Pollini Petra Roberta
Anglisztika BA

The English Determiner Use of a
Vietnamese EFL Learner

Kodolanyi Janos Féiskola
Témavezeto: Dr. Szito Judit, foiskolai tanar




Table of Contents

OSSZEFOGIALAS .......vvvieeiiteteteteteie ettt ettt ettt s et b bt ses et s bt tes bbb bbbt s s enne
1. LIEEIaUIE REVIEW...cuuiiiiiiiiieiieeie ettt sttt et sttt e b e st b e sbe e st e st e sanesateenaees
1.1, IMOhEr tONQUE ....eeeitieiieeeet ettt sttt e 10
120 SLA ESL, EFL ettt ettt 10
130 THANSTEI oo 11
14, Error, MISTAKE ......coviiiiiiiiieieeeetest e 12
150 VIBINAIMESE. .....ooiiiiiiiiiicieeeee ettt 12
1.6.  Typical errors made by Vietnamese StUdeNtS..........cccevvveereeiercieeeree e, 13
1.6.1.  SUTTIXES oottt
1.8.2.  TBINISES ettt e
1.6.3. ATTICIES .ot
1.7.  Errors observed in this STUAY .........cccvvveiieiiiiie e 15
1.8.  Previous experiments on this tOPIC........ccevvvieeriiieiiee et 16
2. MBENOGS ...t
2.1, RESEAICN QUESTIONS .....veieiiieeiieeceiee et e ectee ettt e e e e st e s re e et e e ete e e sereeeaaeeeaes 16
2.2, The PAITICIPANT ..cceveeeciie et s e et e e e e e e sereeeaneeeaees 17
2.3. Data collection, time and Place .........ceeevveeeiiieiee e 17
2.4. Instruments and the Observer’s ParadoX ........cccocceeerieeiiiiiniieriniee e 18
2.5, TASKS .ttt 18
2.6, Methods Of ANaIYSIS......cccviiiiiieecieeece e e 19
3. RESUILS NG DISCUSSION .....eviiniieiieiieitest ettt sttt sb ettt
3.1, RuUIES OF dELErMINEr USE ...c.eerueeiieiieiieiiesieeie ettt 20
TR B B 1= (<] 0 1 01T SO PP U PR USRS P PPTPROPI
3120 ATHICIES et
3.1.3.  POSSESSIVE HELEIMINETS ....cutiiiiiiieiieiteete sttt st
3.2, EITOrS iNSPEECH ....eiieeee et 23
3.2.1. INCOrTECt AELEIMINET USE .....eiuiiiieiieiieiee ettt
3220 AAAITION ...t



3.2.3. (@] 0 01517 o] o F TP PR

330 EIrors iNWITEING ..eeveeiieeieceeceee e 31

3.3.1. AdAition of @/an; the ..o
3.3.2.  ATTICIE OMISSION. .. .iiiiiiiiieitieet ettt sb e st enaees
3.3.3. Incorrect / omitted possesSive detErMINEYS .......oovveveiiee v cee e
4. SUMMAary and CONCIUSTON......cc.eiiuiiiiiiiieiie ettt

4.1,  Answers to the Research QUESLIONS.........cccvvvviereiieeeiee e 33
4.2, Limitations Of the reSEarCh.........oovvei i 34
4.3, FULUrE dIrECLIONS. ....cuieiiiiiiiesiieeteet ettt ebe e 34

RETEIENCES ...ttt e h e sa bttt e s bt shb e et e s he e bt e bt e sht e sabe e beenaneeareen
N o] o 1= T 1 A PSSR
N o] o 1= T L1l = USSP



Osszefoglalas

A dolgozat célja, hogy feltarja az anyanyelven alapuld hibakat egy vietnami anyanyelvii
tanul6 angol nyelvhasznalataban, ezzel hozzajarulva vietnami tanulok angoltanitasahoz. A
hipotézis szerint a vietnami anyanyelv kiillonb6zd szabalyai, eltérései az angolétol kiilonbozo
hibakat eredményez. Egészen pontosan a kovetkezd kérdésekre kerestem valaszt:

1. Milyen hibédkat vét az alany az angol nyelvhasznalataban, mely egyben a harmadik

nyelve, és milyen gyakorisaggal teszi azt?

2. Transzfer vagy fejlodési hibakrdl van szo, tehat kdthetdek-e a hibak a beszéld

anyanyelvéhez?

3. Hatassal van-e a besz¢él6 mindharom nyelve egymasra, és ha igen, ez hogy

manifesztalodik?

4. Kevesebb hibat vét a tanul6 irasban, feltételezve, hogy irdsban nem akkora a

spontaneitds, mint beszédben?

Hogy valaszt kapjunk ezekre a kérdésekre, eloszor is meg kell vizsgalni a fogalmakat. Az
anyanyelv (mother tongue) az ember életében elsdként elsajatitott nyelve. Masodik nyelvnek
(L2) hivunk minden olyan nyelvet, melynek elsajatitasara az anyanyelv megtanulasa utan
keriil sor. Alkalmazott nyelvészeti kdrnyezetben, az ember minden anyanyelvén kiviili nyelve
masodik nyelv lesz, fliggetlentil a nyelvek elsajatitasi sorrendjétdl €s mennyis€gétol.
Természetesen ezen beliil hivhatunk egy nyelvet harmadik nyelvnek is; igy pl. a dolgozatban
a magyarra L2-ként hivatkozom, az angolra pedig L3-ként, mivel ilyen sorrendben kezd6dott
elsajatitasuk.

A kovetkez6 fogalom a transzferhiba, melynek két csoportja van. Transzfernek nevezziik
az anyanyelv masodik nyelvre gyakorolt hatdsat, melynek pozitiv €s negativ eredménye lehet.
Akkor beszéliink pozitiv transzferrdl, amikor az anyanyelv €s a célnyelv (tanult nyelv)
szisztémaja, szabalyrendszere hasonld, igy a tanul6 az anyanyelvi szabdlyokat, rendszereket
pozitiv eredménnyel hasznalja. Ezzel ellentétben, negativ transzfer akkor jelentkezhet, ha a
két nyelvben bizonyos dolgokat mas szabalyokkal fejeziink ki, és igy az anyanyelvi
szabalyokat negativ eredménnyel, tehat hibat eredményezve hasznalja a tanuld az 0j nyelvben.

A dolgozat egy masik lehetséges hibat, a fejlodési hibat (developmental error) is
vizsgalja. Erdekes modon ugyanis nem minden hiba fakad az anyanyelv massagabol.
Fejlédési hibanak tekinthet6k azon formak, melyek sem az anyanyelvben, sem a célnyelvben

nem talalhatok meg, azok a tanulasi folyamat részét képezik (pl. angol *ated). A dolgozat



egyik célja az volt, hogy megéllapitsa, milyen tipust hibak sorolhatdak a két kiilonb6zé
kategoriaba.

A kutatas sordn egy vietnami szarmazasu, Magyarorszagon sziiletett altalanos iskolas
kislany volt a segitségemre, akinek masfél éve segitek az angol tanulméanyaiban. A kislany,
akit Lan-nak nevezek dolgozatomban, tokéletesen besz¢l vietnamiul, mely tonalis nyelv, hat
tonussal vagy dallammal. A vietnami tehat az anyanyelve, melyet besz¢l, de nem jol ir és
olvas. Masodik nyelve (L2) az 6vodéaban és altalanos iskolaban elsajatitott magyar, mellyel
kezdetben adodtak nehézségek, de mara tokéletesen beszéli. Harmadik nyelve pedig az angol,
melyet az iskoldban tanul idegen nyelvként. Az elsd ok, amiért az angol nyelvhasznalatat és
az arra az anyanyelve altal gyakorolt hatast vizsgaltam, az, hogy feltlint, mennyivel
nehezebben megy neki az angol, mint magyar kortarsainak. Mésik okom az, hogy angoltanari
ambicioimbol kifolyolag kivancsi voltam, valoban anyanyelvi transzfer gatolja-e Lan
harmadik-nyelv tanulasat.

Az adatgytjtés folyaman Lan spontan angol beszédét rogzitettem diktafonnal,
valamint irasos feladatokat oldattam meg vele. A begylijtott adatokat elemeztem, kisziirtem a
hibas mondatokat, majd azokat dsszevetettem a vietnami megfeleldikkel. A vietnami
mondatok leirdsaban Lan édesanyja segitett, aki felndttként vandorolt be Magyarorszagra.

Kutatasom elején megvizsgaltam néhany gyakori hibat, melyet vietnami tanulok
vétenek az angol nyelvben. Azért irdnyitottam a figyelmemet a kislany anyanyelvére, mert
ahhoz, hogy megallapitsuk a transzferhibak jelenlétét, tisztaban kell lenniink az anyanyelv
szabalyaival. Ilyen hibak példaul a ragok elhagyasa vagy helytelen hasznalata, vagy az
igeid6k hibas hasznalata. Ezeken kiviil azonban egy még érdekesebb teriiletben vétett hibak
tiintek fel: a néveldk (a, an, the) és a birtokos névmasok mint nével6k (my, your, his, etc.)
helytelen hasznalata vagy kihagyasa (NA, 1981).

A szakirodalom arra vilagitott ra, hogy az un. determinansok (determiners), ezen beliil
a néveldk valdban hidnyoznak a vietnami nyelvben, habar néhany éve ebben nincs teljes
egyetértés. Nguyen (2004) megemlitette, hogy példaul a szamnév mot (egy) tekinthetd
hatarozott néveldnek, ezzel megalapitva a néveldk csoportjat a vietnami nyelvben, ezzel
ellentétben, a tobbség azon a megallapitason van, hogy a nyelvben nincsenek néveldk, csak
szamok, és ugy nevezett osztalyozok (classifiers), melyek tobbletinformaciorol gondoskodnak
a fonevek esetében (Ngo, 2001). Ilyen informacionak szamit példaul, hogy €16 vagy élettelen
(con, ca) dologrol beszéliink, de utalhatnak a személy életkorara, nemére, s6t még
foglalkozasara is. Ezen ismeretek tudatdban a tobbség véleménye mellett foglaltam allast,

miszerint nincsenek néveldk a vietnami nyelvben, és annak tudataban épitettem fel a
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kutatasomat. A masik csoport, személyes névmasok, mint néveldk, szintén érdekes
anyanyelvi sajatossagokat tart fel. Megtudtam, hogy a vietnami nyelvben csak személyes
névmasok vannak, igy a birtokviszonyt is azokkal jelolik.

Utolso 1épésként az eredményeket elemeztem. A begyiijtott hanganyagokbdl a
hibakrol szovegkornyezettel egyiitt atiratot készitettem, majd azokat 6sszehasonlitottam a
vietnami megfeleldikkel. A hibakat csoportositottam, kialakitva harom f6bb csoportot
(hatarozott néveld, hatarozatlan néveld, birtokos névmasok, mint névelok) és harom-harom
alcsoportot (helytelen hasznalat, hozzéadas, kihagyas). Az adatgyiijtés sikeresnek bizonyult,
mindkét mddszerrel taldltam elegendd hibat az elemzéshez, melybdl néhany példat be is
mutatok. Mivel a transzfer az a jelenség, amikor az anyanyelv befolydsolja a tanult, 0
nyelvet, olyan osszefliggéseket kell a hibaelemzéskor keresni, amelyek alatamasztjak a
transzferhibak jelenlétét. Azokban a hibds mondatokban, ahol nem azt a szisztémat kovette
Lan, mint az anyanyelvében, valdszintileg fejlodési hibakat talalunk. Ebbe a kategdriaba
sorolhato a helytelen hasznalat és a hozzaadas. Mivel feltételezéseim szerint a néveld hianya
az anyanyelvében befolyasolja az angol nyelvhasznalatat, azon hibak, mikor a nével6t csak
helyteleniil mondja, vagy olyan helyre teszi be, ahova nem kellene, egyértelmiien fejlodési

hibara utal. Ilyen példaul a kovetkezé mondat.

*And in the kitchen we have a best TV. (And in the kitchen we have the best TV.)

Tisztan latszik, hogy a hiba a melléknév-fokozasnal taldlhatd. A felséfoka melléknév elé
angolban odatessziik a the hatarozott nével6t. Ehelyett Lan hatarozatlan névelé a-t tett elé, a
nyelvelsajatitas egyenetlenségét és a fejlodési hibak fellelhetoségét alatdmasztva. Tehat, a
hiba tipusat nézve, ez minden bizonnyal fejlddési hiba.

A harmadik hibacsoport, a kihagyas viszont nagy eséllyel mondhato transzferhibanak,
mivel a hibas mondatok és a vietnami megfeleldiknek a szerkezete nagyon hasonld. Névelok
esetében egyértelmiinek bizonyul, hogy Lan azért hagyja ki a néveldket, mert az anyanyelv
szabalyaibol kiindulva, nem érzi sziikségesnek azoknak a mondatba told4sat, mint ahogy a

kovetkezd példa is mutatja.

*This is car. (This is a car.)

Ha 0sszehasonlitjuk, az angol mondatot a vietnamival, egyértelmiivé valik a feltételezés,

miszerint anyanyelvi transzfer miatt hibazik a besz€ld.

This is car.

Cainay la - 0t0.




Azon kiviil, hogy a vietnami mondat nem tartalmaz igét, nem taldlunk semmilyen néveldnek
nevezhetd szot, mely még inkdbb aladtdmasztja feltételezéseinket.

A feltett kérdésekre a kovetkez6 valaszokat kaptam.

1. Milyen hibakat vét az alany az angol nyelvhasznalataban, mely egyben a harmadik
nyelve, és milyen gyakorisaggal teszi azt?
Tobb féle hiba volt felfedezhetd adatgytijtés soran, melyeket nem emlitettem meg a
dolgozatban, mivel nem relevansak. A legszembetiin6bb és leggyakoribb hiba a
néveldkihagyas volt. Mivel a dolgozat célja az volt, hogy a lehetséges transzferre
vilagitson ra, eredményesnek mondhatd, mivel szamos példaval tdmasztottuk ald a
transzfer jelenségét.

2. Transzfer vagy fejlodési hibakrol van szo, tehat kéthetéek-e a hibak a beszélo
anyanyelvéhez?
Mivel a vietnami nyelv nem tartalmaz néveloket, minden néveldkihagyassal
kapcsolatos hiba feltételezhetden transzferhiba, ellentétben a helytelen hasznalattal és
hozzaadassal, melyek valdsziniileg fejlodési hibak. A birtokos névmasok, mint
néveldk hasznalata, feltételezhetden szintén transzferhiba, mivel parhuzamba
allithatoak az anyanyelvi, azaz vietnami rendszer és a Lan altal produkalt angol
mondatok.

3. Hatassal van-e a beszélé mindharom nyelve egymasra, és ha igen, ez hogy
manifesztalodik?
A kutatéds nem vizsgalta Lan L2, magyar nyelvhasznalatat, igy erre a kérdésre
személyes tapasztalatok alapjan kerestem a valaszt. Az adatgyiijtés soran nem
tapasztaltam a harom nyelve k6zotti interakciot, mely arra utalhat, hogy a magyar
nyelvet is anyanyelvi szinten tudja hasznalni.

4. Kevesebb hibat vét a tanulo irasban, feltételezve, hogy irasban nem akkora a
spontaneitas, mint beszédben?
frasban szintén talaltam feldolgozhaté hibakat, melyek ugyanazon a szisztéman
alapulnak, mint a beszédben ejtett hibak. Az érdekesség az irott hibakkal kapcsolatban
az volt, hogy mig koriilbeliil kétszer annyi besz¢lt anyag gytilt 6ssze adatgyiijtés soran,
mint irott, addig, aranyosan tobb hiba volt az irott feladatokban, mint beszédben.
Mivel ez az eredmény ellentétes varakozasaimmal, konkluziét levonni csak Gjabb

kutatassal lehetséges.



Osszegzésképpen, a kutatas megprobélta alatdmasztani a fellelhetd anyanyelvi
transzferhibak jelenlétét az angol nyelvben, melyek nagy valoszintiséggel mondhatjuk, hogy a

vietnami anyanyelv miatt térnek vissza.
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Introduction

When a Vietnamese father from the neighborhood asked me to help her daughter with her
English studies I did not think about the future of our beginning relationship. It slowly turned
into friendship. As time went by and the little girl started to produce English more bravely,
some parts of her language use got stuck in my mind. | knew that her mother tongue (also
marked as L1) was not the same as mine, but after some time | started to think about her L1 as
a different world. Vietnamese actually is a different world, both the language and the culture.
The time | have spent in their home made me realize that these people are having difficulties
in another country not only in everyday life but in their language use as well. As immigrants
from Vietnam, with a different linguistic background, the parents had to learn Hungarian as
adults. Their children, born into a bicultural and bilingual world, had hard times in learning
Hungarian as their second and English as their third language (L2 and L3, respectively). The
possible interaction of the three languages resulted in some peculiarities in the English
production of the girl. This gave me the idea of looking more closely at these distinct features
between Vietnamese and English.

The aim of this research is to demonstrate that the linguistic differences between
languages are the reasons for the incorrect determiner use in the English production of a
Vietnamese speaker, based on the fact that the lack of determiners in Viethamese does have
an effect on English determiner use, also known as transfer. Vietnamese does not have
determiners as such; instead they use classifiers before nouns. The fact that students have to
face the problem of transfer (positive or negative), in which the rules and systems of L1
appear in the use of L2 or L3 is in connection with the participant’s English use in the case of
determiners. As an example, Vietnamese say Cdi nday ld  6t6  which  can literally be
translated as*This is car.

Such examples will be included in the study to show that article omission is a
manifestation of L1 transfer. On the other hand, incorrect articles and article additions are
thought to be developmental errors since Vietnamese L1 with no determiners cannot influence
the speaker’s English use. Apart from articles, possessive pronouns as determiners will also
be included since Vietnamese has no possessive pronouns either. This way we are going to
examine articles and possessive determiners.

In order to reach our goal many examples, taken from interviews with the participant,

will be introduced, first to demonstrate these errors, and secondly to examine the incorrect L2



structures in the Vietnamese L1. Thirdly with Vietnamese equivalents of the mistaken
sentences are included to indicate that the system of L1 is present in the system of L3.

This essay will first survey the previous studies made on this topic, discussing the
relevant terms and abbreviations, to show the theoretical basis of the study. Then it will
introduce the methods and other details, to see how data were collected and analyzed. The
results will be first categorized into three sub-groups: addition, omission and incorrect use of
determiners. Then the examples for omission will undergo a detailed analysis, by comparing
the English sentence and its Vietnamese equivalent to detect the used L1 structure in the
participant’s L3. Both spoken and written examples will be introduced while only spoken
examples will have their Vietnamese equivalents. This is because the speaker used roughly
the same structures in writing as in speaking. The examples taken from interviews can be
found in a written format in Appendix 1 while the written examples in Appendix 2 in pictures,

scanned from the participant’s exercise books.

1. Literature Review

The focus of this study is the English use of a student whose mother tongue is Vietnamese.
This topic falls into the category of Second Language Acquisition. The present section is

going to introduce the definitions used in the research and other researchers’ findings about

SLA.

1.1. Mother tongue

First of all there is a term mother tongue or L1 that has to be defined. A language learned
during early childhood in the first years is called the first language or mother tongue of a
child. In this case the shorter version L1 will be used which indicates the order of acquired
language. The second term is L2 which requires a broader definition. Every language learned
after the mother tongue is referred to as second language or L2, so even the fifth language of a
person can also be called as L2 (Troike, 2006). In this research the term L3 will be used to
refer to English as the third language in order to indicate the number of languages the

participant knows.

1.2. SLA, ESL, EFL

Second Language Acquisition observes the learning process and its consequences of a
language being learned following the mother tongue of a learner. It also covers foreign

language learning which is called EFL (English as a Foreign Language). Sometimes EFL
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needs to be distinguished from ESL (English as a Second language). The difference between
EFL and ESL is that the first one is required in a non-native environment such as in schools in
the country of the learner, while the second term indicates the language which is learned in a
native environment, for example in the USA (Troike, 2006). In the present study, the
speaker’s L2 (Hungarian) is a second language, whereas her L3 (English) is a foreign

language.

1.3. Transfer

During SLA learners often meet difficulties during learning. One of these difficulties is
negative transfer.

Transfer is of two types, positive (facilitating) and negative (interference) (Ellis,
1997). The effect of these transfer types are based on the mother tongue of the learner. If the
systems of the L1 and the L2 are very much alike, much of the transfer will be positive, while
if the systems are different, much of the transfer will be negative (VanPatten & Williams,
2007). This can be explained by the fact that students of new languages often tend to rely on
the basics of their mother tongue and they try to produce the newly acquired language by
using rules or structures from their L1 (Ringbom, 1986). Transfer errors (that is, negative
transfer) occur every time a learner acquires a new language.

In the case of negative transfer learners use the system or rules of their mother tongue,
while it is not correct in the target language. Positive transfer means the opposite of the
negative, the established system and rules in L2 are the same as in L1, resulting a positive
consequence (Troike, 2006).

In the case of Vietnamese learners of English negative and positive transfer can be
exemplified in the following way. Let us mention the positive first. Viethamese has the same
SVO structure as English, therefore the learner is likely to use an SVO order in the L2, and
this will result in positive transfer. Unlike positive transfer, negative transfer will surface in
learner language as errors. For instance, the Vietnamese language does not have suffixes, thus
students are likely to neglect the use of English suffixes when producing English sentences.

From the psycholinguist point of view, students go through stages while learning.
During this process, they tend to use encoding during processing sentences in the new
language. Kormos (2006, p. 23) suggests that “grammatical encoding is assumed to consist of
six phases and involves a grammatical memory store, which is responsible for storing the
intermediary processes of grammatical encoding”. To exemplify these six stages, Kormos also

includes a sentence The child enters the room from which we are going to use the first three
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steps to illustrate this encoding in the case of articles. First the learner will select the word
‘child’ from his mental dictionary, secondly he will recognize that the word is a noun and it
will serve as the noun phrase in the sentence, and lastly he will recall the definite article
which is learnt to be connected to the noun (Kormos, 2006). If one of these steps is missing,
such as the recall of the determiner, there will be the possibility of errors, which originates in
L1 transfer.

This is exactly what happens when Vietnamese L1 speakers start acquiring a language, in
this case English. The learner will tend to mix the structures of English in phonology,
grammar and he will use those relating to his mother tongue (Nguyen, 1967). In the following
section some characteristics of Vietnamese will be discussed in order to see the problematic
features.

1.4. Error, mistake

According to Ellis (1997), errors occur if a learner does not know a rule in grammar, while
mistakes are made because the student cannot use the rule effectively, although he already
‘knows it’, i.e. it is part of his language knowledge or competence. This means that the
student will not be able to correct his error when asked, but will be able to do so with his
mistakes.

In the following section several sources of negative transfer will be pointed out

through introducing some features of Vietnamese grammar.

1.5. Vietnamese

Vietnamese is the part of the Austroasiatic language family and the group of Mon-Khmer
languages which include languages from Southeast Asia such as Mon, spoken in Burma, and
Vietnamese. Vietnamese is in a close relationship with the Thai language; for instance they
are both tonal languages. As Ngo writes, “Vietnamese is a tonal language in which changes of
the pitch level and/or contour signal a change in meaning” (Ngo, 2001, p. 7).

Furthermore, the word classes in Vietnamese include only “nouns, verbs, adjectives,
adverbs, pronouns, numerals classifiers, prepositions, conjunctions, particles and
interjections”, as Ngo states (Ngo, 2001, p. 12). Another feature is that the Vietnamese
language is isolating, which means that “there are no inflectional endings and all the words
are invariable” (Ngo, 2001, p. 10).
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1.6. Typical errors made by Vietnamese students
This section is going to consider Vietnamese speakers’ typical ESL errors. Vietnamese
learners of English have more difficulties in learning English than, for instance, European
learners, because of the great differences between the language system of their mother tongue
and that of English.

In the following some characteristic errors will be discussed based on the document
Teaching English to Speakers of Vietnamese (1981) published by the US Department of
Education in order to help teachers of Vietnamese students of English, and an article by Tang
(2007).

1.6.1. Suffixes
English grammar makes use of suffixes, which are added to nouns, verbs or adjectives in
order to indicate grammatical position (very few), or as a means to create new words. For
instance, —er put after verbs creates nouns, such as driver, to indicate the doer of the action,
and often to tell the occupation of a person, such as in teacher. This feature is nonexistent in
the Vietnamese language. Plural forms are also missing from Vietnamese, which indicates
plurality by making use of numerals in front of the noun. This means that Vietnamese learners
of English are expected to leave out the plural —s from the end of a noun. As long as
Vietnamese grammar indicates the plurality of nouns only with numerals it will not be
important to students to use the plural suffix in English as well. As an example consider the

following tables.

Toi can sach.
I need book.
Toi can mot cudn sach.
I need one piece book.
Toi can ba cudn sach.
I need three piece book.
Toi1 can vai cuon sach.
I need few piece book.
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Observing these examples, it is visible how Vietnamese students will possibly think in
English (at least at the beginner’s level).

It is also the case that the possessive —s can also be omitted because Vietnamese
expresses possession in a different fashion. Possession is indicated by the Vietnamese
equivalent of the of-structure, like in the sentence:

A

To1 can cuon sach cua ong Quang.

I need piece book of Mr. Quang.

Yet another suffix not found in Vietnamese is the English adjectival —er and
-est comparative and superlative. Sentences containing comparison will be like the English

one with no suffix.

Minh cao hén Thang.

Minh tall than Thang.

These sentences indicate that Vietnamese structure will possibly have an effect on English

suffix production.

1.6.2. Tenses
The Vietnamese language lacks any grammatical indication of present, past or future tenses.
Whether it is about the past, the present or the future will depend on the context of the
sentence. This way, beginners may initially assume that English does not have tenses either,
or at least produce sentences according to their L1 rules. Instead of tenses, Vietnamese
grammar uses adverbs of time. For instance, the word-by-word translation of a Vietnamese
sentence is Last week | go home. However, for Vietnamese ESL students what is also difficult
about learning English, is the use of auxiliaries, especially in the present perfect tense (NA,
1981). Vietnamese students of English tend to produce utterances such as You go already,
which are grammatically incorrect.

These examples show us that Vietnamese learners of ESL may typically have problems

with tenses and also with auxiliaries as well — apparently because of their L1 influence.
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1.6.3. Articles
At the time this thesis is being written, there is no complete consensus about Vietnamese
articles, in spite of the above mentioned view, according to which there are no such things.
The consensus on nonexistent Vietnamese determiners has only recently been broken by
Nguyen (2004), who argues in his dissertation that some classifiers or numerals such as mgt
(the numeral one) can be the equivalent of the indefinite article a/an. He nevertheless
mentions that this idea is still not sufficiently proven and therefore needs further research.

The Vietnamese language has the word class of classifiers, which are not quite clear to
English speakers (Tang, 2007). The question whether classifiers are similar to determiners
further complicates the question. Vietnamese sentences have the same SVO word order as
English and almost all nouns have to be preceded by a classifier. According to Nguyen
(2004), there are three types of classifiers. They are shown in a table with examples and their

meanings and use below.

Type Example Meaning
) . for female adults (mdt ba gido *
Unit-classifier ba
a teacher’)
] . for a species, race or breed
Kind-classifiers loai
(mdt loai cho ‘a breed of dog’)
Event-classifiers ni'ém for a feeling (ni'ém vui ‘pride’)

As long as articles show the plurality and definiteness of a noun, classifiers give more
information about nouns such as the gender or the age of people as objects. This also indicates
a possible source of errors, and Vietnamese learners might produce sentences with incorrect

article use.

1.7. Errors observed in this study

Above, several areas have been discussed in order to find the most typical mistakes made by
Vietnamese ESL learners. We found that all these above mentioned errors were produced by
the participant.

Since this study is going to focus on determiner use, only those errors will be
discussed. Given the fact that article and determiner use is a crucial and sometimes difficult
part for English learners, the aim of this study is to show that Vietnamese students begin their

learning with a serious disadvantage because of their mother tongue.
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1.8. Previous experiments on this topic
To the best of my knowledge no experiment has been carried out on the English determiner
use of Vietnamese speakers. As far as we know the present study is the first to deal with this
problem.

2. Methods

In this chapter data collecting instruments and other details about the whole process such as
the participant, time included and the place will be discussed. First the research questions will
be presented. Then the informant who participated in the research will be introduced. This
will be followed by the description of different DCIs (data collecting instruments) since they
represent the soul of a study (Griffee, 2012). The next step is to examine the time and place of

carrying out the research and the last is to discuss the methods of analysis.

2.1. Research questions
The research questions focus on the determiner use of a Vietnamese learner in order to find
the different determiners which are misused, the reasons for their misuse and to shed light on
a possible L1 transfer in the English language. To be able to prove the presence of L2 transfer,
further data collection and research would be needed, so L2 transfer is not investigated in
depth here. The research questions are as follows:

Q1. What type of errors are made in English, which is the third (and foreign) language of

a Vietnamese speaker and with what relative frequency?

Q2. Are the errors developmental or transfer errors? In other words, can these errors be

connected to the mother tongue of the speaker, or are they independent developments?

Q3. Do the speaker’s three languages interact, and if they do, how is it manifested? (L1-

L2-L3 interaction)

Q4. Does the speaker make fewer errors in writing than in speaking, assumed that the

language user is allowed to think more when writing than when speaking?
During data collecting the main aim was to gather examples for typical errors made by the
learner. As it was mentioned before, Vietnamese ESL learners tend to make errors which are
results of L1 transfer, so my aim is to show whether these errors occur indeed in the English
use of a Vietnamese student. Another major aim is to find an interaction between the three
languages, however difficult it may be, considering the fact that the student’s mastery of her

L2, Hungarian, is not comparable to her English foreign language knowledge.
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2.2. The participant
The participant is a member of a Vietnamese family, having lived in Hungary for over a
decade. | was fortunate enough to develop a close friendship with them. The parents moved
here at the end of the nineties and started to learn Hungarian from that time on. The father
managed to acquire a basic Hungarian knowledge and he is able to talk quite fluently, the
mother can only say words but not whole sentences. Into this situation were born two
children, who naturally acquired Vietnamese as their mother tongue.

Their daughter, whom | shall call under the pseudonym Lan, is fourteen years old and
is finishing eighth grade in the year of this paper being written. Lan started learning
Hungarian as a second language when she was three years old. She has been speaking
Hungarian for eleven years at the time of this paper being written. For about a year, Lan was
not able to learn and produce the language, she had problems with pronunciation and
vocabulary, therefore she needed a Hungarian tutor in the second grade. In her first grade she
started learning English as a foreign language, so she has been learning her third language for
eight years now. Because her English was not progressing as it was required, and she was not
able to speak properly, she needed an English tutor. This is when I met her.

Lan’s now nine-year-old brother had a similar experience with the languages;
however, he could learn Hungarian more easily, with the help of his sister who was good at
the language by that time.

My reason to choose Lan as the participant was that while helping her improve her
English, 1 found that she makes comparatively more serious determiner errors in her English
production than one would expect on the level of her knowledge. She is a good student, and
she knows the grammar rules; yet her production, her ability to use the rules in practice is
weak. As a child with a Vietnamese mother tongue which differs a lot both from Hungarian
and English she might have a lot of problems with acquiring a greatly different language. She

thinks a lot before speaking. Using articles and determiners is very problematic for her.

2.3. Data collection, time and place
Data collecting took place in the family’s house, the interviews or conversations were
recorded by a cell phone and a voice recorder, on a relatively irregular basis, from March
2013 to January 2014. There are fifteen recordings altogether. Not every session produced a

recorded interview; there were times when no recordings were made.
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During recording we were in the family’s house, the participant was in her familiar,
comfort zone. The only interference was her brother who insisted on staying there. 1 made the
interviewing as friendly as possible. Sometimes the talking turned into personal chatting.

The length of recorded material depended on the frequency of lessons and the types
tests or exercises the participant was given.

The interviews were 13 minutes on the average, ranging from 2 minutes to 45 minutes.

During the recordings, Lan was not aware of the aspects which | chose to focus on.

2.4. Instruments and the Observer’s Paradox
There are several ways to collect language data. In this study two types of DCI were used.
The first was interviewing, the second were written text analysis. According to Griffee
(2012), we can use for example conversation transcriptions, interviews, performance tests.

It needs to be mentioned that collecting naturally occurring data is nearly impossible
because of the Observer’s Paradox. Originally introduced by William Labov, the idea is that
the presence the researcher will distort the data and therefore our results. When the main aim
is “to observe the way people use language when they are not being observed” (Labov, 1972,
p. 61), the observation makes it impossible to collect the sort of data that is really interesting
for us. However, if we take certain precautions, we can carry out the voice recording without
altering the participants’ behavior too much. During data collecting for the study we tried to
ease the stress on the participant by making the voice recorder less visible.

During text analysis the focal point was her natural writing so she was given tasks
such as writing about her home or family focusing on her spontaneous, not guided language

use.

2.5. Tasks

The collection of spoken language took place through recording conversations in everyday
situations such as describing the family’s house, as well as carrying out tasks such as picture
description guided by direct questions.

As | was primarily interested in determiner use, | needed special tasks. The simplest
way was asking the ‘What is this?’ question and pointing at an object on a picture. Yet the
most interesting task was asking her to speak freely since Lan produced most of the incorrect

sentences in a natural conversation context.
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Written language was collected in two types of tasks: a) free writing and b) writing
about a set topic. The second, such as describing her family’s house, produced shorter texts.
The topics were chosen with regard to the chance of determiner occurrence.

It also has to be mentioned that in order to find an answer to the question in
connection with the interaction between the three languages of Lan, her Hungarian language
use was also observed. Because the main aim was to find the possible L1 to L3 transfer, no
recordings have been made of the participant’s Hungarian use. However, it was still possible
to observe her Hungarian speech, as well as dig through her Hungarian grammar exercise
books spanning the past four years. Her Hungarian is errorless. Lan has mastered Hungarian
and can be considered a stable bilingual, according to Ng and Wigglesworth’s definition, who
state that “stable bilinguals are generally people for whom bilingualism is a way of life, and
for whom the daily use of two languages is the norm rather than the exception” (2007, p. 20).
This results that her L2 knowledge does not contain crucial errors which could be included in
this research. This means that her L2 determiner use is correct, which makes it even more

interesting that her L3 determiner use is so much behind her classmates’.

2.6. Methods of analysis
Data collecting uncovered several mistakes in Lan’s speech. The errors were analyzed, that is,
the English examples were compared to their Vietnamese equivalents to indicate the basic
differences and to find reason for the mistakes made by Lan. Since | am not a speaker of
Vietnamese, Lan and her mother were asked to translate the incorrect sentences.

As mentioned above, Vietnamese is a tonal language. There are six tones (Ngo, 2001),
and they are marked in writing by diacritics. The tone is an integral part of creating the
meaning of words. This means, that toi and zéi are two different words, the first means to die,
while the second means | or me.

Although a good user of the tones, Lan cannot write the diacritics, only the words.
Therefore the correct transcription of her spoken language was provided by her mother, who
sat with us for that time.

During analysis most of the errors will be introduced to show the possible transfer
from L1 to L3. Their Vietnamese equivalents will also be included in tables and there will be
a word-by-word English translation of all of them. On the other hand after the incorrect
sentences their ‘correct pairs’ will be in brackets to show what Lan should have said instead
of the incorrect ones..

In this section we have covered the data collecting methods employed.
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3. Results and Discussion

This chapter is going to deal with results in order to find answers to the research questions.
The aim of this part is to indicate the possible L1 transfer with examples and to discuss the
determiner use of a Vietnamese speaker.

The errors which are introduced in groups, according to different types, will also be
written in Vietnamese to show the system of L1 and the English (L3) system used. The errors
are sorted into three main groups; omission, addition and incorrect use. This results six sub-
groups, the use of the indefinite articles a/an, the definite the and the possessive pronouns as
determiners.

Although some examples from written tasks are also used, spontaneous speech is
emphasized. During writing there is more time to think about the rules and systems the learner

wants to use.

3.1. Rules of determiner use
Students of English as a foreign language (EFL) often experience difficulties of learning and
acquiring several aspects of the new language. One of the grammar books aiding the learner is
Longman Student Grammar of Spoken and Written English (Biber et al., 2002). This
grammar book targets students with easier-to-use format and examples. This study relies on
this book in explaining correct determiner use in English. The original focus of the study was
article use, but since Biber et al. (2002) classified articles together with other determiners,

such as the possessive determiner, we also included the latter in the research.

3.1.1. Determiners
First of all, it has to be clarified what determiners are in English. According to the writers
“determiners are function words used to specify the kind of reference a noun has” (Biber et
al., 2002, p. 65). In the following table, there will be the four main types of determiners,

which are being observed in this research.

determiner type countable nouns uncountable nouns
(singular)
singular nouns plural nouns
zero article — books milk
indefinite article a book — —
definite article the book the books the milk
possessive my/your book my/your books my/your milk

Four main types of determiners (Biber et al., 2002, p.65)
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It can be seen that among the four types of determiners, three are articles (zero, indefinite and
definite articles) and one is the possessive determiner. If we are about to examine the article
use of a Vietnamese L1 speaker, we might as well include possessive determiners in the
study.

As far as we know, Vietnamese has none of the before-mentioned syntactic elements (Ngo,
2001; NA, 1981). In the following, we shall overview determiner types and use.

3.1.2. Articles
The use of articles depends on whether the noun is definite or indefinite.

3.1.2.1.  Indefinite
If the noun requires an indefinite article, a or an, the beginning of the noun (vowel,
consonant) has to be taken into consideration before the correct one is chosen. A noun starting
with a vowel has to be paired with the indefinite an, such as in the noun phrase, an arrow.
The indefinite articles are used before countable, singular nouns, as it can be seen in the table.
According to the handbook, the indefinite articles can have three types of use, a) specific, b)
unspecific and c) classifying or generic use (Biber. et al., 2002). The choice depends on the
situation we are about to mention something.
a) If we use the specific a/an, it means that we introduce a new, precise element in our
conversation. ‘Look! There is an apple on the floor.’
b) The second, unspecific use of a/an is needed if there is no reference to a peculiar
person or thing. For example, when we say ‘you need a doctor’, we mean something
unspecific, “any person of that kind” (Biber et al., 2002, p. 68).

c) Finally, the third type is the classifying or generic use of the indefinite articles. In this

type, articles can determine an individual, or refer to someone or something in general,

such as in the sentence, ‘A dog is better than a cat’.

3.1.2.2.  Definite
The definite article can be used both with uncountable and countable nouns. The definite
article is used, when it is thought that the other participant of the communication knows what
is being discussed. In short, we use the when we talk about something known. The book
Longman Student Grammar of Spoken and Written English (Biber et al., 2002) informs the
learner that there are six special ways the definite article can be used. These are the following:

a) anaphoric, b) indirect anaphoric, c) use of the with synonyms, d) cataphoric, e) situational
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and f) other uses of the (Biber et al., 2002). Below, | would like to discuss these different uses
of the.

a) When the discourse requires the introduction of a new element that is accompanied by
the indefinite a/an. Later on this element becomes known and is used with the before
the noun to refer back to it. “l have a cat. Now, | am in the garden with the cat.”

b) In indirect anaphoric use, the new noun is not repeated as known, but becomes known
through a connecting noun, e.g: The house was a beautiful one... The doors were
made of wood, the windows were huge.

c) After mentioning something, we can use a synonym of that item with a definite article
before it, e.g: Peter McDermott went home and watched TV. Soon after the man had
dinner. (fict)

d) The cataphoric use is the absolute contrast of the anaphoric use. It means that the
determiner refers forward to something (not mentioned yet), the possessive of
structure can be a good example here, eg: I'm talking about the food of your dog.

e) The can be used if we talk about something current in our nation, or all around the
world. For example, we say the before global warming, because we are in the situation
of the global warming.

f) As the authors write “definiteness depends on assumed shared knowledge in the minds
of speaker and addressee, so some uses of the are more difficult to explain” (Biber et
al., 2002, p. 71). Here some idioms can also be mentioned such as by the way, at the
end of the day etc. (Biber et al., 2002).

3.1.23. Zero

The third article type is the zero article usually marked with the symbol ‘@’. Zero articles are
used with uncountable nouns and also with countable plural nouns, for example: I like cats
but... or You eat bread for breakfast every day. The rule here is that the zero article can occur
only before uncountable or plural countable nouns. In special cases we also use the zero
article before concepts such as times of the day, months and seasons, and means of
transportation. For example before proper names it is not always needed to have articles eg: |
live in @ Budapest, but I can see the Moon.

These rules and examples show how complex determiner use is.

3.1.3. Possessive determiners
Possessive determiners are used to show the connection between the object that is being

talked about and the object’s owner. These determiners are possessive pronouns, which are
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related to personal pronouns and they can serve as determiners they are placed before the
noun in the noun phrase.

However, while articles can be definite or indefinite, these determiners make noun phrases
definite. The difference can be seen if two sentences are compared, with the same structure,
but different articles in the noun phrases.

a) A car is parked by a police station.

b) My car is parked by a police station.

Sentence a) has an indefinite noun phrase, the communicated message does not seem to have
any specific information it is only a fact that someone parked a car next to a police station.
While in sentence b) the noun phrase tells us that the object is connected to someone, showing
the specification of the information. It also gives the feeling of a continuation as it seems to be
a part of an ongoing story.

English sentences have an SVO word order, which means a sentence is often made of
a Subject (in most cases a noun phrase), a Verb and an Object (probably a noun phrase as
well). A noun phrase may consist of a noun and most often a determiner. Determiner use is
described on the rules mentioned above and the learner has to acquire this knowledge to form
grammatical sentences.

In this section we have covered the importance of determiners and the rules of their

use. In the following the results will be discussed.

3.2.  Errors in speech
As mentioned above, the Vietnamese language does not have determiners, but classifiers,
which are used almost everywhere to give information about the objects being talked about.
As long as there are no English equivalents of these classifiers, it cannot be explained how
and why they use this word class. The connection between determiners and classifiers is the
simple fact that they are both followed by nouns and the system of classifiers give a basis of
determiner use, they have to come before the noun and it also has to indicate, in the case of
determiners, the definiteness and plurality of nouns. Vietnamese classifiers also show the
definiteness of nouns; this is why they are sometimes considered as determiners or articles.
While this is still a topic of debate among linguists, the basic opinion is that there are no
articles and determiners in Vietnamese (Nguyen, 2004; Ngo, 2001). As it was mentioned
before in this study the aim is to show the evidence of determiner misuse caused by L1

transfer in the case of a Vietnamese student of EFL.
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In this section the focus is on the three main groups; omission, addition and incorrectness
and the eight subgroups according to definite, indefinite articles and possessive pronouns. Let
us start with the introduction of the groups.

The first and smallest group is incorrect article/possessive pronoun use. This contains
the smallest amount of errors which will be discussed later on.

The second, larger group is addition. The examples from this group will show the
uncertainty of Lan in order to choose the correct form of determiner use.

The third and the largest group is not surprisingly the group of omission. During data
collecting the greatest amount of errors was found in the group of determiner omission. This
also indicates that the presence of L1 transfer is very much the cause of this error type. All

these groups listed below will be discussed in more detail later together with examples.

3.2.1. Incorrect determiner use

Incorrect determiner and article use in free speech is a group containing the fewest examples.

3.2.1.1.  Incorrect a/an; the use
Lan uses determiners in her speech, although sometimes incorrectly. On the assumption that
there are no determiners in her L1, these can be considered developmental errors.
Let us begin with the utterances which contain incorrect articles.
(2.)*And in the kitchen we have a best TV. (And in the kitchen we have the best TV.)
(2.)*1 live in the big house with my family. (I live in a big house with my family.)
The second utterance is a part of a longer text told by Lan when introducing herself and her
family. Before the noun house she should have used an indefinite a because she introduced a
new topic or object. This example also can be considered as a developmental error.
(3.) *And one dad. (And a dad.)
The third example seems to be different from the first two above. Instead of the indefinite a
Lan used the numeral one in the sentence. The reason for this might be the fact that
Vietnamese language refers to singular nouns by saying the numeral one before them.
Probably this is the reason why Lan added an extra, unnecessary numeral instead of the

indefinite a. Therefore this seems to be a case of negative transfer.

3.2.1.2.  Incorrect possessive pronoun
In English, possessive pronouns can function as determiners as far as they stand in the

determiner position, such as My book is blue. Vietnamese grammar has no possessive
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pronouns. It uses the personal pronoun to indicate the connection between the object and the
person.
Despite the few examples in talking, L1 transfer exists in this area. It must be noted, however,
that the total number of correct utterances with possessive pronouns that was produced was
higher than the sentences with errors. There are two incorrect examples below.

(4.a2) *And she favorites food is carrot. (And her favorite food is carrot.)

(4.b)

Bi ay thich nhat cé rot.

She favorite [food] carrot.

(5.) *She fur is grey and she favorites food is carrot. (Her fur is grey and her favorite
food is carrot.)
So far we have covered the question of incorrect determiner use with some examples. Next is

addition of determiners.

3.2.2. Addition
During the time of observation the participant seemed to make mistakes by adding some
unnecessary words such as are into a sentence in present simple tense. This type of mistake
again can be a developmental error given the fact that the two present tenses can be mixed for
a long time when learning English. Furthermore Lan made some other mistakes which are not
included in the study, which is restricted to determiner use.

Lan did add articles where not needed.

3.2.2.1.  Addition of a/an
As it was mentioned several times, Vietnamese does not have articles, only classifiers.
Therefore the errors presented will also have the possibility to be considered as developmental
errors.

(6.)*He has a jeans. (He has a pair of jeans/He is wearing @ jeans.)

(7.)*He has a small eyes. (He has @ small eyes.)

(8.)*I have a breakfast. (I have @ breakfast.)

(9.)*We have a nine rooms. (We have @ nine rooms.)

(10.) *She has a grey hair. (She has @ grey hair.)
In Lan’s speech, article addition does not occur as much as the omission of articles. There is,
however, an interesting example of addition where a numeral is added together with a correct

article:
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(11.a) *Besides we have two bathroom and a one kitchen. (Besides we have two
bathrooms and a kitchen.)
The addition of one again is something that has to do with L1 transfer. If we look at the

Vietnamese equivalent of this sentence we see the reason for this error.

(11.b)
Minh c6 2 phong tam voi 1 (mot) | phong | bép.
We have 2 room bath and 1 (one) | room | kitchen.

The Vietnamese sentence and the meaning of the words show that the Vietnamese language
does have the effect on the English sentence by adding the numeral one, while the next
examples with the addition can be considered as developmental not transfer errors.

(12.) *Peter have the two dogs. (Peter has @ two dogs.)

(13.) *In the Budapest. (In @ Budapest.)
It seems like there is no possible connection between the systems L1 and L3 in this case. So,

as it was assumed above, these additions also can be classified as developmental errors.

3.2.2.2.  Addition of Possessive determiner
As a matter of fact, Lan did not add possessive determiners, therefore there will not be

examples from that area.

3.2.3. Omission
This last part is going to deal with determiner omission. As the aim of this research, the
transfer from L1 to L3 will be dealt with by giving several examples to indicate the relevancy
of the hypothesis. Having said that the lack of articles and determiners in Vietnamese may
transfer to Lan’s English, these examples, one by one, will have their Vietnamese
equivalences to show the assumed effect.

First, let me introduce the omission of the possessive determiners as the smallest subgroup

of omission.

3.2.3.1. Omission of the possessive determiner
Although there are only two examples, it is still possible to state that the occurrence of these
errors is based on the L1 transfer.

(14.) *Grandfather is... (My grandfather is...)

(15.) *1 hit head. (I hit my head.)
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The first sentence was an answer to the question Do you have a grandfather? In Vietnamese,
it is clear for the addressee that the speaker talks about his or her relative from the context.

This is the case in the second example as well.

3.2.3.2. A/an omission
In English the two most common and most widely used articles are the indefinite articles
a/an. Their function is to define a newly-introduced object or to refer to countable, singular
nouns in general. Since Vietnamese does not have this feature, article omission is expected to
be a common error in English. Indeed, the largest number of errors observed, are included in
this main group, supporting my initial assumption.

Interestingly enough, it is not only Vietnamese students who experience problems with
article use. This is the case with Finnish students as well since the Finnish language also lacks
articles. The learner of English cannot base his English knowledge on his L1 system, resulting
a possible L1 transfer with omitting articles (Ringbom, 1986).

Now, let us turn to the examples, observing their Vietnamese translations as well. Several
examples have the same structure because of the simple fact that the error awareness of Lan
was also tested during observation, whether she can recognize and correct her own mistakes

or not. A few below starts with ‘This is’.

(16.) *This is book. (This is a book.)
This is book.
Cainay l1a - quyén sach.
(17.) *This is car. (This is a car.)
This is car.
Cainay 1 - oto.
(18.) *This is bottle. (This is a bottle.)
This is bottle.
Cainay 1a - chai.
(19.) *This is pencil case. (This is a pencil case.)
This is pencil case.
Cainay la - hop but.
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(20.) *This is mobile phone. (This is a mobile phone.)
This IS mobile phone.
Céinay la - di€n thoai.
(21.) *This is paper. (This is a paper.)
This IS paper.
Cai ndy 13 - gidy.

In the Vietnamese examples cdi is a classifier and it is always before an object such as table,
and it can never be used with a living object. Also while in English there is the verb be, in
Vietnamese it is not present.

The examples show that Lan did not use articles in her English sentences.

Another way of making Lan say sentences with articles was describing pictures or her

environment. These sentences always started with ‘I can see’. Here are the examples found

during observation.

(22.) *] can see children and dog and mouse and fish. (I can see children and a dog
and a mouse and a fish.)
Toi nhin théy tré con, con cho, con chuot, con ca.
I [can] see children [and] dog [and] mouse [and] fish.
(23.) *] can see book. (I can see a book.)
Toi1 nhin thiy quyén sach.
I [can] see book.
(24.) *] can see table. (I can see a table.)
Toi nhin thiy cai ban.
I [can] see table.
(25.) *| can see skirt. (I can see a skirt.)
To1 nhin thiy vay.
I [can] see skirt.

If we compare the Vietnamese sentences with the English ones, we can see the possible

transfer.

It is reasonable to find article omissions in sentences with different structure, to avoid the

possibility of finding chunks of words learned in the wrong way. Below are further examples
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showing that article omission is a typical transfer error, independent from the system of
sentences.
(26.a) *You are wearing sweater and jeans and T-shirt. (You are wearing a sweater and
jeans and a T-Shirt.)
Let us see the Vietnamese equivalent of this sentence and find a reason for this.
(26.b)

Ban mac ao len quan bo

You wear sweater jeans

Vietnamese vocabulary does not make a difference between words referring to tops, they call
a sweater, a pullover, a T-shirt, or a top the same way, ao len. Similarly, Vietnamese uses the
word qudn bé for trousers, jeans and shorts; although it does not refer to them as plural
clothing items.

Apart from all these, the last and most important feature of these sentences is the same as
above, articles cannot be found in neither of them.

(27.a) *He has round face. (He has a round face.)

(28.a) *She has big mouth. (She has a big mouth.)

(29.a) *They have got pencil case. (They have got a pencil case.)

(27.b)
Ong ay co mat tron.
He has face round.
(28.b)
Ba ay co mom to.
She has mouth big.
(29.b)
Bon no co hop but.
They have pencil case.

From the first two word-by-word translations it can be seen that the Vietnamese adjectives
follow the nouns, unlike in English, but this does not seem to cause difficulties to the speaker.

The problem is again the missing articles.
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(30.) *Nickelodeon is very funny channel. (Nickelodeon is a very funny channel.)

Nickelodeon

buon cuodi

lam.

Nickelodeon

funny

very.

So far we have discussed the most important examples of the omission of indefinite articles,

while in the next subsection the omission of the definite article will be exemplified.

3.2.3.3. Omission of the definite article the

The small error corpus contains fewer examples for the omission of the definite article than

for that of the indefinite article. Let us see some of the examples.
(31.a) *Why boy is older? (Why is the boy older?)
(32.a) *My favorite room is kitchen. (My favorite room is the kitchen.)
(33.a) *In nineteenth district. (In the nineteenth district.)

(34.a) *All family must clear house. (The whole family must clean the house.)

(35.a) *It is a Vietnamese soup, ingredients are pasta... (It is a Vietnamese soup, the

ingredients are pasta...)

(36.2) *And clear house. (And clean the house.)

If we look at the Vietnamese equivalents of these sentences we will see that the omission

error is definitely a transfer error.

(31.b)
Sao ban nhién tudi hon?
Why he older than?

The structure of the first sentence is clearly based on the Vietnamese structure. The word

order is the following: question word, noun, adjective and a specific word in the Vietnamese

sentence which always follows a comparative adjective, comparing the object with the

speaker. It is visible that there is no verb in the Vietnamese sentence but Lan used the verb

correctly in the English sentence. The article is missing. Let us see the other Vietnamese

sentences.
(32.b)

Thich nhét

phong bép.

Favorite

room kitchen.
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Vietnamese vocabulary uses two words to refer to rooms, the first is the word room (phong)
to indicate that is a room, and second word tells which room it is (bép). So it is positive that

Lan put the verb be in the sentence but the article is missing again.

(33.b)
Quaén 19.
District nineteen.
(34.b)
Ca nha don nha.
All family clean house.
(35.b)
Gia vi sup Viét Nam la mi
Ingredients soup Vietnamese are pasta
(36.b)
Don nha
Clean house

These omission errors are evidently transfer errors.

To conclude this section, the number of spoken errors, 36, is not high if we compare it the
total amount of time, 210 minutes of recording. While most of the errors can directly be
connected to Lan’s L1, larger-scale research would be needed to look at other examples of
transfer such as the use of tenses or word order. In the next part of this chapter the errors in

writing will be discussed in detail.

3.3.  Errors in writing

This section will be dealing with the examples found during data collecting, from written
tasks. In order to receive the data needed, some extra tasks were given to Lan, as it was
mentioned in the Methods chapter. She had to describe a picture or simply write about a broad
topic such as introducing her home. Also her exercise books were observed from a year ago to
collect more information about the possible transfer of missing determiners.

With regard to article errors, Lan’s writing resulted in fewer examples than her speech
production, while her possessive determiner use contained more errors in writing than in

speech observation.
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3.3.1. Addition of a/an; the

(37.) *My birthday is in the December. (My birthday is in @ December.)

(38.) *| eat the breakfast. (I eat @ breakfast.)
As it was mentioned in the speech errors section, as far as Vietnamese grammar does not have
the word class of articles or determiners, these examples of addition cannot be considered as

transfer errors, only developmental errors.

3.3.2. Article omission

(39.) *She has hat. (She has a hat.)

(40.) *He wants sheep. (He wants a sheep.)

(41) *She has big nose. (She has a big nose.)

(42.) *He is wearing black belt. (He is wearing a black belt.)
These sentences also show that L1 has a considerable effect on the English use of Lan even in
writing when she has more time to think

The last part to discuss is the omission and misuse of possessive determiners. Interestingly
enough in writing Lan tended to make more errors in connection with this group of

determiners than in speech. Let us see the examples.

3.3.3. Incorrect / omitted possessive determiners
(43.) *Petra and brother live in the one room. (Petra and her brother live in one
room.)

(44.) *Which you favorite star? (Who is your favorite star?)

(45.) *She favorite sport is tennis. (Her favorite sport is tennis.)

(46.) *1t food is on the table. (Its food is on the table.)

(47.) *We house is very interesting. (Our house is very interesting.)
These examples all prove the assumption of L1 transfer in writing. All of them are produced
in the same way as it would have been written in Lan’s mother tongue. As it was also
mentioned in connection with speech errors, Vietnamese makes possessive sentences with
only the personal pronoun and that pronoun indicates the relation between the speaker and the
object he or she speaks about. This is the case with these sentences as well.

In conclusion, L1 transfer was traced and identified through observation, analysis and
comparison. My hypothesis has been proved. The very last step is to find the answers to the

raised questions based on these examples and the discussed facts about Vietnamese.
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4. Summary and Conclusion

The goal of the research was to show that Vietnamese as an L1 influences the determiners in
the speaker’s English use. Many examples indicate that the system of Vietnamese has a strong
effect on English determiners because of the fact that Vietnamese does not have this type of
word class. As it was discussed, three types of article misuse were found during the
observation. Based on our findings we can conclude that addition and incorrect article and
possessive determiner use can all be classified as developmental errors since Vietnamese does
not have these word classes, their use in English cannot be influenced by the mother tongue of
the speaker. On the other hand, omission of articles and possessive determiners are the results
of L1 transfer, since the English sentences in which determiners were omitted had the same
structures as their Vietnamese equivalents. These findings tell us that the participant’s English

use is definitely influenced by Vietnamese as L1.

4.1. Answers to the Research Questions
As a reminder let us look at all the questions again then try to define the answers according to
the findings.

Q1. What type of errors are made in English, the third (and foreign) language of a

Vietnamese speaker and with what relative frequency?
During observation, several mistakes were recognized which are not included in the research
as they are not connected to the topic. The aim of the research was to find the trace of L1
transfer in English determiner use of a Vietnamese EFL student. It can be stated that the
research has reached the goal because the transfer can be seen in the determiner use of the
speaker. In short, the most visible and spectacular error was the omission of determiners and
the misuse of possessive determiners the first most of the time in speech while the second
mostly in writing. Also, articles were incorrectly used or added but these seem to be not
connected to the speaker’s mother tongue.

Q2. Are the errors developmental or transfer errors? In other words, can these errors be
connected to the mother tongue of the speaker, or are they independent developments?
Vietnamese does not have any determiners so in the cases where the participant omitted any
type of determiners are transfer errors. On the other hand, determiner addition and
incorrectness are considered to be developmental errors because as long as Vietnamese does
not have those characteristics those errors cannot be influenced by the speaker’s mother

tongue. In the case of possessive determiners, both omission and misuse are considered as
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transfer errors because Vietnamese indicates the relationship between a person and another
person or an object by using the personal pronoun instead of, as in English, referring to them
by possessive pronouns. The research showed no trace of possessive pronoun addition.

Q3. Do the speaker’s three languages interact, and if they do, how is it manifested?
Lan’s L2 use was not emphasized in this research and during the observation, as a result the
answer of this question is also partly based on personal observation and experiences.
However, the observation has not found any traces of interaction of the three languages. This
is probably because of the fact that the speaker is at native or near-native level both in her L1
and L2.

Q4. Does the speaker make fewer errors in writing than in speaking, assumed that the
language user is allowed to think more when writing than when speaking?
Data collecting resulted approximately 210 minutes of recorded speech with around 56
incorrect utterances transcribed as sentences, out of which 36 were included in this paper.
Written language data contained 43 sentences, out of which 11, containing errors, were
included here. However, there was approximately twice as much recorded material as written,
so the errors found are not proportional. Still it seems that written language errors are
relatively higher. At this point it seems that contrary to our expectation, more time to think
about a written task did not mean a lower number of mistakes than during spontaneous

speech. This phenomenon would require further investigation.

4.2. Limitations of the research

Although enough evidence was provided through data collection, observing only one
participant could be a problem in proving L1 transfer. The reason for this is that finding other
participants would have been very difficult. On the other hand, the relevant literature supports

our findings in that determiner omission is one of the many results of Vietnamese L1 transfer.

4.3. Future directions

The aim of this research was to find the possible reason for the incorrect determiner use in
English of a Vietnamese EFL learner. This topic can be developed in order to find other
transfer errors resulting from Vietnamese L1. Several other areas of English are different from
Vietnamese and they could provide more examples for L1 transfer. Another direction would

be to see if there is L2 transfer to the learner’s L3.
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Appendix A
Rec. 01.

*A: “Do you have a grandfather?”
B: “Grandfather is...”
Rec. 02.
*What is in the picture?
: “One armchair”
: “Two balls”
: “One house”
: “One radio”
: “One apple”

: “One mug”

B
B
B
B
B
B
B: “One pencil”
A: “This 1s...7”

B: “Book.”

A: “In a full sentence?”

B: “This is book.”

A: “What is this?”

B: “This is car.”

Rec. 03.

*Picture description

B: Dad is reading the book to... Dad is reading a book to children.”
Rec. 04.

*B: “Belitottem a fejemet az asztalnak a sarkaba.”
B: “I hit head, I hit my head.” (corrected)

*A: “What can you see in this picture? I can see...”
B: “I can see children and dog and mouse and fish.”
A: “And what can you see here?”

B: “Children. I can see children.”

A:” And what is this?”

B: “Book. I can see book.”

A: “And what is this?”

B: “I can see table.”
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A: “And what is this?”

B: “Skirt. I can see skirt. I can see book, I can see old man.”
A: “And what is this?”

B: “I can see a young baby.”

Rec. 05.

*Showing Hungarian sentences written on papers
Van macskad?

B: “Have you a cat? Have you the cat?”

A: “If I start with Do...?

B: “Do you have a cat?”

Péternek van 2 kutydja.

B: “ Peter have the two dogs. Peter have two dogs.”
Nem szereti a focit.

B: “She doesn’t like football.”

*A: “Why are they happy?”

B: “Miért boldogak? I don’t know.”

A: “Maybe because...”

B: “...ettek egy fagyit... they ate...”

A: “Present perfect?”

B: “They... have ... eaten the ice-cream.”

*A: “And what can you see here? Who are these people?”
B: “Two children.”

A: “Two children and...?”

B: “And one dad.”

A: “OK.”

B: “Why boy is older?”

*A: “Can you tell me something about this room?”
B: “TV, Pho.”

A: “In full sentences.”

B: “We have a TV, a Pho... Pho.”

A: “There is...”

B: “There is Pho, there is table, there is sofa, there is pencil case.”
A: “What is that?”

B: “That is armchair.”
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A: “What did you have for breakfast today?”
B: “I eat a sandwich today.”

A: “In the past?”

B: “I ate the sandwich today.”

*(Pointing at objects in the room.)

A: “What is this? In a full sentence?”

B: “This is book.”

: “What is this?”

: “This is bottle.”

: “This is pencil case.”

: “This is mobile phone.”

T W ww >

: “This is paper.”

Rec. 06.

*Pointing at objects

B: “This is a dictionary.”

B: “This is a paper.”

Rec. 07.

*A: “What am [ wearing?”

B: “You are wearing sweater, and jeans and T-shirt.”

*A: “What is this?”

B: “This is a pen.”

*Describing a person

B: “He has a cap. He has a curly hair and a red hair. He has a glasses. He has a big ears. He
has a small eyes. He has a small nose. He has a moustache. He has a T-shirt. He has a jeans.
He has a belt. He has a long arm. He has short leg.

A: “His face is...7”

B: “His face is round.”

A: “He has...?

B: “He has round face.”

Rec. 08.

*Describing a person

B: “She has big mouth... She is wearing a T-shirt.”
*Pointing at objects

B: “This is paper.”
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: “This is pen.”

: “This is sticker.”

: “This is book.”

: “This is pencil case.”

: “This is mobile phone.”
: “This is exercise book.”
: “This is watch.”

: “This is pullover.”

: “This is trousers.”

: “This is sofa.”

: “This is table.”

: “We have got a bottle.”

: “We want a book.”

: “I have got stickers.”

T W W W W W W W W W wWwww WX ®

: “They have got pencil case.”

Rec. 09.

*A: “Do you have a pet?”

B: “Yes I have a rabbit. My rabbit is female and her name is Bolyhoska. She is 3 years old.
She favorites food is carrot. Her hair is grey and her hair is soft.”

Rec. 10.

*B: “I have got a rabbit. My rabbit is female. She is..., her name is Bolyhoska and she is three
years old. She has a grey hair and her hair is soft. And she favorites food is carrot.

A: “Can you tell me something about that dog?”

B: “Yes. Chow-chow is a big dog. And it has a big hair.”

*A: “Can you tell me something more about it?”

B: “This soup is very delicious. Ingredients are pasta, meat, onion...”

*A: “Your topic is daily routine.”

B: “On weekdays I get up at 7 o’clock next I have a breakfast but I haven’t got breakfast at
home, | have breakfast at school.”

*A: “What kind of programs do you watch?”

B: “Nickelodeon. Nickelodeon is very funny channel.”

Rec. 11.

*A: “Tell me something about your house.”
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B: “I live in a big house with my family and I have a big garden...We have a lot of statue and
a lot of vase...

A: “Which is your favorite place in your house?”

B: “My room.”

A: “Your room. How does it look like?”

B: “Oh, no. My favorite room is kitchen.”

Rec. 12.

*B: “I live in Budapest and I’m Vietnamese. I live in the big house with my family.”

A: “How do you eat your soups?”

B: “We eat this soup, we use the chopsticks and we have a spoon and when we eat the pasta
next we drinking the water.”

Rec. 13.

*B: “Our house is very beautiful and we have a nine rooms. My parents’ room is beautiful,
my parents’ room is brown and yellow. My parents have to vases and a TV and three bed in
the room... three beds. And my brother room is dirty. And my brother can’t sleep in the room
because too big and he’s afraid. Besides we have two bathroom and a one Kitchen and a ...
guestroom and a living room.”

A: “Which is your favorite room?”

B: “My favorite room is kitchen.”

A: “Why?”

B: “Because I... sometimes I eat a lot of food. And in the kitchen we have a best TV.”

*A: “Tell me something about your school.”

B: “My school is...”

A: “Where?”

: “In the Budapest.”

oy

: “Yep, in which district?”

: “District nineteen, nineteenth district.”

“In...”

: “In nineteenth district, and in the Csokonay Street... We, in my school is, has a three class
B,C.”

: “Would you like to learn, in the future, another language?”

: “Yes, [ would like learn the Spanish.”

: “So, | would...”

w o> W W > T P

: “I would learn the Spanish.
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A: “And why Spanish?”

B: “Because a lot of people speak Spanish.”

Rec. 14.

*A: “Do you recognize the mistakes you make?”

B: “Yes, if I have a mistakes, I correct...”

A: “...them.”

B: “I correct them.”

*A: “Do you have a pet?”

B: “I have a rabbit, it is female. She fur (az a bunda), she fur is grey and she favorites food is
carrot.”

Rec. 15.

*B: “I attend XY primary school. | have a rabbit, it is female and her name is Bolyhoska, her
fur is grey and soft and her favorite food is carrot.”

A: “What do you do together?”

B: “Sometimes we going to cinema and going shopping and stay at home and all family must
clear house.”

*A: “Can you tell me something about your favorite food?”

B: “My favorite food is Pho, it is a Vietnamese soup, ingredients are pasta, meat, onions and
water and spices. We use chopsticks we eat pasta with chopsticks and after we drinking the
soup.”

*A: “What do you do in your free time?”

B: “In my free time I do my homework. And clear house and I help my mom, my father and

my brother. Sometimes I play with my brother.”
Signs

*-Beginning of a “task”

*text-Task type
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Appendix B

1. Indefinite article, possessive pronoun omission
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they their 1 Helo. .. f._.'m Betty. What's _.your__ nam

3 Faleatschool isin Class 5. .l

This is a picture of Georgia’s family. -4
|0t charand g Tums Wi hereg

favourite subj
This is Lisa. L«Qe favourite spof( is tent
UL istwelve. %
Karen and Ashley gre sisters. .—lui.....are seven.
Hiaz_brotheris five.
WYee
This woman is a teacher. . nameiis Ef
SLis. s a good person.
Tom and | are thirteen. .. .are from Britain.
Qe “mum and dad are from Italy.

Look at our cat! 5 nungry,_‘l*_&:
is on the table

Jack and Sam are friends 1A _Fathers are |
teachers. 14114 are at this school.

English lesson.

¥ corve

8. Incorrect possessive pronoun
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Shes han hod.

S Mnon gy putovts, -
St on wodch.
St bhan slink.
S han houmcong
She Ltoy Yo
St wreans sl
Sha weom  coad.
St wrom  wmanadlo,
O She weom Loots.

D’ﬂf!ﬁ e o

rw»_’c.&i

9. Indefinite article omission

¥t W

%MGMM\MA&&A St han
bu% St ps. Sha han ong eonken.
b@u.b\MlOv\% ugeﬂn\;w‘ She lan big note.

10. Indefinite article omission

ol L5 L5 8 06100 0 8 1 0 85 8L L0 L L L8 L L L L O O O O O IS R
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JELTED Bl
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i Vs j&&w’\b\)r__
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4__ WMM do e @ow& @%t\:(’,\_q .2 47
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Inak ). ktc_\w_\mmxj, CARSIERE e i

g@p A ane #\D LB R

Mok wouva. 1 olmm Fdrimais AR

Eﬁha Vol B e R S
Wi uew fasonate ston )
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11. Incorrect possessive pronoun




