegen nyelv használata akár kötelező, akár opcionális. 

Ilyen valós nyelvi példákkal a tanítás is célzottabbá tehető, mely egyrészt hatékonyabb a 

korábbi típusú nyelvtanalapú nyelvoktatásnál, illetve motivációs hatással is rendelkezik, mivel 

a kamionsofőr olyan nyelvi inputot kap, amely az ő előrehaladását valóban segíti. 

 A kutatás 2012. nyarán zajlott le 12 adatközlő bevonásával (N=12). A kutatáshoz 

használt módszer a mélyinterjú volt, az interjúkat magyar nyelven történtek átlagosan 25-30 

percben. Az interjúkérdések a kutatást megelőzően kipróbálásra kerültek mind a fuvarozási 

vállalat felsővezetői, mind pedig egy valós kamionsofőr által. A kamionsofőrök átlagéletkora 

55 év volt és megközelítőleg közel 20 évet töltöttek el a vállalatnál, illetve mindannyian 

szerteágazó külföldi fuvarozási tapasztalattal rendelkeznek. Fontos kiemelni, hogy a 

kamionsofőrök az anonimitás érdekében az angol ABC sorrendjében lettek kódolva, mely 

ugyancsak tükrözi az interjúk kronológiai sorrendjét. Olyan esetekben pedig, mikor 

közvetlenül egy adott nyelvi elem került megkérdezésre, azon esetekben pedig a 

kamionsofőrök az általuk leginkább ismert és/vagy használt idegen nyelven válaszolhattak. A 

módszerek további részletezése a dolgozatban megtalálható. Fontos kiemelni, hogy a kutatás 

eredményei csupán a vizsgált kamionsofőrökre vonatkoztatható, további általánosítás az 

eredmények fényében és a kutatás limitáltsága miatt nem lehetséges. 

 A kutatás a következőket találta (a kutatási kérdések sorrendjében): 

1. A kamionsofőrök Megfelelő nyelvtudással rendelkeznek mindennapi 

céljaikhoz. A kultúra nem játszik döntő szerepet a kommunikáció során. 

2. A kamionsofőrök Előre kiszámítható helyzetekkel és emberekkel találják 

magukat szembe a mindennapi feladataik során. 

3. A kamionsofőrök lexémákat egészítenek ki nem-verbális kommunikációval és 

testbeszéddel.  

4. Kiszámítható, hogy mit kell mondaniuk a napi munkavégzés során.  
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5. A nyelvük leegyszerűsíthető szavakra és megfelelő nem-verbális elemekre, 

illetve ezen elemek oktatása javasolt számukra.  

 Ugyancsak érdekes lehet az olyan eredmények ismertetése is, melyek bár nem alkotják 

közvetlen részét a kutatási kérdéseknek, mindenképpen befolyásolják a kutatás végleges 

eredményét. Ilyen például a tény, hogy a vizsgált kamionsofőrök nem beszélnek idegen 

nyelveket magasabb szinten, illetve az általuk beszélt nyelvet és nyelvtudásokat csupán 

aszerint tudják értékelni, hogy számukra az adott nyelv segítségével elérhető a kívánt cél vagy 

sem. A sofőrök különböző egyszerűsítési stratégiákat alkalmaznak az üzenetek minél 

hatékonyabban való közvetítésére és a kommunikáció akkor sikeres, hogyha a sofőr elérte az 

általa kívánt célt. A legtöbb esetben ezek a stratégiák öntudatlanok, így számos esetben a 

kamionsofőrök felidézni sem tudták a kommunikációs nehézségeket, hiszen a végeredmény 

szempontjából ezek irrelevánsak. 

 A kutatás mindenképpen folytatást igényel, mely történhet akár a kamionsofőrök 

létszámának bővítésével, akár pedig a nyelvi elemek vagy pedig a kérdések számának 

növelésével.  

 

 


