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Abstract

There are only a few studies dealing with teacHimglish as a foreign language to Deaf
learners, and the number of such studies regatdimgarian issues is even lower. Due to the
lack of methodology on this field and the high néedEnglish teachers of Deaf learners, |
decided to conduct a pilot study investigating tip@ortunities in teaching English to Deaf
learners. The aims of this work are 1) to discomew ways of successfully involving
Hungarian Sign Language use in teaching Englishfaseign language and 2) investigate the
possible use of different digital tools which cotigtilitate the learning process. Relying on
my literature review and the observations | mada ischool for the Deaf, a pilot English
course has been designed for two Deaf sign langtesgders. After conducting interviews
with the participants at the end of the course awaluating the reflective journal which
documented the teaching experience, it was possibtraw the final conclusions, namely
that digital material made it possible to use enhlmgmber of visual materials, which helped
Deaf students’ comprehension. The use of sign laggun class seemed to be a problematic
area as the participants of the pilot study didsi@re the same views, although, it has been

proved that a visual language could help Deaf kr@rto memorise words more easily.



1 Introduction

This paper aims to present a piece of experimeasalarch which has been carried out
to compensate for the lack of methodology for teaghenglish to Deaf students. The pilot
study presented in this work also strived for pdowy a realistic presentation of the
possibilities and hidden opportunities in teachigglish to Deaf students. Hungarian Sign
Language (HSL) has been finally recognised as &nialflanguage in Hungary, and as a
consequence, HSL is slowly arising from the respiitthe detachment and silence of the past.
In some special language schools it is possibledam sign language and more people are
interested in the Deaf culture than before. Deadppe are carefully opening to hearing
people, however, considering the number of plabas are open and accessible for Deaf
people, the hearing world does not seem that opereathing English to Deaf learners is
still a field to be discovered and developed. Duédhiese reasons, | decided to explore the
opportunities lying in teaching English to Deafdsnts.

First, relying on the existing literature concegibBeaf education | would like to
summarize the current situation of Hungarian Sigimguage and teaching English to Deaf
students in Hungary. Secondly, | would like to pdevan overview of the literature on
teaching techniques regarding Deaf education. thipa | would like to share my experience
of observing classes in one of the seven Hungachonols for the Deaf, and on the basis of
my observations | would like to highlight the ddfilties the teacher of the observed class had
to face. Then, | am going to share the details gfteaching experiment, and finally, | am

going to draw my conclusions.



2 Literature Review

2.1 Sign Language

Sign languages are natural languages as it has preeed by Stokoe, who, as a linguist
researcher, achieved outstanding results in irgegstig American Sign Language (ASL)
(Marschark & Spencer, 2003). Csanyi (1993) stdtas ¢ign language can be considered the
mother tongue of a Deaf child of Deaf parents. Adowly, it is obvious that sign language
users should possess equal rights as the usethasflanguages. Sign language, as opposed
to any spoken language, allows Deaf children tonl@aas their mother tongue in an effortless
way (Kontrané Hegybird, Csizér & Safar, 2008; AA898).As the primary channel of
communication and information is the visual charfoelDeaf people, it can be said that sign
languages, which are visually based languagesfgdlie needs of Deaf people the most.
Therefore, sign language can be considered agdfierged language or L1 of Deaf people.
Unfortunately, in many cases sign language is thet first language many deaf
children encounter. As the majority of deaf childr@pproximately 90%) are born into a
hearing family, there are only a few children whe @rovided with an appropriate and
comprehensible language environment (Kontrané Hegyl2010). If a communicational
barrier is present between the parents and thef deild, the normal way and pace of
language development is impossible. According tathza(2005), this situation can lead to
semilingualism, which means that the child mightiroelanger of failing to achieve a native
level in any languages. However, the problem abudeby Bartha is not a hypothetical one.
Muzsnai (1999) reports cases which verify Bartlag'sumption: if a student is not provided
full access to a language, which can happen icdise of Deaf children of hearing parents, it
is possible that he or she will start school withlbeing proficient in any language. Muzsnai
(1999) relates his experience of working in the &kt School for the Deaf. He emphasises
the apparent diversity regarding maturity and lieia consciousness among Deaf children
coming from Deaf families. The reason for the cuorrgituation of sign language and Deaf
education is that the pathological paradigm doresatver the anthropological paradigm in
Hungary. The pathological paradigm focuses on agpwed) what the student lacks physically,
constantly comparing them to hearing students, lwiéads to failing to pay attention to
facilitating the intellectual development of Deadidents (Muzsnai, 1999). As the result of the
constant comparison, Muzsnai (1999) claims thathees of the Deaf tend to lower their

expectations for their Deaf students, which becoregsal with failing to notice the



opportunity of development. Muzsnai (1999) offerm@re desirable way to evaluate students,
where the emphasis is on the areas which can belagp®d and aims to build on them.
Muzsnai (1999) suggests using HSL as a languaghiteatool. Furthermore, he states that
bilingual education should be introduced to the garran education of the Deaf. Swicher
(1989) emphasizes that Deaf people learn sign Eggwithout effort, which implies that if
instruction at school were in Hungarian Sign Lamgudeaf students would be able to

perform better in all subjects.

2.2 Teaching the Deaf in Hungary

The consequence of the 1880 International Congreséilan, which proclaimed the
use of the German Oral Method, is still significamtpresent-day Hungarian education of
Deaf students. The method was introduced by Sardeglicke and aimed to teach Deaf
children speak in order to achieve total integratido the hearing society (Bartha, Hattyar &
Szabd, 2006; Stewart & Akamatsu, 1988). Applying tbral Method meant teaching the
majority language in its spoken form to Deaf ctelirAs the language of instruction was the
spoken language, all form of sign language wasidddn in schools (Batha, 2005). Deafness
was considered as a “clinical problem based onlable of hearing”, therefore, in order to
cure this problem, children had to acquire lip regdskills and struggle with learning the
pronunciation of a language which was audibly ieastle for them (Bartha, 2005, p. 214).
According to the followers of the Oral Method, tlwse of sign language hinders the
acquisition of a spoken language (Bartha, 2005;rA4898). As a consequence, sign
language was banned from Hungarian schools for tharea century.

Muzsnai (1999) highlights the importance of staytiearning sign language as early
as possible. With referring to Lenneberg’s Critiariod Hypothesis and Fisher’'s work on
the critical periods he states that Deaf childreousd acquire a solid basis for foreign
language learning, that is, to learn a sign languajore starting learning a spoken language.
Mayer and Akamatsu (1999) argue that Cummin’s listiuiinterdependence model can be
applied for the learning process of Deaf peopleeotding to Cummin’s model, in the process
of language acquisition the domination of an L1 barfound, which provides a basis for L2
and L3. However, Meyer and Wells question the ceteplpplicability of the linguistic
interdependence model in the case of Deaf peopleit@ed in Mayer & Akamatsu, 1999). The
authors point out the difference of the nature eaDpeople’s L1 and L2, while their first



language is a visual language, their second lareyisaiipe written from of a spoken language.
Thus, it is not obvious yet exactly what partsia# first language can be transferred or built
on when learning a second language. In spite af ¢hitical argument, Meyer and Wells
acknowledge the existence of linguistic interdegern@ (as cited in Mayer & Akamatsu,
1999). Ewoldt (1996) summarises the importancehef issue with stating that “the first
language can provide a strong basis for learnihgraanguages”. It has been shown, that

sign language has a crucial importance in teacbeaf people.

There has been a slight change in the status of&tian Sign Language in the last
few years. Act CXXV, which finally recognized HSk an official language in Hungary was
passed by the Hungarian Parliament in 2009. Thealo states that the ‘bilingual
educational method’ shall be introduced BY September 2017, which creates a need for
teachers of foreign languages who can sign andldeeto apply HSL in their teaching. There
is a serious lack of signing English teachers agmtliers in general who have special

education and teaching qualifications.

2.3 Teaching English to Deaf students

Searching for literature on foreign language teagtio Deaf students, | had to realise this
field has not been fully discovered and discussetd There is no designed and elaborated
methodology for teachers who want to teach Englisany other foreign languages to Deaf
people. Based on the studies and articles offeriathodological tips | would like to provide

a brief summary of the existing literature on h@adach English to Deaf students. There are
five areas | decided to focus on: sign language use of a foreign sign language, visuals, the
use of technology and handouts. First | would likepresent briefly the importance of

involving sign language in the teaching process.

2.3.1 Use of Sign Language

The fact that there is no evidence whatsoever beaf people are more talented in
lipreading than hearing people leads to the commbushat using mainstream teaching
methods provides only 40% of information accessfbleDeaf learners via lipreading as it
has been shown in the study of Charrow and Wilkaardjted in Hattyar, 2008; Goss, 2003).



As the result of the oralist approach, Deaf stusldratve poor vocabulary in Hungarian and
they have major difficulties with understanding ldanan texts (Karpati, 2002; Merics,
2010). Providing instruction in HSL could not onpssure full comprehension of
information, but combining English words with sigms HSL and also providing the
Hungarian translation could develop the Hungariacabulary of Deaf students as well
(Kérpati, 2002). According to Karpati, beyond birlgl students’ Hungarian and English
vocabulary, HSL also facilitates a better memoigsatind comprehension; or as she says:
“[words] stick into their minds better” (Karpati0@2, p. 51). Results of a pilot study carried
out by Padden and Ramsey proved that there is aectban between sign language
proficiency and spoken language proficiency; in sedy they researched the connection
between ASL and English proficiency (as cited inaAz1998). The study showed that
students who had the opportunity to master ASLeeitbrm their parents or at school, had
better writing skills in English. Therefore, theggestion that using HSL would inhibit Deaf
students from achieving mastery in Hungarian lagsearch support. Csanyi (1993) states
those that Deaf people whose mother tongue is Hiarg&ign Language are bilingual, as
they use HSL and Hungarian simultaneously. Reseesabf Deaf education agree on that
introducing bilingual education in schools for theaf would be beneficial and would serve

as a solution for the problems caused by langubsgemg and linguistic discrimination.

2.3.2. Including a foreign sign language

Some researchers do not stop at recommending ¢hefuke L1 sign language of the student
in foreign language teaching, but they claim thed $ign language of the target language
country could be involved in the learning procddy. second focus area was to investigate
what is said in the literature about introducingoseign sing language in the language
classroom. It has been proved that the native igguage of the student should play an
important role in teaching, however, including gign language of the country of the target
language does not seem that obvious. Some of seanmcher, like Fleming (2008), Muzsnai

(1999) and Bartha (2005), do not consider the pddgiof the use of a foreign sign language

seriously. On the other hand, both Karpati (200%) Blerics (2010) found support for ASL

as a possible communicational aid in the classroldm.idea which provided a basis for this
assumption derives from the work of Pifiar, Montengegnd Ammons (2008). The authors

present an approach for incorporating a foreigm dignguage into language teaching.



According to their research, the simultaneous disewritten form of a foreign language and
a foreign sign language help students to creat@emions between meanings. Their study
introduces a course designed specifically for Apn@eri Deaf students who aim to learn
Spanish. Apart from the written form of Spanidie target language, and ASL, the mother
tongue of the students, a third language was preske Costa Rican Sign Language
(henceforth LESCO). The authors explain their ch@a LESCO with that due to historical
and educational links between the American andCihgta Rican Deaf communities, the two
languages are quite close to each other (Pifar,téviegro, & Ammons, 2008). The
similarities between the two languages facilitaimprehension and help students to grasp the
context of a text. In the case study detailed endhicle of Pifiar, Montenegro, and Ammons
(2008), the researchers used videos with LESCOSmathish subtitles as teaching materials.
The goal of this combination of a foreign sign laage and a written form of a spoken
language was to, first of all, provide Deaf studenith a comprehensible, visual hint of the
context, and as they have detected the topic ancetbvant set of words, they become able to
recognise familiar words and memorise new onescklethey suggest that the application of
a foreign sign language “enhances vocabulary demutitrough associations with the foreign
sign” (Pifar, Montenegro, & Ammons, 2008, p. 148khough this study offers promising
results, the method might not be transferable o samilar language teaching situation. For
instance, in the context of teaching English to grman Deaf students, the differences
between HSL and ASL might cause problems. Anothiarésting dilemma for a Hungarian
teacher of English might be to choose betweendBriBign Language (BSL) and ASL. Cole
(2008) implies a concern in her article that ASLghtidominate over other sign languages
and BSL should be considered for teaching Englsivell.

2.3.3. Visuals

For Deaf people the main channel for receivingrimiation is the visual one. Sign languages
are also based on visual and gestual perceptioichwheans that the aural and oral channels
are blocked or neglected hence, Dotter (2008) stdiat all the information should be
presented visually (Bidoli & Ochese, 2008; Dott@08). Emmorey, Kosslyn and Bellugi
(1993) and Emmorey and Kosslyn (as cited in Mamdcl&a Spencer, 2003) have found
evidence that signing people have better visudlssénd they are able to generate mental
images faster than non-signers. Research of BetEgemorey, McCullough, and Bellugi (as



cited in Marschark & Spencer, 2003) also showet dieaf children achieved high scores on
visual memorization tests. These results implicttat visual materials are extremely
important in teaching Deaf students and that teedeptional skills should be involved as an
aid in their learning process. In other words, dingd) on the visual abilities of Deaf students
can allow us to explore a palette of visually-batesks. An exciting opportunity arose at a
class | observed in one of the 7 Hungarian Schimolthe Deaf. The teacher gave the word
‘danger’ as a synonym for hazard and one of theestis said that she had seen the word on a
street sign once. This instance also justifies Weaial representations help students to learn
and memorize words easier. Teachers could assspretension by providing visual
illustrations of the meaning of the words; a task ©e improved by using realia, such as
pictures of street signs and warning signs. Anotpgrortunity lies in colour coding; colours

stimulate students’ visual channel and facilitagmorising.

2.3.4. ICT in the classroom

Briggle (2005) and the University of Cambridge Didity Resource Centre specifically
advise to use overhead projectors (OHP) insteddeoboard, as the OHP enables the teacher
to show something on the board but, by facing thdents, keep her face and hands visible
for the students all the time. Therefore, the teadan not only keep the students’ attention
but he or she can make sure that all the informadio the board is comprehensible for the
students. An OHP also allows the option to hide esaithe information from students and
only reveal them at a certain point of the lesddence, the teacher does not have to waste
time with writing on the board and transition beéwetasks becomes smoother. Penny Ur
(1996) emphasizes the importance of careful plagninthe execution of the task is fluent
and effortless will keep student’s attention on k. The quick transition between showing
the questions and revealing the answers might theseattention of studentdlthough OHP
is a perfect solution for using visual materialmiight be considered outdated as opposed to
the opportunities offered by an interactive whitatal Of course, OHPs are now considered
as rather old fashioned, but in schools with lichitecourses they can serve well. In schools
that are in the fortunate situation to be well- ipgad, OHPs are substituted by interactive
white boards, which provide the exact beneficiatdiees of an OHP and more.

The use of the interactive white board (IWB) ohest tools of information and

communication technology (ICT) does not only offlee above mentioned advantages of an
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OHP but provides further benefits and possibilitikbwaldeh, Matar and Hunaiti (2007)

highlight the possible beneficial effect of the wédCT tools on the learning process of Deaf
students. According to them, ICT can improve teash@dent interaction which is essential
for a successful learning progress. Dotter (2008jerring to Hilzensauer, states that
information and communication technologies fadiditdeaf students to reach educational
goals. Carter adds that the use of IWB increasefests’ self-esteem and pride which might
motivate the students to accept a more activeinoielesson (as cited in the SMART white
paper). Research by Miller et al. (2005) proved iNgB helps students to overcome the
possible distractions and keeps them focus durimgn@le lesson. In conclusion, the use of
IWB can be a helpful tool to activate students als to provide Deaf students with visual

and kinaesthetic experience, too.

2.3.5 Handouts and charts

The importance of visual materials has been stdtetjt is essential to use several
kinds of visuals. Not only pictures and posterg,the memorisation of information should be
supported visually as well. Students usually taies, however in the case of Deaf students
it might be exhausting to pay attention and writéha same time. In an ideal case the teacher
should provide the visual representation of allitifermation taught in class in the form of a
handout. As aural memorisation is not available Bwaf students, they have one less
opportunity for learning and memorising words. Hoeme with the help of written aids, such
as handouts and charts, they are provided witlolaliey can return to every time they would
like to revise what happened in a particular les§iawart and Kluwin (2001) introduce the
technique of the visual information-chart: the tesrchands out an activity sheet with the
exact instructions in a written form, which prowsda higher level of security to Deaf
students. Stewart and Kluwin (2001) also suggest tiot only should each group have an
activity chart but the chart should be projectedtiom OHP as well. One might say that if
students see all the details, a possible consequenght be that they can become bored
easily. Nevertheless, the teacher does not hagevéoall the information at the same time.
Before each stage of the lesson a certain numbelues are enough. An OHP or an IWB

could be a perfect tool for giving information ihunks.
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3 An exploratory study

The investigation into teaching English to Deafdstuts was exploratory in nature and
followed a cyclical design. First, | observed lessan one of the schools for the Deaf. After
having reflected on the experience | conductedarebeinto possible teaching materials for
teaching foreign languages to Deaf learners. Inndy phase of my project | designed and
taught a course to two voluntary Deaf learners kept a teacher’s diary throughout the
process. | used my notes and reflections for argadn interview schedule and after the 20-

hour course | interviewed each of my students erettperience.

3.1 Observations

As part of my study | decided to gain first hangeence of what is happening in Deaf
schools regarding foreign language education. Ithadpportunity to visit one of the seven
Hungarian Schools for the Deaf, and the only Ehgtisacher working in that particular
school was kind enough to allow me to observe sofrteer lessons. In the following, | am
going to describe my visit to the school, and theeovations | made in the English lessons.
The focus of my observation was teacher-studeritgaations and communication in the

classroom in general.

Students: The observed students learning English for spegifirposes as the part of their
vocational training in catering. There are ninaleis in the Grade 12 class aged between 19
and 21. In Hungary Deaf children start elementatyosl with two preparatory years at the
age of 6 or 7. Therefore, they are at least 16 whey can choose between going to a
mainstream high-school or staying at the schooltf@ Deaf for a further two years of
vocational preparatory and another three yearoétional training. The students have two
45-minute English lessons every other week. Dutivegobserved class the head teacher was

also present to help the English teacher with sigym case of a communication breakdown.

Arrangement of the classroom Students are sitting in an ‘L’ shape, however stdents

are sitting in the front row with their back to tbéhers. The room is light and sunny with
windows on the wall behind the back of the studentsich means that their lips cannot be
read by those who sit behind them. The room ispgmpd with a board and a computer in the

12



corner of the room. The computer is used by thdestits in the breaks for having fun or for
other not school-related purposes.

Aims of the lesson:The topic of the lessons | observed was hazartysiaas the last topic
of their final exam was the Hazard Analysis Criti€ontrol Points (HACCP) system. The
teacher let me know that she had simplified thgimal document as it was too complicated
and full of difficult terminology.

Lesson 1

Stage 1) 10:10 a.m. - Teacher gives back the corrected fests the previous lesson,
some students are checking their mistakes andttieesoare chatting.

Stage 2) 10:15 — The teacher hands out the new test on menus

Stage 3) 10:20 — Students sitting in the first row manage téisks quite well. One of
them is Hard of Hearing so she can follow the lesaell and helps her peer a lot.
One of the students is still fidgeting with her peplooking for a previous handout.
The headteacher, who can sign, helps the studdrdsave slower or have difficulties
with understanding the questions of the test.

Stage 4) 10:30 — The teacher is going around, checking. Méda, five of the students
are engaged with something else.

Stage 5) 10:38 — The teacher starts to introduce the nevcitgpe writes the acronym
HACCP on the board. Some of the students havehdiswvriting the test and have
handed it in, however, there are a few of them wah® still struggling with the
questions. The teacher has forgotten to colléthalpapers.

Stage 6) 10:40-45 — Teacher asks the students about theingeahHACCP (they have
already learned the expression). Teacher writeslthregarian translation of the words
on the board. Teacher and students discuss theimgeahwords, the headteacher
helps with signing.

Stage 7) 10:50 — The teacher writes a simplified sentenaesttiction from HACCP on

the board and writes down the pronunciation phoa#yi. Students are asked to
translate the sentence together.

13



Lesson 2

Stage 8) 11:05 — The teacher writes sentences on the boardtadents have to find out
whether they are true or false.

Stage 9) 11:15 — Students have problems with the expressiotording to’ and the
head teacher helps with explaining it in HSL

Stage 10) 11:30 — The teacher distributes sheets of papir thiee exercises similar to
the ones that will appear in the final exam. Theeler informs students that this will
be the homework.

Stage 11) 11:35 — The teacher gives each student a sligpémpwhich has a sentence of
restriction from HACCP on it. The teacher placedyres on the board with magnets
and asks the students to come to the board anchrrecsentences with the pictures.
Students in the back row are reading magazine®rotare chatting. Finally, five
students solve the task.

Stage 12) 11:45 — Teacher distributes task sheets, the steid®ve to match sentences

and number the order of restrictions.

3.2 Materials analysis

The lessons | observed made me curious regards@uhilable resources for teachers who
want to use motivating tasks in their foreign laage classes and achieve good results with
their learners. Dotter (2008) provides an extenenarview of the existing teaching materials
for teaching English to Deaf learners. | his studg mentions several non ICT materials
specifically designed for teaching German and aratbsource which was created for Italian
Deaf learners of English. As the market of teachimgylish to Hungarian Deaf people is
extremely narrow, | had to realize that there amepublicly available English as foreign
language (EFL) materials for Deaf learners at tioenent.

There are some ICT materials, however, which gshbal analysed in order to receive
some kind of guidance for creating similar materiar Hungarian Deaf people in the future.
Dotter (2008) mentions a project launched for usé’sSL; the HandsOn project, which is an
interactive teaching material created by Hanson Badden (as cited in Dotter, 2008).
HandsOn is a digital platform which offers actiegito develop reading and writing skills in
English. The user can see a story in ASL whichls® available in English. HandsOn is
designed for Deaf people who are proficient in A&id want to improve their English.

Promotics is also a multimedia product designedtli@r spoken and also written form of
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several languages, such as English, French, Gerntaéian and Spanish (as cited in Dotter,
2008). What is essentially new in this project isatt it focuses on developing
communicational skills and the language level ef tiaterials corresponds to the CEFR. The
aim of the project was to develop communicativesiaoand intercultural skills of the
learners. Dotter (2008) also gives an account dldfproject, called SMILE (Sign Language
and Multimedia Based Interactive Language CourseDiaf for the Training of European
Written Language).

Hilzensauer and Skant (2008) describe an excitirggept, SignOn!, designed for
teaching English as a foreign language to Deahtrar The SignOn! Multimodal language
tool aims to teach written English in a visualenatctive way. In the same volume, another
project is presented, as well; Van Den Bogaerdég&p@escribes The Dedalos Project, which
is an online course for Deaf learners of writtemgliah. The materials presented in the project
are very similar to modern language teaching nedteriThe material contains gap filling
exercises and uses pictures to help comprehension.

Despite the fact that there are several existgaghing materials on the market of
teaching English to Deaf students, there is no natespecially designed for Hungarian Deaf
learners of English. There are excellent projemtspeakers of other languages, like German,
Italian, Norwegian, Swedish, Greek and Dutch, hatre is an urgent need for Hungarian
materials. As in the title of Dotter's work, we leato conclude on that teaching English to

Hungarian Deaf learners is still a challenge.
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4 The pilot plan

4.1 Rationale

As there is a lack of official methodology for teatg English to Deaf learners | accepted the
challenge to design a 20-hour English course spaltif for 2 Deaf Sign Language teachers
(see syllabus in Appendix 1). After finishing theadysis of my observations, | chose to make
use of two possibilities | noticed during my obsdrons. One of them was the use of sign
language and the other one was the applicationgitaimaterials in class. My aim was to
investigate whether these focus areas have a beheair facilitating effect on the learning
process and with what techniques can they be iatiegjrinto the lessons. In the following |

would like to present the details of my experimétgaching | decided to carry out.

4.1.1 Documentation

To document the results of my study | decided &al la reflective journal throughout the pilot

teaching. After each lesson | spent time on evialgahe lesson and the feedback | received
from my students. A reflective journal helped mekéep a distance from the perspective of
the teacher and allowed me to analyse my expeiease researcher, as well. As the final
note to my study | have done an interview with nudents respectively, which was essential

to gain a closer view of the personal experienamypttudents.

4.2 Participants

The participants of the pilot study were two HSadeers. Both of them are profoundly Deaf
bilinguals. They lead HSL courses at the univerkiyn currently studying at, so when they
found out that there is a free opportunity to leBnglish, they applied for the course. In the
following | would like to introduce my students imalually. Throughout this paper | am
using pseudonyms when | mention my students toewsgheir personal rights. At the
beginning, of the course, | carried out an informaéds analysis with both of my students
and at the end of the course they also agreedveoagi interview. Most of the information |

share about them is either from the needs anabydlse interviews. The interviews were held
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in HSL with the help of an interpreter. | asked tpgestions in Hungarian which were

interpreted into HSL. In my paper the quoted extrdom the interviews are translated to

English, which means that the answers of the ppatits have been translated in two steps.
Hence, a deep, linguistic analysis of the transesiplmost impossible.

Anna is in her late thirties, member of a multigextional Deaf family, which means
that her mother tongue is HSL which she learnethfrer parents. She works and teaches
HSL at SINOSZ, the Hungarian Association of the D& Hard of Hearing. Anna shared
her English learning history with the following vas:.

When was the first round when | started learninglish? | was around 16. It was a
coincidence, the neighbour was a special educteeher and | asked her to teach me
English. Then, a half a year later | gave up, | lgoted with the whole thing. Then
later on, not long ago, in the summer | startednieg again. It was good to start
again, and it turned out that | know a lot of woedsl | remember a lot (interview

with Anna).

Anna’s main motivation for learning English wasttlshe has travelled to several countries
and she felt frustrated when she had to “commuaigéth hands and feet” as she said in the
interview. She said she would mainly use Englistvaitk, rather than in her private life. “In

the summer | restarted learning English becausevé la position at SINOSZ, so | thought it

would be good if | could speak English a littlefit@rview with Anna).

Cecilia is in her fifties and also teaches Huragaisign Language at SINOSZ. She
comes from a hearing family, therefore, she halkdon HSL at school from peers. She had
no foreign language learning experience when theseostarted. Cecilia summarised her
motivations for starting learning English with tfelowing sentence: “Out of curiosity, well |
have just realised that yes, | should have starféebrning English] a long, long time ago...”

(interview with Cecilia).

For example, let's say in a hotel...if we travelledabroad and | got a paper which
has something on in English and | always had td stking people what is that. |
would have been better...well it was nothing, nothdiificult. For example, it said

'house’, well | didn’t know that word. And on theper there was also 'name’... So
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such easy words and it would have been great adl known these words (interview
with Cecilia).

Cecilia’s interest in learning English is maniésktin rather personal goals, and as a
consequence, in the needs analysis she expresspacial requests regarding any topic.
Although Anna regarded herself as a beginner, kmgviner learning history and
seeing her performance in the lessons it turnedtatiee is a so called ‘false beginner’ being
closer to an A2 level, while Cecilia was a realibegr with no foreign language learning
experience. The fact that the two students werdlifferent levels made the process of

materials design more difficult.

4.3. The venue of the course and the equipment

There is an Equal Opportunities Group at my unitiei@nd the leader of the group
was as generous as to allow me to conduct thersssothe room assigned to the Equal
Opportunities Group. The room was equipped withVeB, computers, a printer and a long
desk with several chairs. The room is well-equippeth other IT facilities satisfying the
different needs of disabled students learning atuthiversity. We succeeded in using all the
advantages offered by the IWB, as we used it elesgon. Internet connection was also
provided, which was essential for some of the azesc

4.4. Sign language in the classroom — HSL

HSL is the first or preferred language of Hungari2eaf people (Hattyar, 2008), choosing
sign language to be the medium of instruction in coyrse was crucial. Three languages
were constantly present during the lessons: HSLngduan for taking notes and written

English. In the presentation phase, the new writgglish words were illustrated with

pictures, and then | gave the sign equivalent irL,H8\d | also provided the Hungarian
written form on the board. Preparing for the lesstook twice as long as for an average
lesson, as | had to look up all the words | woute un the lesson in HSL. | was quite
concerned because of my basic signing ability efoee | included a question in the interview

which referred to the statement that some peopjettsst only those teachers should teach
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English to Deaf people, who sign at least at a 82Il The answers to my question were
quite interesting and promising, as one of theruntgvees disagreed with the statement, the
other was also hesitant. When | asked Cecilihgfls|ad encountered any problems regarding

communicating with me in HSL, she said :

No, there wasn’'t any problem. | do not demand that teacher should sign at a
proficient level. | learn English at a basic lewsu also sign at a basic level, that was
fair enough. If you would teach at an intermedikeel, | don’'t know whether it
would be sufficient or not, that | don’t know. Imothink this [signing at least at a B2
level] should be a requirement. It depends on ¢laehier whether she or he can teach

or not (interview with Cecilia).

Cecilia emphasised that she found the communicafiective between us. What she says in
the quoted paragraph is extremely interesting, umeaaccording to her the success of
teaching depends on the teacher. Therefore, teaghigr only a basic signing ability could
try teaching. Of course, in an ideal situationcheas should acquire high proficiency in HSL
and in English to provide the most satisfying anstiances. However, at present the lack of
signing teachers is in the way of making it possibr all the Deaf people to learn English.
Anna also agrees with Cecilia that the commurogcatiuring the lessons was smooth
and successful; however, she contributed with aendwtailed answer when | asked her

whether the teacher should sign in a proficien¢llev

Yes. [it can be helpful if a teacher can sign wielitause it can happen that the teacher
has to explain things in Hungarian, too [in sigBECAUSE SOMETIMES MUST
EXPLAIN HUNGARIAN, so in this case the interpretatiis not completely accurate.
In the context the real meaning is that it can lkeapihat Deaf people have difficulties
with Hungarian and the teacher should be able pdaéx things in sign language —
author]. It can happen. It is good if someone dgn at a proficient level. I'm not
talking about myself, rather about others, othemafDgeople, they might need it

(interview with Anna).

When | asked her whether a teacher should onlhtBaaf students if he or she can sign at a

proficient level, she said:
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Well, it depends on the group. Let's say Cecilid &rare at the same level, or we
would be in a group at the same level, it wouldlm®nhecessary [for the teacher] to be
at a proficient level, although teaching a persath wower competences [than the
interviewee], it might be necessary. Well, you haaveonsider whether the person has

taken the final examination or not, it might befeliént, too (interview with Anna).

What Anna said confirmed Muzsnai’'s (1999) reportsl any observations. Some teachers
have to face the difficulties of a communicatiorrrigat and they should be prepared to
communicate with their students in the students’ lk1s important to note that both of my

students are highly educated teachers, who work haaring people; therefore they have
exceptionally good communication skills. Therefdres study is not a representative one; |
have only access to a limited slice of the trutbutkthe foreign language learning of Deaf
people. Although, it is inevitable, that sign laage should have an important place in the

lesson.

4.5 Incorporating a foreign sign language

| found the results of the study carried out byaPifMontenegro, and Ammons (2008)
fascinating and | decided to incorporate some etgsnef a foreign sign language into my
English lessons. | chose applying signs from theeAcan Sign Language, because | believed
it would facilitate the memorisation process. AsaAZ1998) mentions in her study, some
signs of ASL start with the initial letter of theritten English equivalent of a given word.
Hence, | thought teaching the written form of arglisih word and providing a visual aid, in
this case an ASL sign would serve as a connecttrden the visual and the written form of
a word. As an experiment | included some signs 8t Afor example when learning how to
say ‘yes’ and ‘no’ on the first lesson, | addedietyse of the sign of ‘N’ near the written
word. The reason for that was that the ASL sign‘'rioi comes from the letter ‘N’. Another
interesting connection can be created with contrgehe HSL sign for ‘yes’ with the written
English word, because the HSL sign has the ‘Y’ hahdpe, which helps my students
memorising that the English word for expressingrapal starts with the same letter they use
in the HSL sign. Of course, the latter example matly be a coincidence, Cecilia proved in
her answer for one of my interview questions thaplging ASL signs actually help the
memorisation process. When | asked her whethereshembered any signs | used in one of
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the early lessons she answered immediately. Skhe"sla¢ processed the visual information
much faster than in any other forms”.

It is absolutely interesting to what extent my tatadents disagreed on the topic of
including a foreign sign language in the lessonghe following | would like to present the
different arguments from both sides.

Cecilia was completely for adding ASL to the laages present in the lessons. She
thinks it would be useful to learn some ASL sigmescause she meets other Deaf people, most
of who sign in British Sign Language or ASL. In erdo communicate with foreigners she
finds it important to know a foreign sign languagel as English serves as a lingua franca for
foreign people, she thinks ASL would be perfect.eivh asked which sign language she
would prefer: BSL or ASL, she answered: “What yaught was ASL, that’'s what is used by
the most people, so that is the simplest, easiabtshortest. BSL is very peculiar, | would
break down. So for the basics ASL is perfect”.

Anna on the other hand, believes that only onguage should be present in the
lesson. The teacher should only use the targetutgey “There should be one language in the
lesson, we should speak one language (intervieWw #itna)”. Anna represents a different
extreme than Cecilia. Anna believes that only aaregllage should be used in language
teaching and she also thinks that this method rsefo®al in teaching HSL, too. Anna
embodies the strict Audio-lingual teaching Methathere the teacher is only allowed to use
the target language in the classroom. The benefiissich a method are debatable; however

this problem should be in the focus of a furthedgt

4.6 Teaching materials

4.6.1 Visuals

As it has been discussed in the literature reviéthis paper, the use of visuals in teaching
Deaf students is essential. The interactive whiaethdlWB) offered a wide palette for the

different uses of visuals and pictures. As | margob previously, | designed materials in a
notebook file for every lesson, which meant thatused the IWB at each occasion. Adding
pictures to a material allows the teacher to ageraonal touch to the lessons. For example,
in the lesson when the topic was introducing owesell brought in some pictures of famous

Deaf people. Pictures in an average classroom magse interest and make the lesson more
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colourful, however, using visuals with the writtéorm of the words in a group of Deaf
students would facilitate comprehension as Cordéadinez (1995), Bidoli and Ochese,
(2008) and Dotter (2008) also point out.

Using pictures could also help the teacher to maiis® the number of languages used
during the lesson. If only the English equivalend ahe picture are presented on the board, it
is enough for Deaf students, because the visualngigrovides an immediate connection to
the meaning for them. Creating such connectionsilteesn solid memorisation and
immediate, confident answers. Throughout the couagplied several types of activities with
pictures. The most typical use of pictures was;afrse, the presentation of new vocabulary,
as it has been mentioned. My students also enjoyatthing parts of a dialogue with
illustrating pictures. In the interview Cecilia somarised and explained the benefits of using

visuals in class:

The IWB was really good, because | could see thunggally. This is really good for
Deaf people, we process visual input much fastery\good... So with the help of it
it is much easier to learn, than without a board paper. | would be lost...Such a
lesson would be boring and dry. This way it is mareeractive (interview with
Cecilia).

As Cecilia highlighted, the use of interactive miale turned out to be excellent tools for me
as a teacher. As | was only a basic user of HSkeliéd a lot on visual materials. In the
following | would like to share the digital resoescl found useful.

4.6.2 Digital materials

One of the congenial online resources | found wa&I&, which is a webpage designed
especially for learning purposes. After a simplgisgation a teacher can start a virtual
classroom where it is possible to create and shacabulary ‘sets’, which are collections of
words and expressions. Creating a classroom isgabsat, because this way the teacher can
monitor the development of students as this ogt@sma section which contains all the reports
on who used the particular vocabulary set and velcate that student achieved (see in
Appendix 4). | created a classroom for my student$ added some vocabulary sets for them

to practice. | chose Quizlet for at home revisibecause this website allowed me to create
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printable flashcards with connecting the Englishttem form with a picture. This way |
provided my students with a lasting handout, augirtvocabulary collection. One of the
problematic points for my students was taking notescause they could only do it in
Hungarian. But with this site they were providedhwisual notes. Cecilia might not have
had the opportunity to sit down at home after #®sbns and spent time with exploring the
website, but for whatever reasons she did not spamnzh time on the website. (I could see it
as a teacher with the help of the reports). Onctirégrary, Anna absolutely enjoyed playing
with the games at the site. As | see from the @s;a8he would practise until she would get
maximum scores. It was a nice feeling to know thedbuld recommend a source which is
enjoyable for my student and beneficial at the sime. Anna told me in the interview that
she found Quizlet useful, because “it helped amith memorisation and learning, which is
important”.

When teaching Deaf students one might assume festksg exercises should be
excluded. However, with the help of my other favtusite, »dvolver.comg, it became
possible for us to substitute speaking exerciséis &icommunicative writing exercise. | find
it important, because although Deaf learners miglitcommunicate in speaking, they still
might chat or write in English (see Appendix 5).eféfore, | was absolutely excited when |
found »Dvolver«, which allowed me to create a shateo cartoon with the sentences of my

choice. Anna’s opinion on the program was the feila:

| absolutely liked that. It was playful. It was mldgue, you had to write in sentences
like ‘What is your name?’ '"How are you?’ | realike that it was working that way.

It was really kinetic, it was good.

Cecilia also found it useful:

| think it is a good way of practising dialoguesiuyknow, it happened in writing
actually. We practised this way with Anna. It wag tarn, then her turn and so on.

We had to think, write in the sentences, so it affexctive (interview with Cecilia).

This writing exercise was not only developing wigtiskills, but also communication skills,
as the exercise required creativity and spontarnditigh, according to Canale (1983) are key
elements of communication. This activity also sfas Swanwick’'s (1996) suggestion to

exploit the opportunities lying in written onlinermmunication.
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4.6.3 The IWB

As it has been already mentioned in the literatendew, Khwaldeh, Matar and Hunaiti
(2007), Dotter (2008) and Hilzensauer (2006) fotimel use of IWB beneficial. The IWB |
was working with had the SMART Notebook softwaraskhwvas an advantage, because from
the website »www.exchange.smarttech.com«, whiclthés SMART market for teaching
materials for IWB, | could download pictures afsilanguage hand shapes which | could use
for example with illustrating connections betweeBlLAand English. The notebook software
allowed my to create interactive, colourful viswatls that my students appreciated a lot.

Anna enjoyed working with the IWB as she also usisteaching HSL:

| really like the IWB...the technology of today’s Wy that's good. [...] | remember
that there were pictures plus written texts, cjties example | don’t know Moscow or
Paris...and there is the, of course, of Paris aneag written in English that ‘Paris’

and you had to match the pictures with the text®fview with Anna).

Cecilia on the other hand was not familiar with W, but she also found it useful:

It was great...I was just amused what is that. # reewer kind of board, | have never
seen one, it was really sensitive, interestingvds good, the whole thing is much
quicker, | just touch it, move it, put it therejckl there, you don’t need to clean the
board. | just push it, disappears and it's done] [f.l.had to teach like this | would be

lost, but you were clever, you could do that (imtew with Cecilia).

Both of my students found working with the IWB aeat experience, they were as
enthusiastic as little children when they workethwihe board. Their evident excitement was
captured in the video and pictures taken duringscl@ee Appendix 6). Using the IWB was
facilitating because it a visual aid, but as it bagn mentioned my students needed written

copies of the material which they could take home.
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4.6.4 Handouts

Cecilia found it important to supplement the leagnimaterials with handouts which
contained the exact same slides of the noteboekHdt was used during the lessons.

It was permanent what we got it in a paper forprocessed, of course, what | saw on
the IWB, too, but | could take home the handoutsodld a have a look at them at
home once, or twice or more. If there had not baey handouts, | would have
forgotten everything. So both of them are helpfdIB and handouts]. The IWB is
important, because it works on a visual basis, sould process the information
quickly. It would have been in spoken Hungariarsomething that would not have
been good. The two of them were good (intervievh\@ecilia).

Providing a printed outcome after each lesson ldetpg students to revise at home and it also
made them realise how much they know. So as tlegbihandouts grew they could have a
sense of development. Handouts had an importast irokthe lessons. They did not only
function as an aid for homework revision, but thelgo assisted classroom work. For
example, near the pictures | usually left a genenmargin for notes and | also included
exercises for practising the presented languagerefdre, the handouts served as the visual
information charts of Stewart and Kluwin (2001).eThandouts the students received every
lesson contained written aid for the presentatiart pf the lesson and the revision at home

and also some exercises which were done by therstisith the lesson.

4.7 Difficulties

Although we did not encounter disturbing communaral problems, there were some
factors which made the teaching process a bit roba#lenging. The first surprise hit me in
one of the first lessons when | prepared with kg gike practising the negation of verb be.
There was a picture of a pouting girl and anothes of Donald Duck and the joke was based
on the fact that | expected that my students wéntwlv Donald Duck, however they were not
familiar with the cartoon. So the activity did norn out to be funny, rather awkward. The
reason behind this phenomenon might be that Dedifhaaring people receive information

through different channels, the focus of theirrite lies on different things. As pop culture
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and television broadcast information via the auditthannel, Deaf children can only access
the visual representation. Therefore, as a consegué¢here is only a limited shared segment
in the common knowledge of Deaf and hearing petiié teachers can rely on in designing
materials. Even Cawthorn and Chambers (1993jnlitieir advice regarding teaching Deaf
students that the teacher should “assume thatehepdipil knows nothing; what is common
knowledge to hearing pupils cannot permeate todbaf world so readily” (p. 49). |
experienced the same on a different occasion whexmg famous Deaf people | also showed
the picture of famous film stars, such as Selmgelaor Nicole Kidman. However, my
students did not recognise them.

The students also encountered other unexpectaduttifés. Cecilia highlighted in the
interview that the syntactic differences betweemdhurian and English caused the greatest

problem for her. She says in the interview:

“For example, the sentence structure... the diffepamts of the sentence are mixed as
opposed to the Hungarian structure. [...] If someaghsichanged in Hungarian [in the
structure of a sentence] | totally understand that,if in English anything is changed,
the whole sentence seems meaningless to me. btthitk with the mind of an
American, but it's quite complicated, so it's difdilt.[...] For instance, if | say the
Hungarian ‘a szinhazban’, in English | reverseantthe theater’. Out of habit | would
say ‘theater in’ or something like that, becaudkink in Hungarian (interview with

Cecilia).

It is interesting that Anna also said that the npysblematic point was connected to syntax.
She reported that “in the last lesson, we learmedielonger, more complex sentences. ‘What
is in my bag?’ and so on. At that point, that was long for me. My students also related ed
that being at different levels also caused themesdifficulty, however, for example Cecilia,
who, being an absolute beginner, was at a lowegl lkhhan Anna, said that learning with
Anna was facilitating and motivating for her. Anoa the other hand felt slightly frustrated
due to the situation. The age difference made ifiereihce in proficiency more evident. It
was quite common that the pace of the lesson slalgaah because | had to explain a certain
expression or grammatical structure to Cecilia ntbam once or in more detail, which was
already clear for Anna. For those occasions | Uguaiought her extra material, like an

exercise sheet or crosswords.
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4.8 A Mutual Learning Experience

| would like to claim that this pilot course | cieadl out in the summer of 2012 was a mutual
learning experience for my students and me. Firstlpl developed a lot language wise, as
my students were HSL teachers; hence, during tesofes if | was unsure about certain
expressions or words, | could ask them to helpAsdhis experimental teaching was my first

real teaching experience in a group, | have deeel@nd gained a lot.

Throughout the pilot teaching | was writing a reflee journal, which meant that after
each lesson | spent time on evaluating the lessgarding what worked and what was less
successful in the lesson. This reflective jourrglpbd me to look at the teaching experience
from an outside perspective, which was essenti@igbihe researcher and the teacher at the
same time. It helped me to realise my weaknessgsighlighted the areas | should work on.
The journal was also beneficial because lookingugh the past lessons and experiences |
gained confidence and it also helped me to evaluatework objectively. For instance,
although | considered the occasion when | had dbses that what is common knowledge for
me might not be common knowledge for Deaf peogkglare, later it was a basis to build on.
Having the opportunity to reflect on my experiemeade it possible to gain a constructive, a

more innovative perspective.
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5 Discussion

5.1 Discussion of the observations

After analysing my lesson observations, the difficituation of teaching Deaf students
became clear for me. It was edifying to experienteeal life what | have only read
previously in Muzsnai’'s (1998) reports. | obsengaderal difficulties during the lesson. The
main obstacle was the language barrier betweetettaher and her students. As the English
teacher did not sign, the language of instructi@s wpoken Hungarian. She used the board to
provide written Hungarian explanation and she alsmte the tasks on the board. She mainly
spoke in Hungarian and when she used English wstaswrote them on the board and she
also wrote them down phonetically.

It was noticeable that the pace of the lesson slawer than in a mainstream
classroom. A task that was originally planned faniButes (as the teacher reported) took 10-
15 minutes for the students. It has to be mentiptied the students did not seem motivated,
so the effort the teacher put into teaching wasmbglance with the effort the students could
have invested. The students were creative in foqndiime wasting activities, such as looking
for some papers, packing a pencil case and chaitithgtheir peers in sign language, which
was not obviously disturbing, as they were sit8iignt.

It became evident that the students have serooislgmns with some Hungarian
expressions. For example, at Stage 8, the studihisot understand the phrase ‘according
to’, not even the Hungarian translation ‘szerifinally, the head teacher helped the English
teacher by explaining the phrase in HSL. The Lihefteacher and the students differed, so
the teacher was unable to rely on Hungarian tcht&aglish. In spite of the fact that in Deaf
schools students learn Hungarian and also attezeCbhherapy lessons, in the observed class
it was evident that the students lacked a soligskEsHungarian.

The observed group was highly heterogeneous, isd¢hse that there was a huge gap
between the students regarding level, communicatshills, Hungarian proficiency and the
level of English knowledge. In the observed groupfgundly deaf and hard of hearing
students study together, which means that hardeafiig students benefit more from the
instruction in spoken Hungarian; they work fasted anore efficiently. There were two hard
of hearing students, who were sitting in the froowv, sitting separately from the other
students. Muzsnai (1999) mentions, that it is eegartrend for teachers working with Deaf

students to have a pathological view and expesttlesn average from their students. In the
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case of the observed class, though, the teacleer ti involve all the students, not only the
more eager ones in the front row. Despite the laicknotivation of the students and the
difficulties occurring with class management andugr dynamics, some of the students

showed interest and talent at some points of $sole

5.2 The pilot study

The focus areas of my pilot study were the useigifal materials and sign language
in my lessons. Reading back the reflective jouaral evaluating the teaching experience |
consider choosing these focus areas a great declsscause | gained a lot from this pilot
study. After analysing the interviews | did with nsgudents and evaluating the teaching
process | had to realise that some of my assungW@ne wrong in some cases.

It was extremely exciting to see that my studenésewon different sides regarding
topics like the use of a foreign sign languageysing a sign language at all. Learning, that
Anna believes in using only one language in thedes and being hesitant with the use of
ASL in the classroom made me realise the divedtihe different needs of Deaf learners.
After analysing the interviews carried out with stydents, it can be stated that although, the
HSL was facilitative of the learning process, euea small group such the one participating
in this pilot study the opinions on the advantagessing the learners’ L1 in the classroom
differed. On the other hand, as Anna highlightedeninterview, choosing the right tools and
deciding on the language of instruction highly depen the group. As it has been mentioned
my students are well-educated adults, which emtdhat they did not represent the average
Deaf learners. Cecilia shared her thoughts on #geafl sign language in class during the
interview, and it turned out she would apprecidie help of creating connections between
signs in ASL and the written form of English. ltnche the objective of a further study to
investigate the beneficial effect of using ASL@at¢hing English to Hungarian Deaf students.

The point where both of my students agreed on thasuse of ICT tools: the
interactive whiteboard and online materials. Theigipants reported that the visual materials
helped the comprehension process and that theyusdlgoenjoyed that the IWB made the
lesson more playful, interactive and kinetic. Takthe difficulties of teaching Deaf learners
into consideration, the problem of communicatiorrieas could be overcome with the help of

visuals and pictures, as they constitute a comnmamreel for Deaf and hearing people. It is
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highly important to consider the suggestion mad&liogsnai (1999), to concentrate on those
abilities of Deaf learners that could be developed.

5.3 Possible application of study results

It is important to note that the techniques andstdaused for this pilot course are
completely applicable for courses designed for ihgastudents. Such a visually focused
course can be excellent for a group of visual learxnThe results and designed materials of
this pilot study could serve as a basis for a ftcourse for Deaf learners. All the digital
material and ICT tools presented in this paper miggh applicable to any English course.
Considering Hungarian Deaf learners of English Lildchighlight the opportunities offered
by the online platform Dvolver, which proved to égpecially useful for substituting speaking
exercises with real time communicative writing exses.

The diversity of student beliefs and learning syh@s been shown in this paper and
therefore, | am completely aware of the fact thgtaourse is unable to serve the needs of all
Deaf people. However, considering the high needEfuglish materials specifically designed
for Hungarian Deaf people and the lack of theseerras, this study could be accepted as a
first step toward a larger future study. We arethe fortunate situation that there is a
programme for Hungarian Sign Language at our usitserRecently, a small project team of
future English teachers and Hungarian Sign Langusgdents started to plan a possible
cooperation project. It would be great to find tphessibility for English teachers and
Hungarian Sign Language teachers and researchemoro together in order to develop
learning materials for Deaf students. Although thedd is still not discovered to its full

potential, joining the different kinds of experienand knowledge could lead to the solution.
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6 Conclusion

It has been proved in this pilot study that onlgrnaall effort is able to make a change. The
shocking realisation of the lack of materials amacpice regarding teaching English to Deaf
learners led me to deicide to start this pilot gtud

After researching for the existing literature andtenials | decided to have a closer look at
what happens in schools in reality, and observedesclasses in one of the Hungarian
Schools for the Deaf. Analysing my observationgd lthe opportunity to see the difficulties
described in the literate being affirmed in retd.lExperiencing the challenging situation of
Deaf education | was determined to try out thediiere suggested approaches and techniques
in a Hungarian context. Although some difficulti@ecurred, and sometimes it was
challenging to plan the course, learn to sign aedte an interactive material for each lesson,
| am absolutely positive in that this pilot coutses been the teaching experience of my life so
far.

In conclusion, there are several fields of teaclinglish to Deaf students which have to
be developed and a number of problems and chaBergeain. However, it is of paramount
importance to realize hidden opportunities andalisc strengths and skills we can build on.
There are exciting and brilliant treasures in téagiDeaf students which are waiting for

future teachers.

31



Magyar 6sszefoglalo

Dolgozatom elédleges célja bemutatni egy olyan kisérleti jellégalitativ kutatast, mely a
digitélis tananyagok és a jelnyelv alkalmazasasgdidta egy siketek szamara tervezett angol
kurzus soran. A kutatas empirikus tapasztalgtgyg altal nyert adatok elemzésén alapszik és
az 6sszegzett eredményeket kivanja bemutatni. delgozat azt szeretné bizonyitani, hogy
szamtalan lehéség rejlik az angol nyelv tanitdsdnak egy meég Kevéfeltérképezett
szegletével, a siketek angoloktatasaval. A vizsgalatas hianypo6tldo szerepet vallal azzal,
hogy a kisérleti kurzus megtervezése tananyagi¢fies €s a nem még nem hivatalos
modszertani elemeket alkalmazéasat kdvetelte meg.

A dolgozat négy & részlbl all; az elé két részt a kutatds hatterét képz
helyzetelemzés és irodalmi &ttekintés teszi ki, &sadik nagy egységben az egyik
magyarorszagi siketiskolaban tett éramegfigyeléseimutatom be, a harmadik egységben
torténik meg a kisérleti kutatas részleteinek batast, végul a negyedik rész foglalkozik az
eredmények 6sszegzésével, a kdvetkeztetések léxaad kovetked par oldalban roviden
szeretném bemutatni a dolgozatomat. Jelen magyvingsszefoglalé nélkildzi a részletes
leirasokat, csupan atfogo képet ad a vizsgaltleis&utatasrol és annak eredméngkir

William Stokoe, az efsjelnyelvvel foglalkoz6 nyelvész bebizonyitottajetnyelvek
természetes nyelvek, egyenranguak a hangzé nyedlvdkkarschark és Spencer, 2003).
Csanyi kiemeli, hogy siket szil gyermekei szamara a jelnyelv, mint anyanyelvnjgeneg
(idézi: Bartha, 2005). Kovetkezésképpen a jelnytedl® nyelvként hasznaldkat is ugyanazok
a jogok illetik meg, mint a hangzo6 nyelveket beskél. A jelnyelv az egyetlen olyan nyelv,
szemben minden mas nyelvvel, amelyet a siket gg&réérmészetes uton sajétithatnak el
(Kontrdné Hegybird, Csizér & Safar, 2008; Azar 199Blivel a siketek el&dleges
informacios csatorndja a vizualis csatorna, édrggévek vizualis alapu nyelvek, a siketek
szamara a jelnyelv az étHleges nyelv az udagynevezett L1. Koénnyen levonhatdo a
kovetkeztetés, melyet szamos jelnyelvvel foglalk&méato javasol (Bartha, 2005; Muzsnai,
1999); a legmegfelébb oktatdsi moédszer a siketek idegennyelv-oktatsab bilingvalis
oktatas volna, mely megoldast kinalni a siketiskioé#n jelen 1% problémakra és
nehézségekre. Jelenleg a magyarorszagi hét sidgtisln az oktatds magyarul folyik, mely
megkoveteli a siket tanuldktol, hogy az informaoiggy részét szajrél olvasassal probaljak
feldolgozni. A tény, hogy szdjrél olvaséssal csupanodran elhangzé informéacié 40%-a
értelmezhet még egy gyakorlott szajrél olvasé siket gyermednsara is (Charrow és Wilbur
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(Hattyar, 2008; Goss, 2003), maga utan vonja &kivatkezményt, hogy a jelnyelvet kizard
oktatas athatolhatatlan akadalyt allit a siket dlidlelé. A mai napig a siket iskoldkban
alkalmazott oralis moédszer eredete a 1880-as milémigresszushoz vezethetissza. Az
oralis médszer atyjaként ismert Samuel Heinicka &irekedett, hogy a siketek hozzasegitse
a tdbbségi tarsadalomba valo teljes integraciéBaztha, Hattyar and Szabd, 2006; Stewart
és Akamatsu, 1988). Az ordlis mddszer hivei elvetihelnyelvet, a siket gyermekeket
beszélni tanitjak beszédterapia segitségével aketséget, mint hianyossagot fogjak fel
(Muzsnai, 1999). Az oradlis modszer elterjedésének & milandi kongresszus
eredményeképpen tobb mint egy évszazadig tiltott warmiféle jelnyelv hasznélata
Magyarorszagon. Muzsnai (1999) szamos olyan @&setd szamot, ahol az emlitett
korilmények kovetkezmeényekeént a siket gyerekek ki nehézségekkel talalkoznak az
iskoldban, elésorban a magyar nyelv, vagyis a kozwetityelv okoz problémat. Az
oramegfigyeléseim soran magam is tapasztaltam, hagfprdult, hogy a didkok nem
ismertek egy-egy magyar szoét vagy kifejezést, aphiezitette a tanar feladatat abban, hogy
kimeritd, pontos magyarazattal szolgaljon. Azar (1998) kienhogy pozitiv hatasa lehet a
jelnyelv, oktatasban valé alkalmazasanak és péld@maliti Padden és Ramsey kutatasat
mely a magas szititjelnyelvtudast a fejlett iraskészséggel hozza ypamba. A jelnyelv
tehat elengedhetetlen, mint kozvétigelv a siketek oktatasaban.

Kllénoésen érdekes Pifiar, Montenegro, és Ammons8(2f#vetése, miszerint egy
masodik, idegen jelnyelv segitheti a tanulasi folg#ot siket tanulok esetében. Elméletiket
arra alapozzdk az emlitett kutatok, hogy egy vigudyelv kozelebb all a siketek
gondolkodasdhoz. Kutatdsukban a Costa Rica-i jeinfy&SCO) segii szerepét vizsgéljak
spanyolt tanulék amerikai siket tanulok esetébemizAgalt helyzet killénleges és szerencsés,
ugyanis a LESCO és az amerikai jelnyelvre (ASL) &tbzszamos hasonlésag talalhato,
melyek kilonb6é torténelmi és oktataspolitikai okokra vezetiedt vissza. Bar még nem volt
olyan magyar tanulmény, ami kifejezetten egy idegeinyelv angol érai bevonasaval
foglalkozna, Kartpéati (2002) és Merics (2010) isligitn szakdolgozatukban az amerikai
jelnyelv alkalmazasanak lelisegét a magyar siketek angoloktatasaban.

Szamos kutatdé munkdjaban olvashaté (Bidoli és Gxrh&908; Dotter 2008,
Emmorey, Kosslyn és Bellugi, 1993; Emmorey és Kos4P96 idézi: Marschark & Spencer,
2003), hogy a siket oktatasaban kiemetkémhtossagu az informacié vizualis prezentéacidja.
Természetes, hogy a legalast vizualis segitség a jelnyelven tééimformacioatadas,
azonban nem szabad megfeledkezni a képek, videdkrék alkalmazhatésagarol. Ami egy

hagyomanyos osztalyteremben szinesiti az oréat,sékeatanuloknak alapwefontossagu. A
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vizudlis tananyagok minél soktéitb felhasznalasat teszik lebe¢ a kilonboé informacios
és kommunikaciés technoldgiai (IKT) eszkdzok. AzTIkszk6zok nem csak azt teszik
lehetvé, hogy minél tobb vizualis anyagot hasznalhasstanar az 6érakon, de sokkal inkabb
bevonja a didkokat, amely rendkivil fontos sikekdk esetében, hiszen az audialis
informacids csatorna hianyaban egy atlagos éraadabb inger éfiket.

A bemutatasra Kkeréil kvalitativ kutatds adatgjtésének masodik Iépése, a
szakirodalom megismerése utan, az oramegfigyeleégkése és azok elemzése volt. Az
egyik magyarorszagi siketiskola megengedte, hoggfigneljek néhany orat, amit az iskola
egyetlen angol tanarja tartott. Az iskoldban sietnagyothallé didkok egyutt tanulnak, a
megfigyelt osztély tanuldi végs diakok voltak, akik vendéglatéi szakmai képzégettek
részt. Az angolt a képzés kotalezészeként tanultak. A megfigyelt 6rdkon szamos
nehézséggel kellett az oOrat tartd0 szaktanarnak lesiimie. Az egyik legszemiietbb
nehézséget az jelentette, hogy a szaktanar nent fetsni, a diakok viszont nem mindig
értették a magyar nyelven elhangzé magyarazatotordazmenete joval lassabb volt egy
atlagos oOra haladasi menetéhez képest. Felthekihdalyok, neheiittényesd ellenére,
megfigyeltem par olyan lehiéget, gfsséget, melyekre nagy hangsulyt fektettem a kisérle
kurzusom megtervezésénél.

A siketek angoloktatasaval foglalkozé mbdszertardanydban Ugy dontdttem
vallalkozom egy Kkifejezetten siketek szamara megteett hasz 6ras angol kurzus
megvalositasara. A kurzust két siket jelnyelv tasaamara terveztem meg, akik kézd
szint®l tanultdk velem az angolt. Kété f fokuszpontot hataroztam meg a kurzus
Osszedllitdsanal. Kiemelt hangsulyt kapott a magslayelv, mint az oktatas nyelve. Ahogy
az a szakirodalomban részletesen be lett bizonyéviglnyelv alapvét segitséget nyujt a
siket diakoknak egy idegen nyelv elsajatitasabarsgalédasom masik fontos eleme, az IKT
eszk6zOs és a digitalis tananyagok alkalmazasaAatakirodalmi attekintésben kiemeltem,
hogy siketek angoloktatdsaban elengedhetetlenw@hiszanyagok megjelenitése az oran és,
hogy az IKT eszkdzOs segitségével ez megvaldsitiatdsérleti tanitasom alatt reflektiv
naplét vezettem a tapasztalataimrél. A naplé abbegitett, hogy visszatekintve realisan
tudjam értékelni mi volt hasznos vagy éppen mi &t ami kevésbé valt be az érakon. A
kurzus végén minkét didkommal készitettem interimj rendkivil hasznosnak bizonyult,
hiszen az interjukérdéseimre adott valaszokon k&iesem csak visszacsatolast kaptam az
egeész tanulasi-tanitasi folyamatrél, de bepillantggrhettem a tanuldim élményeibe is. Az
interjuk magyar jelnyelven késziltek egy tolmacgitségével, az interjuatiratok a 2. és 3.

szamu mellékletekben olvashatéak.
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A kisérleti kurzus résztvévfelnétt tanuldk voltak; két kozépkoru siket jelnyelv &an
Anna és Cecilia. Annat az motivalta az angoltatdashogy poziciot tolt6tt be a Siketek és
Nagyothallok Orszagos Szovetségénél (SINOSZ) éstosoak érezte a munkaja
szempontjabol, hogy tudjon angolul. Cecilianak bik&zemélyes jellégcéljai voltak az
angollal, a kulfoldiekkel val6 kommunikacidhoz és kilfoldi utazdsokhoz érezte
elengedhetetlennek, hogy megtanuljon angolul. Matidk tartottak jelnyelv 6rakat azon az
egyetemen, ahol a tanulmanyaimat végzem, igy tudtwenni velik a kapcsolatot. Az
egyeteminkon dkodik egy Esélyegyefitégi Szoba, ami a specialis nevelési igéeny
hallgatokat segiti. Az Esélyegyéskgi Csoport vezéje nagylelkien megengedte, hogy az
Orékat a jOl felszerelt Esélyegyéségi Szobaban tarthassuk. A terem rendelkezetbkife
tablaval, amit minden oran hasznaltunk, ezen kit a teremben nyomtatéo és tobb
szamitogep.

Az 6rakon harom nyelv volt folyamatosan jelen, aggaa jelnyelv, ami a
magyarazatok nyelve volt, az irott magyar nyelviraandiakok jegyzeteltek és természetesen
az irott angol nyelv, a célnyelv. Mivel még nincsaggar nyeli kiforrott, specifikus
modszertan siketek angoloktatasara, a tananyageiac kinal kifejezetten magyar siketek
szamara tervezett angol nyéltananyagokat. igy a kisérleti kurzus megterverésa csak
modszertani  megfontolasokat, de tananyagfejlesztést kovetelt. A tananyagok
megtervezésehez minden alkalommal a SMART altatjlkgztett Notebook software-t
hasznaltam, ami egy Kkifejezetten interaktiv tabtahtervezett program. Minden d&ran
igyekeztem a lehétlegtobbszor vizudlis anyagokat beilleszteni, ami j@lentette, hogy
sokszor az irott angol nydiforma mellett csak a képek jelentek meg, hiszéongg ez az
interjukbal is kiderult, a képeken kdzvetitett infaaciot sokkal gyorsabban és hatékonyabban
dolgoztak fel siket diakjaim, mint a szavak irothggar formajat. Néhany 6ran kisérlet
jelleggel megjelent egy-két ASL jel is, azzal alalélhogy segitség a memorizalast. Arra a
tényre alapozva, hogy az amerikai jelnyelvben sek Kezdidik az irott angol sz6
kezdbetijével (Azar, 1998), alapvétszavaknal ravilagitottam az ASL jel és az irofjain
forma hasonlésagara, mely azért volt hasznos, mgyt vizualis nyelv jobban segiti a
megeértést €s a bevekest.

Két rendkivil hasznos IKT alapu webkettes alkalmazmelnék ki, az interaktiv
tablan tul, melyeket sikerrel hasznaltam a tarstaan. A Quizlet ndihonlap remek felllet
volt a szavak gyakorlasara, megoldast jelentetggizetelés problémajara, ugyanis, ahogy az
interjukban olvashato, gondot okozott diakjaimnakagyar nyelven valo jegyzetelés, nem

rogzultek olyan jol a szavak, mint amikor a tAbké&peket lattak vagy az adott angol sz6 HSL
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jelmegfelebjét. A Quizlet segitségével olyan szoélistdkat kibstiem melyek nem csak a sz6
irott magyar és irott angol megfdlgt tartalmaztak, de képeket is, igy egy vizuatidtarat
készithettem a diakjaimnak, akik aztan gyakorodétkais ezeket a szavak az oldalon talalhato
jatékokkal és feladatokkal (4. melléklet).

Szintén kiemelném a Dvolver vide6 kéézitlkalmazast, mely azért volt Ujitd, mert
segitségével a szoébeli feladatok ugy kerlltek khgiih, hogy ugyanakkor a feladat
megkovetelte a spontaneitas €s az eredetiség, @amé&le (1983) szerinte a kommunikacios
feladatok alapja. Az alkalmazas ala@est egy olyan kommunikaciés feladathoz nyujtott
fellletet, melyek irdsban torténtek. A tanulok ar kdrdbban tanult nyelvi szerkezetékb
rakhattak Ossze egy parbeszédet spontan, egymas Erauitdn a beirt mondatok egy
filmesitett képregénnyé alakultak at. A Dvolverissggével diakjaim jatékosan, interaktivan,
meégis irasban tudtak gyakorolni a tanult, magasrkamkacios értekkel rendelk&ayelvi
elemeket.

Diakjaim a vellk készitett interjiban meggitették, hogy nagy segitséget jelentettek
az vizualis tananyagok és az interaktiv tabla. fyeden kérdés, ami megosztotta a két
jelnyelv tanar véleményét az volt, amikor egy ideggnyelv angolorai alkalmazhatosagarol
kérdeztembket. Anna efisen amellett érvelt, hogy az éran csak egy nyelwark helye, az
pedig a célnyelv, az irott angol. Cecilia azonbagyon lelkes volt annak irdnyaban, hogy a
siketeknek tartott angoléran, igy mar negyedik vigeht (HSL, irott magyar, irott angol,
ASL) jelenjen meg az amerikai jelnyelv is. Ez alter tovabbi kutatast igényel, az
interjlalanyok Utkoé& véleményébl is kittinik, mennyire kilénbézhetnek a nyelvtanulok
igényei.

Fontosnak érzem kiemelni, hogy a roviden bemut&istrleti tanulas egy kdlcsénos
tanulasi folyamat volt, hiszen tanarként is rengetetanultam a diakjaimtol és szamos
felbecsilhetetlen tapasztalattal lettem gazdag@bkat tanultam diakjaimtél, akik maguk is
tanarként dolgoznak, nem csak nyelvileg segitetageteget, de a folyamatos visszajelzések
abban is segitettek, hogy o6rardél 6rara egyre tolegfiétjek veluk egyuitt.

Lezarasként szerethném megjegyezni, hogy az altedezitett, siketek szamara
tervezett angol kurzus teljes mértékben alkalmazhallok esetében is, a vizualitasra
Osszpontositd feladatok hasznosak lehetnek a iszdahuldsi stilust preferéld diakok
esetében is. Még nagyon sok léiség rejlik a siketek angoloktatasanak maodszertani
problematikajaban, tisztdaban vagyok azzal, hogyalslam készitett kisérleti kurzus nem
elégiti ki minden siket tanuld igényét, azonbanrlegelve a kifejezetten siketek szamara

készitett angol tananyagok szikségességét és derek jelenlegi hianyossagait, ugy
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gondolom ez a tanulméany egy fontos lépést tett lamdayaba, hogy jobban megismerjik a
siketek angoloktatasaban fejehetiségeket.
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Appendices

Appendix 1

Syllabus for a 20-lesson experimental English Rtoje

FOCUS: on the use of Hungarian Sign Language agithimaterials in Teaching English to Deaf leasner
AIMS OF THE COURSE: to help students to learn trestmportant basic vocabulary, and grammar inra@éacilitate them to be able to

communicate with foreign people and to understamgle written English (inscriptions at a conferenadvertisements, maps etc.)
DURATION OF THE COURSE: 10 occasions, 2 x 45 misugssons/occasion
LEVEL of learners: mixed levels: 1 students is egibner level, the other is a false-beginner, at kelel

Equipment: Interactive Whiteboard, flashcards one{@t

Date Lesson Topics Skills developed Functions Graman Assessment/revision
building vocabulary, learning the formal -personal pronoung revision in class- interactive
19/06/2012 1 Greetings developing and informal ways of | -verb ‘be’: 1 and tasks on the IWB
12-14 p.m. communication skills; | greeting you

writing, speaking,

learning phrases

-learning negation

and short forms of
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am, you are.

Saying sorry, at the reception

building vocabulary,

learning how to say

vocab.: sorry,

revision in class- interactive

21/06/2012 developing reading sorry, what to say at | excuse me tasks on the IWB +
numbers from 1-10 _ _ _
8-10 a.m. skills, learning phrases | the reception homework
building vocabulary, revising to remember| phrases: Nice to Revising numbers with
26/06/2012 going back to the dialogue (atdeveloping reading what to say at the meet you, excuse | memory game, interactive
12.30-14 the reception) skills, learning phrases | reception, practising | me (revision) tasks
p.m Numbers from 11-20 greetings, introducing
ourselves
developing practising real life practising present | Revision lesson
02/07/2012 . _ communication skills in | situations simple sentences,
Starting a conversation, N o
17.30-19 . . writing, practising the ‘I’ and ‘you’
making a movie
p.m learned forms forms of be
building vocabulary, being able to share | ‘from’, | am/you Quizlet games
06/07/2012 _ g. ' Y . J . Y J
17.30.19 Countries developing reading skillsinformation about are from...
' Where are you from? themselves and otherssentences, verb
p-m .
‘be’: he, she, it
11/07/2012 Nationalities revising countries, lpeable to share verb ‘be’: we, you, Quizlet ganestching
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17.30-19 Matching countries with | building vocabulary information about | they, negatives (all| tasks on lesson
p.m nationalities themselves and otherspersons)
I'm .....
o building vocabulary, learning key phrases | verb ‘be’: all dvolver, making a movie
13/07/2012 Where is it? _ _ _
developing and sentence patters jipersons, negatives
17.30-19 7 We are.... o ) L
communication skills real life situations
p.m At a hotel
(hotel)
building vocabulary, learning key phrases | revision of learner | dvolver, making a movie
Greetings during the day | developing and sentence patters |ifiorms
11/07/2012 _ o ' S
First name, surname communication skills, | real life situations
17.30-19 8 . :
The alphabet reading skills (hotel)
.m
P Dialogue — at the reception| (skimming)
13/07/2012 . _ building vocabulary learning essential flashcards, quizlet
What's in your bag? Objects _
17.30-19 9 everyday objects
we use every day
p.m
12/11/2012 Revision, catching up (only 1 revision of learned revising greetings, verb be, short formg Revision lesson
10 student) forms, words and dialogues with text-

structures

The days of the week

Ul

picture matching task
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Appendix 2

Interview with Cecilia

Interjukészid (1): EI6szor is kdszondm szépen, hogy elvallaltad ezt t&zjirn.

Interjualany (A):

I:Az elsé kérdésem az lenne, hogy miért kezdtél el angoltrialni?

A: Nem tudom. Kivancsisagboél. Ugye matsdvagyok, nem tudom, hogy régebben kellett
volna-e elkezdem, ugye, most kezdtemad tanulni. Kivancsisagbdl, hat most jottem ra,
hogy igen, ezt tényleg nagyon régen le kellett &okezdeni, most persze mar mindegy,
megprébalom akkor igy csinalni. Elég kBkezdtem, de hat mindegy, megtanulom. Tetszik.

Hat miért akarom vagy akartam, nem tudom. Hat kisé&agbadl, igen.

I: Sose kéé. (nevet) Es mire szeretnéd hasznalni az angolt?

A: Hat egy kis angol tudassal...az angol tudas hasZAnegtobbszor mondjuk szamitégéppel
kapcsolatban ugye sok angol kifejezés van, ammwi&tskell forditgatni, ez elég faraszt6. Jo
lenne, ha valamennyire tudnék angolul, mert akkimnlyebben kezelném a szamitogepet.
Plusz néha az Ujsagban is felfededbktangol szavak, azt is meg kell keresgélnem, &z el
faraszt6. Amikor siketekkel talalkozunk akkor ishaéfolmertl ilyen alapvét vagy alap

sz0...megkonnyiti a kommunikacioét is. Korulbeltl enny

I: Ez furcsa kérdés lehet. De miért jartal az ordimma. Tehat mi volt az, ami arra vitt,
hogy bejojj a masodik érara is, a harmadikra is éstana is.

A: Hat ugye felmerilt bennem a kérdés régebbemogy hova mennék én angolt tanulni. Hat
sehol nem taladlok megfetelhelyet erre. Régebben is akartam, egyrészt hattext
folyamatosan, mert kihez menjek, aztan széltal,yhege van lehéség. Nem mondhatok
nemet, mert akkor kébb nem lesz lehéségem, hat elmentem. Ugyhogy ezt a lébéget ki

kellett hasznalnom.

I: Tudsz esetleg mas helyil, ahol lehetne angolt tanulni?

A: Nem. Régen a SINOSZ-ban volt erre Iéiséyg, de olyan ighontban volt, ami nekem nem
volt megfeleb. Nagyon kotott volt az ishont. Azt mondtak, hogy ekkor kell menni, de volt
amikor el tudtam volna menni, volt amikor nem. Tgalmasabb vagy, megegyeztink egy
idépontban és akkor mentem amikor akartam. Tehat anbikdtiunk talalkoztunk, ez sokkal

jobb, mint a kotott ilpont, sokszor az nem jé nekem.
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I: Mesélj el kérlek egy olyan szituaciot, amikor silkséged lett volna az angolra!

A: Példaul, mondjuk hotelben, ha elutaztunk valahagye kaptam egy papirt, amire ra volt
irva valami angolul és meg kellett kérdezgetnemaimiatosan emberéitt hogy ez mi. Jobb
lett volna...tehat semmi nem volt , nem volt nehé&dd&ul volt az, hogy house, na hat azt
nem tudtam. Es akkor volt, hogy name...Tehat ezednilyaromi egyszérszavak és hat jo
lett volna ha tudom. Tehat ilyesmi.

I: Fel tudnal nekem sorolni 1-2 olyan helyet, ahalalalkoztal az angol nyelvvel?

A: lgen, volt ra példa, sok ismi&dm sokkal jobban tud angolul, mint én. Mindig méném
6ket, hogy hat a nemzetkozi jelnyelv az jobban emiem, mert az kénnyebb, nem az angol.
Nyugati orszagokban nagyon sokan tanulnak angkdiikleen, Magyarorszagon meg hat

nem. Itt is meg lehetne ezt csinalni. Tehat a ginnellett az angol is, ez nem probléma.

I: Volt valami az 6rédkon, amit te, mint tanar alkalmaznal a sajat 6raidon?

A: Volt, de hogy mi azt mar nem tudom, de volt. ¥&l ilyen... példaul a Margdéval

beszélgettiink, és ugye ellestem, hogy hogyan tmitanket és akkor mi is Ugy tanitottuk
egymast. Mert ugye sok mindent elfelejtettiink ékoakoda vissza, hat volt piszkalédas,
rohogeés, de héat ezt vettik &t, hogy te hogyan legln&gymast igy tudtuk kijavitani ez

alapjan. De hat Margo jobban tud angolul, én nenyiaa, de ez nem ba,.

I: Esetleg emlékszel olyan feladatra, ami hasznosHet jelnyelv tanitasanal? Feladattipus
esetleg...

A: Persze, volt. Sokkal jobb lenne szerintem egyawlangol 6ra, ahol a tanar az angol
jelnyelvet hasznalna, mert nagyon nehéz ugy beseginmasik nyelven, hogy kdzben egy
masik nyelvnek a jelnyelvét hasznélod. Példaul walunk egy német srac Fabio, egy picit
tudott angolul is jelelni, és sokkal hamarabb fgléon, hogy mit szeretne, mert a nyelvnek a
gondolkodasmaédija.. persze most mar elfelejtetteanhal tobbszor haszndlnam, akkor ugye

belejonnék.
I: Tehat kdnnyebb lenne, ha csak az angol jelnyelvéanulnatok?

A: Igen, kbnnyebb lenne.

I: Es az irott formara nem lenne igényetek?
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A: De. Héat a siketek ugye altalaban az irdst hdg#naTehat konnyebben tudnak irni
angolul, mint beszélni. Mert ugye sokkal... tehat négy van irva, ahogy mondjuk, tehat

nekink ez nehezebb. Kiejtés nagyon nehéz, azgs@zetibb.

I: Az nem okozna nehézséget, hogy az 6ran igazdkbhyelv lenne jelen? Tehat az irott
magyar, magyar jelnyelv, az irott angol és az anggginyelv.

A: (gondolkodik) Szerintem nem. (6vatosan) Tehamném érzem, hogy 4 nyelv lenne. En
csak ugy érezném, mintha 2 nyelv lenne. Hogyha lahganitananak irni, és az lenne a
jelnyelv, meg ugye... tehat sokkal konnyebben felfognnem érezném négy nyelvnek, mert
hat agymond 6sszekeverednek. Lehet, hogy nehée,lévdn igy nem tudom. Még nem volt
olyan tanar, aki angolul jelelt volna, tehat az @nglnyelvet hasznalta volna, tehat csak

hasbdl mondom ezt, hogy szerintem kénnyebb lenne.

I: Emlékszel, hogy a legeké 6rdn hoztam be 2 példat amerikai jelnyelven. Az ggk a
macska volt, és amikor tanultuk az igent és a nemetkkor dsszehasonlitottuk az
amerikai jelnyelvvel.

A: (jelel) yes, no. Pedig sokkal hamarabb feldotgoza vizualis informéciot, tehat, igen,
emlékszem. Meg tbbbszor taldlkoztam ezekkel a kellekgen, tehat ezek ilyen alapszavak.

Cat. Régen ugy mondtam, hogy c-a-t, most mar tudhagy ket. (bliszke)

I: Nekem akkor ugy tiint, hogy titeket nem annyira csigazott fel ez az 2-sz6.

A: (megle@dott) Nem éreztem ugy.

I: Hasznos lenne, ha 1-2 amerikai jelet is bevinnék

A: Szerintem igen, hasznos lenne. Mert ugye silketietalalkozunk, nagyon sokan angolul

vagy amerikai jelnyelven jelelnek, tehat igen.

I: Melyiket éreznéd hasznosabbnak a brit vagy az aerikai jelnyelvet?

A: (gondolkodik) Amit tanitottal az amerikai jelrlye azt hasznaljdk tobben, tehat az sokkal
egyszeiibb, lazabb, révidebb. A brit angol nagyon specsiktehat teljesen 6sszeomolnék.

Tehat az alapokra teljesen j6 az amerikai jelny&ttan kédbb lehet attériink (nevet)
I: Volt olyan, amit az 6ran tanultal, szé vagy kifgezés, amit mar tudtél is alkalmazni az

életben?

A: Volt. Aha, azt tanultam, tudom, ezt is, ezt is.
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I: Volt olyan mondat vagy sz0, amit nem csak észrettél, hogy ismered, de hasznaltad
is? Leirva vagy barmilyen kommunikacioban?

A: Volt olyan, nem irasban, inkabb jelnyelven. Tat@tam Vacon belga vendégekkel,
mutatta, hogy theater, tehat voltak szavak, amigetudtam olvasni a szajukrél és én
élveztem. J6, hogy ezeket én is tudom, mellettenedy magyar, akkor kérdezte, hogy ez
(theater jelelve) mi és akkor leforditottam nekinggyon oriltem annak, hogy segithettem,

mert én értettem.

I: Megint egy kicsit bonyolult kérdés. Mit adtak neked az 6rak? Miben fejlédtél junius
ota?

A: Tul lassan fef)dtem,de... hat ugye &d. kevés idm volt erre. Ha sokkal tobb édh lett
volna tanulni, tehat rendszeresen, akkor biztoyoragd lennék most, sokat fédtem volna.
Ugye iskola mellett csinaltam, plusz az angol,@zdok. Ha lenne i, akkor ugy érzem,
hogy siman meg tudndm tanulni. Az eléjeha megint valamit nem tudnék.. mert ugye te
tanitottal, voltak az érak...utana éw elem vettem meég egyszer a dolgokat, bocsanat.

I: Azt tudom, megértem. Ismerem a helyzetet. De adéerzed, hogy fejlédtél valamit?

A: Persze. A semmilb, amiket tanitottal, az alapokat, agy érzem, var gyakorlatom, tehat
vannak azért dolgok, amiket megjegyeztem, meg lafelismerembket. Ha Ujra élvenném,
nehezebb lenne, de mégis kdnnyebben dssze tudr@eackai a késbbiekben. Hat mindig
igyekszem belenézni, de héat...(nevet) Amikor tardtotminket, ugye sokaig nem
taldlkoztunk, most jottem megintésizér, hat tgy éreztem, hog, tii, hii, nagyon nehéz, de
aztan ugy éreztem, hogy belejéttem. Ugye hogyhaatsidmétlink, akkor kénnyebben

visszatér az ember.

I: Milyen nehézségekkel talalkoztal az 6ran?

A: Példaul a mondat szerkezete...ugye hat meg vaosedélve a mondatrészek ugymond a
magyarhoz képest.

I: Csak ez volt, ami nehéz volt az angollal kapcsatban?

A: Nem tudok mas példat, hat nekem az, hogy mashmhak a...furcsan szerkesztik 6ssze.
Tehat a magyarban azt siman értem, angolban meéguskrvalamit, nekem olyan, tehat
értelmetlennek {inik az egész. Megprobalok amerikai fejjel gondokipdhat, de elég
bonyolult, tehat ez nehéz. Hat ugye magyarul letakj mondatot, aztan angolul... Példaul ha
magyarul azt mondom, hogy a szinhazban és angagl megforditom. Megszokasbol ugy

irnam, hogy theater in vagy valami ilyesmi, merigysrul gondolkodom.
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I: Mi tetszett az 6rakon?

A: Hat az hogy nagyon rugalmas és turelmes vokaMargoval voltunk ketten siketek.
Harman voltunk, igy sokkal konnyebb tanulni, kettegyunk, igy sokkal interaktivabb és
jobb volt. Mondjuk, ha harman lennénk az is j0 kentle ha nagyon sokan lennénk, akkor mar

nem tudnék figyelni, tehat akkor szétesne az ed@stren vagyunk, igy tudunk gyakorolni is.

I: Mit valtoztattal volna az 6ran, mit valtoztatnal ?

A: Nem, nem volt semmi ilyen, amin valtoztatni letl volna. Teljesen j6 volt, ahogy
tanitottal minket, maga a rendszer is, amit nentunld akkor kijavitottal azonnal, akkor
elkezdted diszor magyarazni, tehat nem volt ezzel problémait Rjgors volt, ahogy
haladtunk, mert mar elfelejtettem, ambzi 6ran volt, hat Margd hamarabb felfogta, de
igyekeztem kovetni és alkalmazkodni hozza. Nekermemebb volt ez a gyorsabb fajta

tanulds. Nem kritizalhatok folyamatosan mindentadgigy jo volt.

I: Tehat ez nehézséget jelentett, hogy a Margd m&zinten volt, mint te és ugyanazt a
tananyagot, ugye nehezebb volt neked, Margdnak pegkoénnyebb volt sokkal.

A: Hat ez nem baj.

I: volt valami j6 abban, hogy két kilénbd# szinten |éé ember tanult egyitt?

A: lgen. Hat motivalt engem arra, hogy elériemastintet, ahob mar ott van. Nem tudom,
hogy6 mit gondolt rélam, biztos azt gondolta lusta, & maradva... nem féglik. Nekem jé

volt tehat ez a szituacid, neki nem tudom mennyalejo.

I: Az nehézséget jelentett, hogy nem tudtam olyardj jelelni?

A: Nem. En is béna voltam, te is, megértettilk egtm@mindenki nevetésben tor ki). Te a
jelnyelven nem voltal olyan j6 és meg az angolahéat egyitt fefidtiink, jo volt.

I: Mennyire egyet értesz azzal, hogy angolt csakyadn tanar tanitson, aki legaldbb B2-es
szinten vagy nagyon ol jelel?

A: Miért kéne a B2 szintet? Te milyen szinten vagy?

I: Alatta sokkal.

A: Ezzel nem volt problémam. Nem kdvetelem, hogljdu jelelni valaki. Tehat alapszinten
tanulok angolul, te is alapszinten tudsz jelelrd, igy megfelelt. Ha kdzépfoku angolt

tanitanal, nem tudom, hogy menne, meg mennyireeleossz vagy jo, ezt nem tudom. Nem

49



hiszem, hogy ez kdvetelmény kell, hogy legyen. Aatan mulik, hogy hogy tud tanitani,
tehat szerintem ez nem kovetelmény.

I: Tehat ez nem okozott nehézséget a megeértésiggramManulasban?

A: Nem volt, siman megeértettiik egymast. Te is @kaanulni, tehat ezzel nem volt gond.

I: Ezt én is Ugy éreztem, hogy jo volt a kommuni&aélveztem nagyon.

I: Milyennek talaltad az interaktiv tablat?

A: JO volt, csak csodalkoztam, hogy milyen az. Eggbb fajta tabla, sose talalkoztam
ilyennel, csak nagyon érzékeny volt, érdekes. dkka gyorsabb az egész, athuzom,
iderakom, odakattintok, nem kell tordlni. Csak mggmom, eltinik, kész. Tehat én ehhez
ostoba vagyok, ha én nekem igy kéne tanitanongrhélvesznék, de te tigyes vagy, neked ez
ment.

I: Segitett esetleg a tanulasban?

A: lgen.

I: EIképzelhetd, hogy jobban meg tudtal jegyezni valamit, hogy hazt a tablan csinaltad,
mint ha csak leirtuk volna?

A: Hat ugye maradandé volt, amit mi megkaptunk papiHat feldolgoztam ugye hamar az
interaktiv tablarol is, de ugye ezt haza tudom vert a papirt otthon még egyszer, kétszer,
haromszor at tudom nézni. Ha nem lett volna ezpakknan elfelejtettem volna mindent.
Tehdt mind a keft segitség. A tébla fontos, mert vizudlis alapotikdad, tehat hamar
feldolgoztam az informé&ciét. Ha hangzo6 nyelven \etina vagy ilyesmi akkor az nem lett

volna jo. Igy a kett egyiitt j6 volt.

I: Emlékszel arra a honlapra, ahol filmet csinalturk? Vagyis képregényt. Amikor a két
figura beszélgetett és ti irtatok be a parbeszédeAz tetszett az a feladat?

A: Igen, abszolut. Jatékos volt. Ugye parbeszédds ve kellett irni, hogy mi a neved, hogy
vagy. Nekem nagyon tetszett, hogy igikddik. Nagyon mozgékony az egész dolog, j0 volt.
I: Szerinted az egy j6 mddja volt a szdbeli felad&®

A: lgen.

I: Ugye véglll is irasban tortént.

A: Hat a Margoval igy gyakoroltunk. Hat én jotteraztan ¢ jott és akkor igy. Hat

gondolkodni kellett, beirni, tehat ez jo volt.
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I: ha visszaemlékszel a szobeli feladatokat, a pasbzédeket &altaldban egymassal
gyakoroltatok és néha jeleltetek k6zben mikézben nmaltatok az angol mondatokat.

A: Hat nem beszéltlink, hanem jeleltiink igazabal.

I: De sokszor mondtéatok is az angol mondatokat.

A: Igen, volt ilyen.

I: Ez igy nehéz volt?

A: Nem volt vészes, nagyon keveset tudok, hat agMapicit tobbet.. hat igy az
alapokbol...sokat kellett gyakorolni. Piszkaltuk e@snh emlékszem meg a szituacios
feladatok... szinpadon voltunk és akkor.. tehateblpiszkalédasbol jott az egész parbeszéd.
Azt hitte, hogy magyarul beszélek hozza, aztanrkilehogy nem is, angolul mondtam.
Vicces volt. Nem éretteztik egymast néha, hogylbeszélsz, ja angolul, semmi.

I: Igen, ez nekem is érdekes volt, mert igazabdiam is volt feladat. Ezt ti rogtbnoztétek.

A: Hat szbérakoztunk, igen.

I: Melyik feladattipus volt a leghasznosabb? Mint ndltkor, emlékszel, amikor
parbeszédek csikokra voltak vagva, és azokat keltesorrendbe rakni, vagy amikor a
tablan dolgoztunk egy parbeszéddel?

A: (gondolkodik) Mind a keti tetszett, ez is, az is, tehéat valtozatos, eq,impg az is 0.

I: Volt olyan feladat, ami nagyon tetszett? Ami a lkedvenced volt?

A: (gondolkodik) Nem tudom. Minden tetszett. De y@ag jO volt az interaktiv tdbla, mert
ugye vizualisan lattam a dolgokat. Tehat a siketkkez nagyon jo, tehat a vizualis ingert
sokkal hamarabb feldolgozzuk. Az jo volt nagyonhdieez alapjan sokkal konnyebb tanulni,
mint tabla meg papir nélkul. Elvesznék, lehet, hagglmas meg szaraz lenne az egész, igy

meg sokkal interaktivabb.

I: Ez most nagyon érdekel, hogy mondtad, hogy j6 tene az amerikai jelnyelv az 6rakon.

El tudod azt képzelni, hogy esetleg amikor tanuljukaz irott angol szavakat akkor amellé
jelentésként az amerikai jeleket is tanuljuk?

A: lgen, mert az amerikaiak daktiloznak, azt ismer@ehat az angolnak teljesen méas az abc.
A tenyerikon csinalnak valamit, fogalmam sincs,teliesen mas. Az amerikai kénnyebb,
mert a daktilt ismerem, van ugye a no, meg az dikenem tudom a britben ez hogy van, mas

biztos. Emlékszem, amikor talalkoztam vellk, pitias. Mondjuk, lehetne keverni a két
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jelnyelvet, a britet meg az amerikait, de az biztusgy a daktilozas az kdnnyebb. Tehéat a
betiket, azt csak igy.

I: Kiszondm szépen, most nagyon sok dtletet adtal.

A: Nagyon szivesen.
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Appendix 3

Interview with Anna

Interjukészid (1): El6szor is kdszOndm szépen, hogy elvallaltad ezt t&zjirn.
Interjualany (A):

Az elsh kérdésem az volna, hogy mikor és hogyan kezdtedtahulni az angolt?

A: Az elss forduld hat mikor is volt... 16 éves korom korll. legenil gyégypedagogus volt
a szomszed, én pedig szOltam neki, hogy tanitsanengem angolul. Aztan késb fél év
mulva kb feladtam, meguntam az egészet. Aztabbkesugye veled nem régen, nyaron
kezdtik el az egészet. J6 volt Ujra kezdeni ésriiitjehogy nagyon sok szoét ismerek,
emlékszem r4. Csak egy probléma van, hogy magamamltudok irni, csak értem abliszo
van, de én magamtol nem tudom, s emiatt lehet nelaéz a tanulasi folyamat.

I: Miért kezdtél angolt tanulni?
A: Nyaron azért kezdtem Gjra, mert funkciét toltide most a SINOSZ-nal, és ugy gondoltam,
hogy j6 lenne hogyha egy picit azért angolul isild

I: Milyen élményeid kétédnek az angol tanulashoz?

A: J6, hasznos, hasznos 0j nyelvet ismerni megndsizés gyakorolni. Hogyha angolul
tanulok, akkor... mert ugye magyarnal i$fefdul nagyon sok olyan idegen sz06, amit az
angolt tudasom révén meg tudok érteni. llyen agdisaTehat maga ez az alap. Tehat, hogy

ez igy valtozatlan az idegen szavak esetében.

I: Miért jart el az éraimra?

A: Miért? Mert volt ra lehdiségem.

I: Akkor ugy kérdezem, hogy igazabol a masodik utémn is azt mondhattad volna, hogy nem
jossz tobbet.

A: Nem, szerettem jarni. De hozzaallas kérdésegazz meg ugye édis. Plusz nagyon sok
kihagyas utdn nehéz Ujra kezdeni. Hogyha folyanaatdstt volna lehéségem megszakitas
nélkil, akkor most mar jobb lenne az egész. Egyaregallok akkor vége. Nem csak az

angolt nyelvtanulassal kapcsolatos, hanem barmiiskétai dologgal kapcsolatban is ez van.
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I: Eszedbe jut barmilyen szituacié, amikor szikségelett volna az angoltudasra?
A: Nagyon sokszor éfordul. Miért nem tanultam én meg angolul. Nem tugchogy

magantanuléként ez megoldhato-e, segitség nélkiithesn tudom.

I: Emlékszel olyan helyzetre, amikor, j6 lett volna ha tudsz angolul?
A: Példaul, nem mostanaban, de régebben voltam téészégban és akkor kellett volna, j6

lett volna, mert nem tudtam kérdezni semmit, csadezkl labbal mutogattam.

I: Mire szeretnéd hasznalni az angolt, mi a célodete?

A: Hat jo, hogyha van egy idegen nyelvtuddsom, léom barhol lehet ezt hasznélni, ez
hasznos, mert tudom hasznositani.

I: Munkaban esetleg, vagy inkdbb maganéletben?

A: Munkéhoz, itt a SINOSZ-nal, emiatt fontos.

I: Volt olyan az 6ran, amit te, mint jelnyelvtanar alkalmaznal az 6érakon?

A: Maés, tellesen mas a modszer. A jelnyelvoktatés rmodszeren alapszik, nem lehet
szerintem 6sszehasonlitani a &ett

I: Semmi... Feladattipus esetleg?

A: En arra torekszem, hogy az 6ran csak egy nysdydn jelen. Nemrégen szembesiltem
azzal a ténnyel, hogy most is ugy folyik a jelnyddiatas, hogy két nyelven. Es akkor az
irasra kell valaszolni. Nem tartom j0 médszernesalCvizudlis alapokra kéne fektetni, mert

ez eqgy jelnyelv, nem hangzé nyelv.

I: Es neked példaul problémat jelent a jelnyelvtanlasnal a jegyzetelés? Es nektek
angolban esetleg ez problémat jelentett, hogy magya kellett jegyzetelni, tehat, hogy ez
igy nehezebben maradt meg?

A: Engem nagyon zavart. Tehat egy nyelv legyenran,tahhoz az angol. Kdnnyebben meg
lehetne ezaltal tanulni.

I: Ez most nagyon érdekes, amit mondasz, merttkicdsabb, mint amit Erika mondott. Vele
mar megcsinaltam az interjut. Kicsit visszatérelgmé

Volt olyan sz0, vagy kifejezés, amit az 6ran taduds mar hasznaltad az életben?

A: Hat ilyen szokasos alapszavakat igen. Vagy pgldaben filmksl, amit lattam. Néha le

tudom olvasni szjrdl is, angolul nézem, akkorrérte néha.

54



I: Szerinted segitene, ha az amerikai jelnyelv megfenne az angoléran?

A: Nem tudom, nem nagyon latok ilyet. Tehéat a fikme sem annyira jelenik meg. De van
néhany egyéni, ami szituacié alapjanikidik, de kevés. Tehat inkdbb a jelnyelvet
hasznaljak, és nem beszélnek annyira.

I: De esetleg 1-2 angol sz6 kébetijeben példaul segitséget jelenthet az amerikai jel.

A: De, akar, lehet.

I: De el tudnad képzelni, hogy oran azt is tanuld?

A: En eltudom képzelni, mert a siketek nem tudniajténi semmit angolul. iras az alap, meg
a betizés az alap, ugye ezt hasznaljak. Ha lenne 1-2gékjl az segitene. Szerintem nincs

akadalya ennek.

I: Hogy érzed, miben fejlbdtél az 6ran?
A: Csak az tudom mondani, hogy meggtett, megdisitette bennem azt, hogy nem
felejtettem. 15 évvel ez @t kezdtem és nem felejtettem. Sajnalom, hogy nelytdttam,

mindig megalltam, még mindig ugyanabban a helyblek.a

I: Milyen nehézségekkel talalkoztal az éran?
A: Az utols6 6ran mardvebb mondatokat, tehat ilyeitett mondatokat vettiink. Mi van a

taskaban, ilyesmiket. Az mar nekem hosszu volt.

I: Mi az, ami tetszett az 6ran?

A: Minden.

I: Volt esetleg kifejezetten olyan feladattipus, &stszett?

A: Volt olyan, ami nehéz volt. Persze megkérdezteogyan kell ezt megcsinalni stb. De igy
melyik tetszett, nem tudom. Az lyukacsos szévegikambe kellett raknom a szavakat, a

ragozassal kapcsolatos, az a potld, az jo volt.

I: Mennyire voltal elégedett az 6ra tempdojaval?

A: Igen, elégedett voltam.

I: Nem volt nehéz, hogy kilénbézzinten voltatok Erikaval?

A: lgen, nehéz volt azért. Néha ugy éreztem, hdijsfegesen Ulok ott és varok, hogy
térténjen valami. De nem, nem hagytam magam, neakeatam, akkor dnalléan csinaltam

valami mas feladatot, akkor ismételtem, nem vodizes, megoldottam.
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I: Mennyire okozott gondot az, hogy én csak alapszien jeleltem az 6ran?

A: Nem okozott gondot, nem volt probléma. J6I meggéik egymast. Csak nekem kell
tanulni angolul. Tehat ennyi. Régebben, amikor =zlkem angolul tanulni
gyogypedagogustoly ugye nem tudott jelelni. De egy szot sem. Akkotudtam tanulni

angolul.

I: Tehat akkor mit gondolsz arrél az allitasrol, hogy csak az tanitson jelnyelven angolt,
aki magas szinten jelel?

A: Igen, mert néha meg kell magyarazni dolgokat yaag is. Etfordulhat ilyen. JO, hogyha
magas szinten tud valaki jelelni. Nem rélam van delétlentl, hanem a tobbigky
masokrol, tobbi sikett, nekik sztikséges lehet.

I: Tehat akkor jobb lenne, ha nem is fogna beleraber, csak ha mar elért arra a szintre. Az
angol tanitdsra gondolok.

A: Hat a csoporttdl is fugg. Mondjuk, hogyha ugyekBval hasonld szinten lennénk, vagy
hasonlo szint csoportba lennénk, akkor nem lenne muszaj magei silnyelvtudast
alkalmazni, ha kicsit alacsonyabb kompetenciaju eanibnne ott, akkor lehet, igen. Hat

figyelembe lehet venni példaul, hogy érettségije-gav nincs-e, ez is kulonbség lehet.

I: Probléma az, hogy kevés az az angol tanar, akud jelelni, vagy egyaltalan tanitana
jelnyelven. Latsz erre esetleg valamilyen megoldést

A:Hogyha kell jelelni pluszba, akkor gy éreznémntima hogyha én ellennék kényeztetve,
kicsit ilyen kényeztetésnek érezném, mint hogylxadudenne az egész.

I: Ezt ki tudnad fejteni egy kicsit?

A: En nem értek egyet azzal, hogy jelelni kell Magyszagon [nem ért egyet az interjtalany
azzal, hogy jelelni kell az angol érakon csak am@grt Magyarorszagon vagyunk —szgrz
Ha Magyarorszagon vagyunk, akkor a magyar jelnyehasznaljuk, de hogyha angolul
tanitanak, akkor magyarul, tehat magyar jelnyelv@muljunk? Tehat magyar jelnyelven
menjen az oktatas? Angolul beszéljink magyar jértyélekem ez Utkozés. Akkor inkabb
semmi ne legyen. Egy nyelven tanuljunk, egy nyebeszéljink. Amit az 8bb mondtam,
hogy a jelnyelvoktatasban szeretném, hogyha egyvnignne, igy tanuljunk, ehhez
alkalmazkodjuk, ugyanezt gondolom az angol nyelvkapcsolatban is. Mert ugye

maskulénben iéhlzas, elmegy az egéslzaz ids.
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I: Mit gondolsz azokrdl a feladatokrél, amikor ugyakoroltuk a parbeszédet, hogy nem
beszéltetek, hanem igazaban irasban kommunikaltBrokékszel arra honlapra, ahol videot
készitettiink?

A: Igen, emlékszem.

I: Mit gondolsz réla?

A: J6 volt. Hat irdsban csinaltuk az egészet, haki@fldre utaznék, akkor is irdsban
beszélgetnénk. Persze ha két siket talalkozik, mkkgelnyelv dominal. Néha nem art, ha
angol szavakat is mondunk egymasnak, de nem telgselmes mondatokat mondunk, csak

szavakat dobalunk. Valéban az irasbeli lenne A3G0 volt.

I: Hogy tetszett az interaktiv tabla?
A: Nagyon, nagyon tetszett. Mai vilag technikailgszi, ez 0.
I: Kordbban mér dolgoztél interaktiv tablaval?

A: Igen, én is hasznélom.

I: Mit gondolsz a Quizlet oldalrél?

A: Jo.

I: Hasznos volt a tanulasban?

A: Igen. A memorizalashoz nagyon jo volt, sokatitt fontos.

I: El tudnéad képzelni, hogy esetleg a jelnyelvaksatan is hasznald az oldalt?

A: Igen, de ugye nem szavak esetében. Hat ugyeyefe teljesen mas.

I: A képek segitettek?

A: lgen. Példaul most a képékrjut eszembe... plusz a szdéveg volt ott, vagy vékpso

példaul nem tudom Moszkva vagy Parizs mondjuk... Aldtba kép ugye Parizsrol, és akkor
angolul oda volt irva, hogy Paris és akkor 6sstletké&apcsolni. Ez jo, de elképzelem, hogy
a jelnyelvben, tehat ez hogyan tudnank haszno8itdehat nem a sz6t, hanem a daktilt
mondjuk. Tehét a P-A-R-I-S daktilt. Tehat igy eggiwi lenne, igen.

I: Vagy esetleg videdkat is lehetne felt6lteninagyon jo lenne.

A: A video 0, csak a kép maga is vizualis, tehatdegy. A vided is vizualis anyag, de a kép

még mindig egyszébb és olcsobb. Csak a szoveg mas.

I: Mesélnél nekem egy picit arrdl, hogy amikor edszor tanultal angolt, akkor milyen

feladattipusokkal talalkoztal? Es a tanarod milyenmédszerekkel tanitott?
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A: Volt egy kdnyv, angol kdnyv, és akkor mentinkneikusan az ets masodik, harmadik
lecke...leckénként. Nem volt killbnleges vagy az orainért, csak ilyen barati alapon volt az
egész. Tehat nem volt egy konkrét 6ra, mit kelh&lsii, hogyan. Megmagyarazta, én meg
megcsinaltam egyedil, hazi feladatként, ennyi. Neih ilyen kivetités, meg mit tudom én
micsoda. Magantanulé voltam.

I: Kbszondm szeépen!
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Appendix 5

www.dvolver.com

SCENE 01 OF 01 / TYPE IN THE CHARACTERS' LINES

LIMIT = 100 TEXT CHARACTERS PER CHARACTER'S LINE.

i@f Hello! I'm Max. What's your name?

Hil I'm Katie. Nice fo meet you!

Nice to mee|

/ PREVIEW YOUR MOVIE & SEND IT TO FRIENDS
/
! MOVIE PREVIEW:

<

Hello! I'm Max. What's
your name?
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