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Mas szituacidé — mas motivacio
Magyar 6sszefoglalo
|. Szakirodalmi attekintés

1. A motivaciordl altalanossagban
A motivacié szo6t nem csak az oktatasban, hanemralennapi életben is hasznaljuk. Kilonboz
helyzetek, kulonbdz motivaciot igényelnek; egy iskolan kivili teveksagben masféle motivaciora
van szikség, mint egy szokvanyos tandran. Dolgo#ado arra keresem a vélaszt, hogy kulogboz
helyzetekben milyen jelléggmotivacié hatékony. Ebben a témakdrben rengetéagdat vegeztek mar,
egészen Maslowtol (1943) a mai YouTube ,tudomanyipdbb mint 270 millid, sokszor egészen
kilonods weboldalt hozott ki a google a motivaciingzo alatt (mint példaul egy motivaldo hatasu
agystimulalo software-t), ami bizonyitja, hogy skdtaérdekel a téma.
Higgins (2012) szerint a legnagyobb motivalo fakddrlélés és a fajdalom elkerilése, de megjelanik
hasznos életre val6 torekvés is, vagyimaga is egy hierarchiat képzel el, mint sok mésgu aki
Maslow (1943) piramis elméletére épitette elkésaste De miért lehet az, hogy ennyi kutatas utan
nem tudjuk az elméletet az iskolakban hasznositagy?iskolan kivili tevékenység miért kot le egy
gyermeket jobban, amikor ott is meg kell tanuliszalmizacios hangokat, a jatékszabalyokat? Tényleg
csak jobban érdekbket? Esetleg a tanarnak is van kéze hozza? Nelalgk 7 évesen, hogy amit

tanulnak, azt kébb kamatoztathatjak? Mi motivalja a gyerekeket?rMién sziikség ra?

2. Miért van szukséglink motivaciora?

Tobb definicidja taldlhaté a motivacionak, de legagiibben Ugy hatarozhaté meg, hogy a motivacié
az, ami miatt teszliink valamit. A tanuldsban kulogfesagu szerepe van, legyen ezdebgy kils$.
Alsé tagozaton a kidsdominal (matricak, jutalmak), hiszen még nem dlakua gyermekekben a
bels igény a tanulasra, bar Oroszlany (1997) kétfétmuléesi modelljébl (direkt és indirekt), az
indirekt tanulas soran egy gyermek nem feltétlémygl kul$ biztatast.

Van, hogy egy feladat 6hmagaban motivéal, de sokismtatosan kell egy pedagogusnak motivalnia. A
tanulok érdelddésére kell épitenie (s ezzel parhuzamosan az |édiésk koriket is dviteni), a
kivancsisagukat kihasznalni, és be kell vafiret (Kauchak és Eggen 2007). Egy osztalykirdanduwAaso
edzésen kotetlenebb a legkér, nagy az éédeél (egy darabig), ezért kdnnyebb motivalni, de
mindenben meg lehet talalni az érdekeset, az iagdim ha tudja a pedagogus, hogy mi érdekli
diakjait, amihez elég jol kell ismerniiket. Kezdetben a pedagdgusnak kell biztositania@vétiot,
hogy kitartson a tanulo, és Kéb Onmagat motivalhassa. Brown (2001) szerint 1888 a
nyelvtanarok egy hatékony maodszert keresnek, hogyetveket eredményesen tanithassak, de miért
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csakok? A nyelvorék altaldban mozgalmasak, jatékosakkalszemélyesebbek, mint egy matematika
ora, folyamatosan Ujulnak, alkalmazkodva az igéhgek De mi a helyzet a tobbi tantarggyal?

Egyaltalan milyen a j6 motivacio?

3. Hatékony motivacid
Nem mindegy, hogy tanitani vagy nevelni szeretn&aéltal, hogy jelen van a pedagdgus a gyermek
mindennapjaiban, hatassal van az egész életérgeliNa gyermeket a neki megfélehddon, még ha
megoregszik, akkor sem tér el attél” (Példabeszddekve 22:6.). 2000 éve is igaz volt a Bibliai
idézet és ma is igaz; ahogyan nevelink egy gyernékgy fog kéébb viselkedni, ezért fontos a
pedagdgus szerepe.
Az eredményesseég elérése érdekében elengedhetettanito és a diakjai kozti egyltikbdes
(Gedeon, Lengyel és Réadai 2002). A tanulonak bgsdgban kell éreznie magat, hogy hatékony
lehessen, ami ismét Maslow (1954) szikseéglet luibi@ét tdmasztja ald. Nem tudunk addig
onmagunk megvalésitdsan gondolkodni, amig éhesglyun&, vagy félink. Nem fog a kidls

motivacio belévé valni, ha alapvétszikségleteink nincsenek kielégitve.

4. Motivacios technikak
Gordon (1997) a pedagogus és a diak kozti kapegdiangsulyozza, mint a hatékony tanulas alapjat,
Savage és Armstrong (1987) a tanitd hozzaallaséti &m hiszen a tanitdék/tanarok gyakran valnak
példaképekké. Scharle és Szabd (2000) pedig a fgdagszerepét probaljak meghatarozni a
tanitasban, miszerint a pedagogus$ ghfatalom”, vagy a feladatok szenge. A pedagdgus hatassal

van didkjaira, pozitivan vagy negativan, de hatkdjelnéznek ra, és példat vesznek réla.

A tanuldkat egyerdlen, de egyediként kell kezelni. Kulonkiodolgok irdnt érdeldnek, masképpen
tanulnak, amit Gardner ToObbszords Intelligencia &éte (Multiple Intelligences Theory) is jol
jellemez. Valaki egész testével tanul, masok arzeady képeken keresztil. Ha egy pedagogus ismeri
diakjait, személyes & tolt vellk, akkor tudja, hogyan éri &ket, hogyan kénnyitheti meg szamukra a
tanulast (Hadfield 2000). Ez koénnyebben megvalésithtan6ran kivil, ahol szabadabban van
lehettség az egyénhez igazitani a motivaciot. Savager@stiong (1987) szerint (lassan 30 éve) egy
0j tanulasi médra lenne sziikség, hiszen a tecHejkadésével — az egyéni sziikségleteket figyelembe
véve —, mas modszerekkel lehet eljutni a gyerekekAdanulo-kdzpontl oktatasban sokkal aktivabb

szerep jut a tanuldknak, s igy sajat igényeik liban kielégithék (Hedge és Whitney 1996).

A pozitiv megedsités fontos a gyerekek szamara, hogy tudjak, laogkor jol csinalnak valamit, az

j6. Senki sem varhatja el egy diaktol, hogy egdybl csinaljon mindent, hiszen, akkor miért tarailn



De rossz megoldas esetén is lehet 8egibzitiv visszajelzéseket adni. Az dnmagukban vadidi
feladatok, mint a verseny, tarsas/csapatjaték megukordozzak a kudarc feldolgozasat is. Kauchak
és Eggen (2007) az olyan kérdésfeltevést emlitikelp ugyan prébara teszi a tanuldkat, de
sikerélményt nyujt, mint példaul a nyitott ggtobb lehetséges megoldast megergkdrdések.
Szamos valtozatos modszertani Otlet talalhatdo &irszialomban, kezdve a gyermekkdzpontu
tevékenységekkel; a jaték, drama, mozgas, zenkerieresztil egy élmény tanitani. A humor is egy
motivalo tényed, amit ugyan kevés kutatdé emlit, de ami vicces kénnyi megjegyezni, kézel all a

gyerekekhez, és miért ne hasznélhatna egy pedagdgus

Fontos a pedagogus személye, meghatarozé a kapcsolalidkokkal, és alsé tagozaton még
(remélhetleg) mindenféle élitélet nélkil eérkeznek az iskolaba a gyerekek; isaggk mulik a taniton.
Sajnos azonban sok elhivatott pedagégus életébaivétkezik a kiegés. Ha nincs megfélélattér,
megebsités, siker, konnyen belefaradhatnak 20-30 év atdolyamatos tanitasba. Egy tanarnak
ugyanolyan sziksége van motivaciéra, mint diakjgings haé nem motivalt, akkor diakjai sem

lesznek azok.

[I. Kutatas
Kutatasomban arra voltam kivancsi, hogy kulorb&zituaciokban milyen motivacié hatékony.
Triangulaciot alkalmaztam: kéftvek, fokuszcsoportok és megfigyelések segitségdlipbtézisem,
hogy barmilyen tanulasi helyzetben nem a gyermeleldidése, hanem a pedagogus személyisége,

hozzaalldsa az, ami jelésen motival.

1. Kérdsives kikérdezeés
A kérdsiveket tobb mint 100,6feg fiatal felrétt toltdtte ki online az alsé tagozatos altalarsieiai
élményeikre vonatkozéan. Az é&lskérdés az iskolahoz és a kulonorakhoz valé holzshddra
vonatkozott. Nem volt szamoti@wa kilénbség, csupan 3%-kal tobb, igy 83% mondigy Iszeretett
kilonorakon részt venni, de az érdelds terén mar sokkal szemio®ibb volt a kulondérak kedvébb
megitélése. Szinte senki nem adott maximumot drogy érdekelte volna az, amit az iskoldban
tanultak, mig a kérdezettek 50%-a maximalisra éttékaz iskolan kivili tevékenységét. Ez lehet az

egyik oka annak, hogy miért hatékony egy tanorailkélfoglaltsag.

Nagyon valtozé volt, hogy mennyire szerették a laauanitoikat, de majdnem 40% a lehet
legmagasabb értéket jeldlte, mig a forditott kérdiegy mennyire érezték, hogy tanitdjuk szerette
oket, érdekes eredményeket hozott. Otfok( skaléol @h5-6s volt a legjobb) a legtobb jelolést as4-e

osztalyzat kapta, és ehhez képes az 1, 2, 3 acde¥kely volt. Ugyanakkor elkeséyithogy egyaltalan



volt olyan, aki gy érezte, hogy tanitdja egyahat@m szerette. Ha Ugy érezte, hogy nem szeredték é

nem volt biztonsagban, hogy tudott volna jol pralukbarmilyen szituaciéban?

A kovetked kérdés inkabb a falstagozatos tanulmanyokra vonatkozott; melyik tawétt a
kedvencik, illetve kedvenc tanaruk milyen tantatgyanitott. Hipotézisentd kiindulva ugy
gondoltam, hogy szinte minden esetben meg fog ejere a két kérdésre adott valasz, miszerint a
tanar miatt szerették a tantargyat is, de csak A8Paolt egyezés. Ez igazolja, hogy a pedagogus
személyisége valdban hat a tantargy néfiségere, viszont nem olyan meértékben, mint vartam.

Nem minden esetben lehet fiatal korban megallapitawmgy hogyan fognak tanulni kamaszként a
diakok, de a kérdezettek 2/3-a azt mondta, hogglsz tagozatos élményeik befolyasoltak valamilyen
szinten kéébbi tanulméanyaikat. Meghataroz6 szerepe van drtafsilassal kapcsolatos élményeknek,

ezeért fontos, hogy ezek pozitivak legyenek.

A kovetked kérdés a tanari motivald modszerekre kérdezeftoldb lehebséget is megjeldlhettek a
vélaszadok). 60% mondta, hogy a Kilsiotivacio volt hangsulyos, 51% szerint a jatékdB%
szamara a versenyek; 25% a humort, 10% a magyataséb a fenyegetést nevezte meg, mig 13%
allitdsa szerint ,semmi”. Ez igazolja, hogy a Kmsotivacionak van ugyan a legnagyobb szerepe, de a
jatékok, versenyek is nagyon fontosak. Ugyanak&aregativ valaszok (a fenyegetésre vonatkozo 6%,
valamint a semmilyen médon nem motivalé 13%) magasya figyelemfelkeit Sokat lehetne tenni

azeért, hogy tbbbet és jobban motivaljunk, hogy ezan csdkkenjen.

Az utols6 kérdés arra vonatkozott, hogy miért sré€kejobban az iskolan kivili tevékenységeket,
miben voltak ezek masok. A valaszadok 46%-a monubgy jobban érdekeltéket, 36% szerint
ezekben a helyzetekben tobb figyelmet kaptak, 2itotéa, hogy a pedagogus személye miatt €s 29%
a pedagogus hozzadllasat emelte ki. Ezen kivihetdlszerint, azért élvezték jobban, mert nem volt
koteled, kdtetlenebb volt, és jobban ismerték egymastriigen szituacioban is van egy pedagogus,
tandéran vagy iskolan kivili foglalkozas keretébereg kell tanulnia ezeket a motivalé ténglezt
elonyére forditani, hogy akarhol legyen, mindig hatéktehessen.

2. Medfigyelés
Kutatasom kovetkézrészében harom orat/foglalkozast figyeltem meg, kgigismereti tanorat, egy
nyelvorat és egy tancoréat. A harom éran sok kulégbsés sok hasonlosagot fedeztem fel, amelyeket a
jelen dsszefoglalo terjedelmi korlatai miatt nimelsetiségem részletesen kifejteni. A legszertibébb
kilonbség a két iskolai tanora kozott az volt, haggyelvéran sokkal tobbet jatszottak a gyerekek,

sokkal felszabadultabbak voltak (mertek kérdezhihaimi), véltozatos feladatokban vettek részt,



mozgasos feladatokban, jatékokban, versenyekbevel Mi nyelvoran fél csoportban folyt a tanitéas,
joval tobb figyelmet is kaptak a tanuldk, tobb l&segik volt szerepelni, aktivan részt venni az 6ran.
A tanctanarok tobbsége szeret tancolni. A megfiggeictanarok nagy élvezettel tartottak az ératyme
lelkesedés atragadt a gyerekekre is. Nem kelletticaa pecsét, végezték a feladatot, mert élvezték,
hogy zenére mozoghatnak, hogy szép, amit csindhrakpersze nem garancia a j6 magaviseletre, de

erre a nehézségre a fokuszcsoportokban kicsitfé&hbderult.

3. Fokuszcsoportok

Négy csoportot kérdeztem a motivalasrél: tanitolakjaikat, tancoktatokat és ézndvendékeiket.
Elsdként a kezd tanitok 20-25 ds csoportjaval beszélgettem, akik rengeteg motbgatechnikéat
0sszegtijtottek a kerettortenetekt az egyszer szerepjatekokon, versenyeken, rejtélyeken kereaztl
matricak gyijtéséig. A kilénbo& szemlélted eszkdzok fontossagat is kiemelték, és a humoepeds
eloétérbe kerllt. Az érdekesség az volt, hogy az &tdélsorolt moédszerek megegyeztek azokkal,
amiket a tanulék mondtak sajat fokuszcsoportjukBatanuldk elgként a jatékokat emlitették, majd a
torténeteket, és hangsulyoztak, hogy szeretik megfteéni magukat és szivesen versengenek. Tehét
tudjuk, mivel lehet elérni, motivalni a tanuldkatkérdés az, hogy befektetiink-e annyi energiaty hog

alkalmazzuk ezeket a technikékat annak érdekélogyy, Valbban motivaltak legyenek diakjaink.

A masik két megkérdezett csoport a tanctanarok ésnévendékeik csoportja volt. Tébb mint 10 éve
tancolok, és két éve mar tanitok is. igy belelatoidkét oldalba vilagaba, ami nagyban segiti
munkémat és segit a motivalasban is. A kis tancagbknondtak, hogy egys#en szeretnek tancolni,
tetszik nekik a zene, a szép ruha. A nagyobbaknyiggtkoztak, hogy szeretik a tAncos kdzdsséget, a
versenyeket, szeretnek valami mast csinalni, ntiata®an kortarsaik. A tanctanarok ugyan emlitették
a kil motivaciot is, de sokszor ez elhanyagolhat6 jégggel bir, hiszen ott a zene, a mozgas, a
jaték, melyek egyutt a siker zalogai.

Nehéz olyan témardl irni, amiben még nincs sok dzadata az embernek. Sajat élményéinib
tudom, hogy mennyire fontos a motivacié, amiberzaksodalom és a kutatds is meggtett, sok
Otletet adva. Tanulsagként azt emelném ki, hogylebbsok o6tletBl minden esetben az egyénre
alapozva kell megtalalni azt a megfélehotivaciés modszert, eszkdzt, ami az adott hehgreta
leghatasosabb. Ehhez ismerni kell a tanuléinkdglkssedésiinkkel, valamint a megszerzett gyakorlat
tapasztalatok segitségével elérhetjik, hogy barimelyzetben megtalaljuk a megféehotivalo ebt,
hogy 6rom legyen a tanulas—tanitas; hogyél 6nmagat tudja motivalni a tanulo, hogy igénggyken
tudasanak dvitésere, és pozitivan forméalodjon személyiségeerael tudjuk érni, akkor jol végeztik

munkénkat, jo tanitdk, j0 motivaldk voltunk.



Introduction

The word motivation is often used in education, authe same time it is an essential part of our
everyday vocabulary, our everyday lives. If a peramuld not be motivated, why would he have the
need to get out of bed in the morning, to get di@sto eat, to do anything? Every living creature —
humans, animals and even plants — have the ingonstirvive, motivation to live, which is the basic

drive of life. Even this takes effort, but what abdhe things that are not essential? Why would
someone have the desire to solve problems as gseftding the cure for a disease, or roaming the
seas in search of a new land, in fact why would esmme even make friends, play sports, and do
everyday routines? These all require hard workywky do we do them? Why do we set goals? And

where do we get the willpower to achieve them?

Motivating others has always been something | lsadot Mostly outside of a classroom — so far - to
get people to take part in plays, go Christmaslicayothings | was not able to carry out alone,l so
needed to get people interested, persuade them tioede activities that they did not always want to
do, but end up enjoying. | had to get them motigagetting children to try out a new game, or just

on their shoes can be a challenge. These all féde, ¢herefore they need motivation to do theike |
most every task a person does. But being the notiv& not always an appreciated job, and it isihar

work.

There are so many stimuli today, so many flashinysthings a child has already seen, how can a
teacher be more interesting than the avengers gavenwhole universe for the tenth time? How can
learning how to subtract even compare with the séwi@aging — talking — walking — patting baby doll?
Children may not understand the use of subtradborexample, and if they cannot see why or when
they will ever need it, certainly they will spenfgetvast majority of their time doing things thae ar
seemingly more interesting, that they are surrodnaigh. In most schools today they do not see the
purpose of what they are learning; therefore theyndt feel motivated. This is where the teacher
comes in the picture. It is not easy to talk almstbject someone has little experience in, bubtie
thing | learned so far is that to be able to teabhsides being well prepared, knowing your gaats|
how you want to achieve them - you need to be tbhaotivate your students, because if you cannot
keep their attention, all your knowledge, all y@lainning will go to waste. A teacher’s job is nofyo

to teach, but to get the students attention, tdlgan (involved) motivated; whether in the classnpo

at a dance class or at home.
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A couple of ideas will be unfolded about what somghly qualified, acknowledged researchers
thought of motivation; the general idea of motigatihow approach towards it changed over the past
decades, and why teachers may not always be alpettall these techniques into action. Also an
attempt will be made to find and understand thendefn of the word motivation, to see when it das
effective (for example how students with differégdrning styles are motivated differently, whatdgp

of tasks are most effective for them in differenvieonments). The purpose of motivation will be
presented in the following discussion along witd foal of teaching itself is; training a child, phmy
their personalities, creating internal motivatiordavhat the difference is in motivation in a clagsn

and outside of classroom and the effect a teacasrom a child, and how determining the child’s
interests are, and how can teachers shape thesesitst with attention, time and effort in different

areas.

Currently I am on both sides of the learning pssce am still a student, where | feel the neetdo
motivated, and | already teach, where | feel thedn® motivate. | think it is very important for
children to like school, to like whatever they ntigje learning. Let it be the ABCs, how to play ago
on the flute, or a move in karate. Children neebdg@pen to learning, because a handful of people m
make a fortune on how popular they are on YouTulaile millions of people are laughing at them -
sadly, not everyone is this fortunate. The avem@gson needs at least some knowledge to be able to
make a living. But families do not always show fiieper example in this area, or any area as a matte
of fact, and even if they do, for some reason robatiren do not like to go to school. This mearsyth
either hate their friends, playing soccer or havingch, but | think the problem is often in the
classroom, where children are in the teacher’s fiahdind it very important to be able to make
learning fun, and it greatly depends on the teachew the teacher can motivate, let it be in a
classroom with chairs and desks or outside, orbtis anywhere. This is why | want to know more
about this topic, so | can be a better teachendbypnly knowing what, but also knowing how to teac
The first few years in school put down the basetlier forthcoming years of studying. These are the
years their attitude towards school is createis. & great responsibility to shape their persaealiand
this is why | find it important for every person avideals with children to be prepared considering th

matter, consequently it cannot be neglected ing&mning process.
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Literature review

1. Motivation in general

1.1. From Maslow to the YouTube “science”

There have been numerous studies about motivatien leefore the 1980’s, from Maslow’s pyramid,
see figure 1 in section 3.3 that he created in 1823 ory Higgins (2012) who still publishes toddy.
one types the word motivation into Google, he gatse than 270 million results on how to motivate
himself to lose weight or quit smoking. | even didittle search on YouTube, to see what the general
idea of the public is about this subject. | neetl say that a big portion of these results wereassel
information. Although it was interesting to see hgwilible or desperate people are. The first resalt
YouTube (URL 1) introduced a software that suppbsettlivers personalized messages to the
subconscious mind, for only so and so hundred &plEnd allows you to control your subconscious
mind. People believe all this, and spend a hightarhof their salary to be a little motivated, torba
meaningful life, that they are not able to have ather way, but this device could change everything
In the words of Rick Warren, who is a pastor andab@e well known for his best-selling book: The
purpose driven life; your life has purpose if yae &ving not just existing (URL 2). A gadget bough
from a Yin-Yan expert cannot change this, the wag bves his live, this can only be done from the

inside, by wanting to have a purposeful life, byihg motivation to do so.

Even though Higgins (2012) has a different apprdadie itself, in a way he does support thisrraf
thought. The main idea in most studies on thisctapibased on two main motivational factors: the
motivation to survive (biological) and the motiatito increase pleasure, and decrease pain. These
ideas almost all derive from Maslow’s (1954) hietar of needs, authors like Schunk (2008), Gordon
(1997), Zimmerman (2008) and some countless othaxe works related in some way to this
hierarchy. For example Higgins goes a little furtii¢e states that people want more than to decrease
pain; they want to be effective, and have a pradedife, similarly to Warren’s suggestion. In my
opinion the only way to increase pleasure is byigapa purposeful life, therefore even these newer
modern ideas come back to Maslow. Therefore if hhsis of human nature has not changed in
decades, if there have been so many researchei$ thedinterest is as great as 270 million, whg ar
we not able to put it to use? In spite of all thedretical knowledge, teachers still experiencicdity

in motivating their students to learn.
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1.2. Theory vs. action

Children go to school with an open mind, with hgrdhy expectations, but practitioners are still
capable of turning their attitude towards learnsogir and negative. Furthermore primary teachers are
turning their hunger for knowledge into hatred todgait. It is a fact, that most children do notelik
school, but enjoy activities with their classmatter or outside of school, even during brake tiime.

an average elementary or high school class masteo$tudents takes part in some kind of afterschool
activity, and a lot these involve studying, jugelifor a subject at their public schools. So whytltey
choose to do so in these situations? What motividies to give up their free time, and why can

teachers not use this same motivation in schddlsisiis true?

| personally do not think that many children undmd the concept of studying now to achieve goals
later, and | do not think there is a big differemedearning the letters of the ABC, to be abledad,
than learning the notes, to be able to read shasicnto play the piano. Yet for some reason childre
are able to learn how to play the piano with pleasand have fun in the process. Some might argue
that a musical instrument gives joy in itself, @ncbe more exciting than reading, but from my own
experience, in the beginning it is torture, anddhaork (for the whole family). So why do children
learn how to play the flute, or harp at all? Evethé answer is: because their parents make theyst m
children end up enjoying the after school actigitier at least more than they enjoy school. Thig ma
be because of their interests (they like what they doing, even if this interest changes every two
weeks), or because they get to choose what thetoghs in some cases, or because of the teacher or
some other reason, but before trying to find thiéedinces in motivation in school and outside of
school, one must look into the word motivationtfit® see where it comes from, and how it can be

used. Children need some kind of motivation in bxztbes, a reason to do any kind of action at all.

1.3. Definitions of motivation

Ddrnyei (2001), at the very beginning of his bodkaching and Researching motivation, faces us with
a challenge in defining motivation. He states thativation is just a word that holds together whate
anyone would like to put under it, like an “obseletmbrella” (2001:7), and that researchers disagree
on most everything about it. This is why it is inn@mt not only to define what it actually meanst bu

understand the concept of it to be able to use it.
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The Oxford Advanced Learner’s Dictionary defines thord motivate as “the reason why somebody
does something or behaves in a particular way”.ofdiag to this explanation motivation is the key

factor in influencing one’s attitude, simply becausis the reason why someone does something.

A motivational guide (URL 3) selected three defont of motivation, which can be interesting to

explore.

“The concept of motivation is linked closely to etrconstructs in education and psychology such as
constructs of attention, needs, goals and intexgsish all contribute to stimulating students’ irgst

in learning and their intention to engage in paittc activities and achieve various goals” (Krause,
Bochner and Duchesne, 2003). This first one st#tas motivation does not exist alone, and caneot b
isolated from the child’s interests or goals. Tidcneeds to be the starting point of any kind of
effective motivation if a teacher wants to havegléerm effects.

“The definition of motivation is the force that egzes and directs a behavior towards a goal” (Baro
1992 and Schunk, 1990). This definition is simtlathe dictionary version, but adds to it. The @apic

of a goal appears. We often have to do things weatovant to, to reach our goals. This approach may
be hard for a young learner to grasp, but as tioes gthey will learn to do things they do not erjoy

get or achieve something else. This process is thomgethat we learn from experience.

“The concept of motivation as applied when a pelisognergized to satisfy some need or desire. The
person will engage in, or be attracted toward d@ws/that are perceived as having the potentiai¢et

this need or desire” (Tan, Parsons, Hinson and Br@@03). This concept is closely linked to
Maslow’s pyramid. These specialists state that vatibn occurs when we want to satisfy our needs

and desires, and we will do most anything to satis#m, and this even gives us energy to do so.

| think all three definitions have truth to themytlxannot be true alone. Motivation is definiteye t
cause of action, whether it is to fulfill needsaoway to reach goals can be questioned, they ctim bo
appear in different cases, but it is definitely auive to do whatever we do, and that is why it is

important in training a child.
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2. Motivation and learning

As mentioned above, we do something when we arévatetl. A child also needs to be motivated to
learn, to be obedient in a classroom, to pay attento what the teacher says. Motivation is clgsel

linked to the learning process, and if used walh make a huge difference.

2.1. Different types of learning, different types of nvation

Oroszlany (1997) differentiates two types of leagpiunintentional and intentional learning. In first

case there is no need to motivate, which woulddeali for teachers. The intentional or deliberate
learning is not always something we want to dotlyete can be many factors that can motivate us. To
do anything, a person needs to move, but to be tblmove (this can be physical, or mental
“movement”), one needs something that makes himem®tie word motivation comes from the Latin
word movere, which means moving. We tried to detime word motivation previously, but the word
itself simply means to make something move, bygiswhatever method; the goal is to move. These
can be extrinsic (like the sticker), but also m$ic, when we consciously know why we want to do
something. But there can also be unconscious fotdren we do something to please someone else,
or for them to notice us without thinking of thesasons. These are also reasons of why we do things
but sometime they never come to the surface. W durselves doing something, without knowing
why. We do not always know why we do things weldd,there is always something that motivates us

to do so.

2.2.  What makes a task motivational

As teachers it is important for us to find out whadtivates a child to do something. Oroszlany (3997
mentions a research what shows that some childrea the competence to be excellent students, but
still perform poorly, because they do not wantdéatd They have no reason to pay attention, to beha
because they do not understand the purpose of woek, they have no motivation. There are some
actions that children enjoy, because they simpiggojoy to them. Like games, and things they can

actively do, and have fun by doing them.

Kauchak and Eggen (2007) list three ways to matigatidents. One is to build on their interestsiteel
to them in some way. For example use Halloweenriie \woetry, or write a poem to Santa. They enjoy
what they are doing, and do not even notice tret tbarned something on the way. The second idea is

to do activities that arouse curiosity. Childremdasecrets, and love to figure out thing. The tomé is
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the one corresponding to Oroszlany (1997); to abtiinvolve students. He, unlike Maslow, calls #hes
the primary motivational actions, when the actimelf is motivational. Secondary motivation is when
we use something as a tool to reach a goal. lard for a young learner to understand this second
motivation. Children like to do things actively,eshwant to know everything, and enjoy the process
(because what is enjoyable does not make themdirédred, they want more and more), but teachers
sometimes spoil their spontaneous interests bygitoo many rules. Instead of closing their horjzon
and putting everyone in the same box, primary teackhould broaden their view, because when they
are motivated, they can be the most fruitful. Teasmeed to open their students’ minds to othegthi
they might like, so they will learn to enjoy thesther activities as well. The more they get to know
something, the more they like it, the more attadheg become.

Afterschool activities are fun, because they awlwved in them, it is something they get to ddsita
privilege, but other than this, it is the same @sosl. If we think about it, doing athletics isirig it
takes time to be good at it, and training can geinlg, just like any subject at school. And a clsild
interest changes frequently, so why stick with ragnwhy learn how to play the flute, when the next
week the piano sounds so much better? But somehotwir{ every case) these teachers are able to
make learning fun. It may be a little more rewagdio throw the ball in the basket, but there is

something interesting in everything we do, if wekdard enough.

2.3. Motivation in the learning process

According to Schunk and Zimmerman (2008) motivatioressential in the learning process. Highly
motivated children are more attentive in the laagrprocess. They are able to sustain attentiohan t
learning process, unlike poorly motivated childretno cannot self-monitor themselves who need one
on one attention. Highly motivated children chotiséearn in their free time, they may not be thesmo
gifted students, but because of putting a lot @drein their studies, they know it better than swého
would have the “brains” for physics for example.eyhare persistent, and have greater satisfaction,
thanks to all the work they put into it. But elertey age children do not know the difference betwee
effort and ability. They try something, and if thegnnot do it for the first few tries, they do petsist,
because they think they cannot do it. This is vihy important for the teacher to motivate themiryo

to give them tasks that are challenging, but dalble.
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2.3.1. Motivation in language learning

It is interesting how language-teaching alwaysautemphasis on motivation, making learning fun. It
has always been a bridge between a classical atassaind afternoon class. Maybe because it gives an
opportunity for more relaxed atmosphere, but foaregle in Vince’s Advanced Language Practice
(2004) there are a lot of grammar related exerdisasseem boring, but they are actually intergstin
Children need to be motivated to learn their motbague’s grammar, but most Hungarian grammar
books do not have pictures of a raccoon robbirmipgéd (2004:70), why are language books able to do
this and other books not? Does it mean that stedaet not learning at the same time? Brown (2001)
shares how between 1880 and 1980, during a whokeirge the language-teaching profession was in
search of a method that would successfully teacklesits a foreign language. Where were the
representatives of other subjects during the pasttucy? And what techniques were proven

motivational? How can something motivate?
3. Effective motivation

3.1. Purpose: teaching or training a child

An interesting question Kozéki (1980) suggests teefoteacher wants to think about how to motivate,
is whether he wants to simply teach somethingrain ta child in a way that will affect his wholdelj

that will change him from the core to become advgierson. There can be many methods in school, at
an after school activity or just while playing imet park, but whatever a teacher, parent, adult, dbes
will influence children who they are with. Not ordg educators, but as human beings, we have to thin
about what is best for young ones, and it is obrt@teach them right from wrong, because we shape
their personality, their decisions in life. Evere tBible supports this thought: “Train up a childtire

way he should go: and when he is old, he will nepadt from it” (Proverbs 22:6, English Standard
Version). Once the goal is clear, we are able th #bout the technical issues, which are also
important, because it is not easy to achieve theass, it is not always easy to lead a child inright

direction without being prepared and having théatrigols.

3.2. Efficiency in motivation

According to Higgins (2012), there are three walysftective motivation. The first one is called val
effectiveness, where you eat when you are hunday p game to win; you do something for a

purpose. The second is control effectiveness, lgaaim effect on what happens, how you play the
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game, not the result of the game. The last one ligla bit different than the previous ones; truth
effectiveness. People will do anything to establidgtat they believe is true. They will go throughrpa
sorrow for this purpose. Personally | think thistlane is important, even for young children, but i

teaching the first two are more tangible.

In a methodology book with 135 ideas for languagehers by Gedeon, Lengyel and Radai (2002) it is
stated that motivation is effective when the mdbvand the motivated are able to work together, to
cooperate. Hadfield (2000) wrote a whole book alotagsroom dynamics, about how crucial it is for a
classroom of children and their teacher to get@ldmey basically live together day by day, and the
only way they can accomplish something is by ndy getting along, but by feeling safe, secure:
“Feelings of insecurity play a large part in thaldhwp of a negative group atmosphere” (Hadfield
2000: 80). And we will see how Maslow (1954) clgastates, that if some basic needs, like feeling
safe or having a good atmosphere are not ensuaiiiediripossible to accomplish any higher goalshsuc

as learning in any kind of a classroom.
3.3.  What must precede motivation in school

Self-A tion
Pursue tal . fulfillment

Self-Esteem
Achievement, Mastery, Recognition

Safety
Security, Shelter

Pyramid of Needs (After Abraham Maslow)

Figure 1. Maslow’s pyramid

Maslow’s pyramid seen above (1954, Figure 1. URIis&¥ell known in the psychological society, but
everyone has experienced how we are unable to feigbler purposes, if our primal needs are not
fulfilled.
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To summarize the hierarchy of needs if someonaugyty, or needs to use the toilet, | do not think
they will be thinking of ways of self-realizatiolhe only thing we can think about is where the esbs
toilet is, our whole brain is occupied by this tbti So how can one expect a hungry, or scared chil
(who has les self-discipline than adults) to pagrdaton in a 45 minute class, which is more thaicew
the time period he can concentrate? This is a kvedlvn fact, taught it in child psychology, so whgnc
the system not change? One of the reasons onaitoreng works better, is because the teacher can
immediately see the needs of the child. Unqueshiyni& is easy to adapt the material to one child’s
needs, and this makes after school activities ratfeetive, but a teacher needs to be able to terad t

his students in a big classroom, everyone indivigua

3.4. _Moativation in the development of personality

It is essential to keep the child’s personality ameérests in perspective during the education gssc
To be able to help children grow as individualgicte them in their own paste, and most importantly
pay attention to them, their needs, fears, and gieen space to expand their horizon, by proper
motivation that helps them want to know more andem8arkdczi (1984) supports this thought; she
believes that the learning process should be basdide child’s interests.

3.4.1. Turning external motivation into internal motivatio

But what if a teacher has to teach something tietchild cannot relate to, that he’s not yet irdtze
in? Here comes motivation in the picture. Motivatican be external, giving rewards, or punishment,
or internal, doing something without getting angithifor it, and according to Kozéki (1980) teachers
are successful if they are able to turn externdivation into internal There are only so many figsir
and facts teachers are able to teach in the fsyehrs of school, but — if this motivation towards
learning is exfoliated into internal motivationhetlearning process does not stop here, it corgifare

a lifetime, and shapes the personality in the mece

The inner motivation results in actions, the pursmie does to achieve goals, and these actiongecrea
the hierarchy of motivation in a person. To helpealep this hierarchy one must add to the already
interiorized motivation, using these as the basestepping stones, yet he does not state how igigt m

be possible. Accordingly this may be the reason wbmye teachers are not successful in this area.
They know the what, but not the how. Without madtima the teaching process is a bad experience for
the learner and the teacher. “Only the things &dbngs for, what have personal meaning and what

motivate them from the inside are able to makeila gersistently behave in a certain way” (Kozéki
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1980:10). A teacher can be able to force the admldo do something, by punishing or rewarding,ibut
would be so much easier if they could shape thewvadain hierarchy while changing the child’s
attitude. The main goal of teaching should be #ntthe child, so that he will have the internal
motivation to study, to make good choices in [ifae question should not be how to motivate, but how

to point someone in the right direction.

| do not have a lot of experience in teaching)(yletit one of the first things | learned was tHaa i
child does not want to learn, | can try anythingt bwill not be effective. | cannot learn the ieatl of
him, but what | can do is change his attitude, bswyg things that he is interested in, that he ymjo
that motivate him. It is hard work, especially ifeodoes not know their “audience”, but it is waitth
But how is this possible, how can someone motieathild, furthermore how can one turn external

motivation into internal motivation? We will sedeav examples to try to answer this question.
4. Motivation technics

As mentioned above there is a general idea of m@titig, which is the same whether one is inside, or
outside of a classroom or just trying to reach al go life. But for some reason children enjoy non-
school related activities more than ones insidestt®ol. For some reason the same type of motivatio
can be effective in one place and useless in andilteone day can be effective, and on other days,
does not make any difference in the children’dwaté. To understand why, we must first look into a
few methods. In his book Brown (2000) presentsreesef methods used in language teaching, but

first tries to define what methodology is. He signpliggests that it is how to teach.

He based his conclusion on many researchers tisddae Anthony (1963), who rested his concept of
teaching on three pillars; approach, method anthigaes. Approach means to know the nature of the
subject one is teaching. Method is the overall glhhow the language is to be taught, and techsique
are the specific activities carried out in a claesn, what a teacher actually does to achieve waat h
planned. There have been others with different@gres concerning the definition, like Richard and
Rogers’ approach, design and procedure, but tHeyealve and are basically the same as Anthony’s

idea.

Motivation should play an important role on alldbrlevels, and we will see how it can be carried ou
in different ways, what approaches, methods ankintigaes help motivate, and what are even more

considerable factors than these pillars, like daelher himself.
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4.1. The teacher’s personality

4.1.1. The relationship between the student and the teache

In my opinion one of the main factors in motivatienthe relationship between the teacher and the
student. Most researches support this theory, merethe teacher’s personality is stressed in almost
every motivation related subject. Gordon (1997), owlvrote and taught about education,
communication, resolving conflicts and many otheeful subjects, emphasizes the student-teacher
relationship in T.E.T. (Teacher Effectiveness Tireg). He expresses that the difference between the
teaching that works and fails is the quality of tieéationship between the ones taking part in the
teaching process. Most of the researches in tligsuhave this as their first point of motivati@and

trace all the discipline problems back here as.well
4.1.2. The teacher’s attitude

Savage and Armstrong (1987) not only state theioelship, but the teacher’s attitude. If the teadhe
interested in the subject, if he is enthusiashts attitude will be contagious. Children do novéa
broad view of the world, they do not know aboubtdf things that may interest them, so the teacher
needs to open their minds. You cannot motivate tivdim ways that motivate adults, because children
need to actively do things, but if they do not gesr teacher having fun, being a good role maothely

will not become interested, and that is the poihere the discipline problems start. Most teachers
claim children are out of hand these days, theydagial natives, their lives are very differentath
their teacher lives were at their age, but it estimacher’s job to be up to date, to use pictus this
century, to ask what | did that caused this digogpproblem, and change my approach. An interesting
thing they mentioned was to give the child freedamite them into the planning process, and treat

them as in some ways equal partners.

Scharle and Szabd6 (2000) highlight the teacheté&sas well in their book; Learner's Autonomy. They
raise the question whether the teacher is an atythaho decides what to do, or an activity organjz
where the teacher steers the learning activity. W&&r a lot about this second idea, which gives the
learner a lot of autonomy, but in my opinion iteakime for a child to be able to work alone, wyitst

a little guidance. In the beginning a child needsacher to lead him in his work, to tell him wiat

do, how to do it and give him feed-back, to be witin in every step. Once the learner is confident
enough and has a big variety of experience, thdroaty then is the teacher able to step back, arel g

the child autonomy, or give him autonomy that W beneficial for him. It takes time to build up a
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trust a partnership, where the child can be effecin learning, and have some responsibility of his

own. Without being motivated it is hard to persuadehild to learn, and almost impossible to make

him learn when he has independence.

4.1.3. Teachers as role models

A teacher’s attitude can have either a positiva eregative effect, but it has an effect on thedchil
Students look up to their teachers, like modeksy ghare their enthusiasm, and want to live ujnéo t
expectations. But even if a teacher works hardheir @attitude, or just has a “teacher’s personality
motivation cannot be left out of the planning pseKauchak and Eggen (2007) also emphasise the
teacher’s role. If an exercise is exciting and filngre is no need to plan extra motivation, becduse

task itself will provide the motivation. But notl éhsks are fun, and children do not always enfay t

same activities.

4.2. The child’s interests

4.2.1. Treating students equally but as individuals
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Figure 2. Multiple Intelligences

We are all different, with different interests, deeand we are different in how we acquire knowledge
A teacher has a hard job in treating all his sttsléime same, but still teaching each individuathie
most beneficial way for him or her. Gardner’s npl#i intelligences shown in Figure 2 (URL 6),
illustrate the basic learning styles that we use.d6me people using their body can help, for atlaer
visual demonstration. It can make a big differeligeteacher knows what skills help a child the thos
and is able to build it in the lesson, either aghale or by differentiating. This is why it is pksmnt to
have a small classroom, so there can be an opjityrtariearn in every style needed.
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Furthermore Savage and Armstrong (1987) state dhiddren all together need a different learning
style than before. Students are becoming more aé whiverse, and it is the teacher’s job to make
every individual feel welcome. Teachers have to alestrate that they care about every individual, and
treat them equally. While | was asking around is thpic a friend of mine mentioned a girl. She was
the worst student in a dance class, but when ateasher came, she had the opportunity to become
someone else, she was no longer treated like theoha, so she was able to break out of this cycle
overnight. This is hard to do in a classroom witltlycone teacher for four years, but teachers have t
try to treat everyone equally. Call on everyonej halp them until they are able to give an accdetab
answer. Though it may be easier not to wait, astlgsk the next person, but how will this make that
child feel? They also state the importance of ciranthe seating arrangements. This is harder tm do

a classroom that is structured in a certain way,cannot be neglected, because whether the teacher
wants it or not, children in the front get moreeatton, and this is fine while places change evday

(for example in a dance class), but takes timedtassroom. Time is a key factor in this questjast

as being very observant towards the child.

Hedge and Whitney (1996) describe a learner-cathtdessroom. A learner-centered classroom can be
achieved by organizing the activities in a way feahore relevant for the learners. Students areemo
involved therefore are more motivated. It also rnwgrs the humanistic perspective of teaching, where
understanding, personal assumptions and self-atiaizare important. While | was reading | asked
myself the question what other way is there tohliezber than in a humanistic way? Children are
humans; the only way to teach them is by treatiegt as humans, which involves getting to know

them and understand their needs.
4.2.2. Having personal time with students, getting to kribem

Hadfield (2000) states a method called humanistivigy. This simply means that the teacher takes
time to know the child to be able to develop a esiattitude in him. She suggests focusing on the
person rather than the problem, and then beingtablise “personalized” grammar for example. The
grammatical point is there, but the child may negreknow that. There are so many opportunities to
develop their personalities, just by the practieetsnces. Why create a math problem about something
irrelevant to the child, when one could teach thaworals on the way, which could even bring the
exercise closer to them, and therefore motivatsttgut to be able to do so, a teacher must know the
children.
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Having personal talks with students creates a apbond according to Kauchak and Eggen (2007) and
many others like Brown (2000). It lets the chilee g4bat the teacher cares about him, and this makes
him feel loved and safe. The relationship betweetudent and his teacher cannot be separated from
any of the motivation techniques. The more | readhis subject the more | see that there is no real
difference in teaching an ordinary classroom, dside of one. The main difference is the teacher or
the method, the time put into it. The goals areasinthe same in a dance class or a math classacb t
something the child will be able to use. But if sk someone what they remember from their
elementary years, they will not say the multiplieattable, even though they probably still uséitt

they will remember the times their teachers did eitwing special. Times when they felt loved and

cared for.
4.2.3. Attention to different needs — positive reinforcerne

Feedback can also provide motivation to the chi&tause it can be a link between effort and legrnin
They do not always see the result immediately;etioee the teacher has to give positive reinforcémen
when children need a push. Good feedback is imrteediais specific; for instance telling someone
their essay is too vague does not help as muchagirsg them what parts could have been left out, or
what ideas were irrelevant. If the child hearsvinisk, that he put a lot of effort into, is bad, ashoes
not know why, makes him demotivated, and will ptadiganot even think of rewriting his essay. In
other words it is important to give corrective infation with a positive emotional tone. A child dee

to know that he may have made a mistake in his warkthat does not make him any less of a person.

Franken (2002) states that “mistakes are a pdreioilg human” (URL 4). We all make mistakes, it is a
part of the learning process and yet sometimes&aavant their students to get it right for thstfi

time when they should be encouraging them. Howgvsralso not the best idea to overpraise. In this
case there is no challenge, nothing to achieveghwigsults in the loss of interest rather than iga
positive effect on the child. To be able to givedkack, the teacher needs to see how his students a
doing. It can be hard to pay close attention tayewedividuals learning process, especially in g bi
class. But this cannot be a reason to neglect anyfmere are many ways of assessment to see where
the students are standing. And this gives teaclrenslea of where the child has lack of knowledge,

where the teacher needs to motivate more.
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4.3. Motivation in the task itself

4.3.1. Using effective questions: challenging but grartcess at the same time

Kauchak and Eggen (2007) state something trividldssential techniques: to motivate by effective
qguestions, that challenge them, which have purpgmsgecan also satisfy their need for success. ésdo
not do them a lot of good to memorize answers, imxghey will forget most everything they learn in
a few weeks’ time, they should rather learn a higirder of thinking, moreover having the feeling of
competence. They need to have self-efficiency, whieans that they need to believe that they can do
something, what is motivating. In my dance clagshéy cannot do something for the first try, they
give up, and stop trying. Children need successhvhesults in the increase of motivation. A good
way for children to have a little success, are oprthed questions, where a variety of possible arsswe
can be correct. The shy ones get the chance todwwe self-confidence, seeing that they cannot be
wrong, or it is hard to be wrong. This gives thacteer an opportunity to call on the non-volunteers,
without putting them on the spot, in an unpleasio@tion, and making them nervous. After seeing a
few replies they will have the confidence to answieey will want to answer. In other words taking
away fear, stress can be motivational. And alsayewvee needs to pay close attention at all time,

because they can be called on any time.
4.3.2. Guided discoveries

As it was mentioned earlier children are curioud Bke to figure out new things. The second method
stated in effective questioning are guided disdegerThese discoveries are often used in science
classes. The starting point is an interesting qusivhich the students want to find an answef tey
have to actively work, they are not just given #mswer to memorize, therefore they understand the
material, and it makes sense to them, which makas eéxperience that will stay with them for a much
longer time than just a few words with maybe solustrations. They are able to have autonomy, to
work in their own paste; they get to choose thesgrthe tasks. It gives a chance to differentiate]
children enjoy it, because they get to feel likevgnups. While these are all important points, mglan
task applicable in everyday life cannot be forgatteot in this method, or in any other. If somethin
makes sense, there is a point in doing it.
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4.3.3. Child based activities - games, drama

"Children learn best when the content is relevarthem and when they can connect new learning with
old” (URL 7), a sentence stated by Baldanza, acjpal in a Virginia. The second part, building tret
already existing knowledge, is known as the cowsitnst method by the teaching community, and has
recently been reconsidered and put to use. Thieh@$ is the harder task, finding ways to reldte t
material to the child. A child’s basic action isapihg; let it be games, competitions, role playiAg.
child always wants to have fun, and what other igsafere to have fun than playing games. If teacher
are able to teach them through games, it will btimg new content close to what the child already

knows. Games make learning familiar, safe and magsbrtantly fun, which equals motivational.

Children love to move, to play, to act, and alsouse® drama technique without even knowing it.
Primary teachers are able to use this to their tdge in teaching. Maley wrote in Wessels’ drama
book (2003:3), that: “Drama is now readily accepaéahgside simulations, information-gap activities,
problem-solving, and the like, in a way which woulceviously have been inconceivable.” Teaching
methods are changing, and drama can be used ip gteation, for example in a math class, children
can act out a problem. It gives a good demonstratiets them move around but still keep their
concentration on the task. It takes more efforinfithe teacher to create costumes for exangpid, it

gives more chance to misbehave, but a class wiithgacould be a real blessing, if the teacher isanp

the challenge.
4.3.4. Humor

During my research | found very little about hunom classroom, but | could not leave it out of the
topic of motivation. Brinder, a school teacher aodhedian shares in an interview (URL 8), that humor
gives a positive environment, where kids are rdadgpke chances. He talks with a stay at home mom
and book writer, Buckworth, who claims that a jolets children learn social skills, and most
importantly helps them remember. Something funrgligays more memorable. Instead of being mad
at a child for making a mistake, why not laugh witim. But many children hide behind the class
clown role, they want attention so they act upa teacher lets them shine for 5 minutes, the dass
work for 40, because he will not disturb them, liseathat way he gets to perform. He argues that as
long as the material gets covered, why not haveTaere is a balance that every classroom hasido fi

to be able to do so. A good story that they cao adtate to the child, it can bring the studentset to

the teacher being able to work together.
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4.4. Working as partners — respecting the status quo

Young learners do not know what to expect when #relye at school for the first time, everything is
new to them, and even though they may be curibey, are often scared to try out new things — | know

| was scared myself, — and sometimes they do nowvkmhy they have to do something, they cannot
see the whole picture, because it is not explatoethem, and because of these reasons they might
seem unmotivated. It is easier to say that childrenlazy these days, than to really look into smmee

and see how they can be motivated. A big advargéggaentary school teachers have is that after they
develop a relationship with their students, theytta live up to the teacher’s expectations, theytwv

the teacher to praise them, to notice them. Theytest their limits, see how far they can go, lnatyt
want to be appreciated, and this works both wayse 6f the first advice | was told when | started
teaching to always have time to create order, @atera routine, and then start teaching. Haveighe r
environment, where everyone knows where they sthedause that is the only way teaching can be
effective. But on the contrary it is sorely strarfgev after school activities are usually liked mtran
classes at school. The setting is usually a losdoobut somehow the teachers are able to keep
everything in hand, and pay attention to each idd&l's needs. Vidovszky (1993) mentions a
summer camp project they had. During this time estisl were able to bond with each other, with their
teachers. They got to know another side of thegmetisey spent most every day with for the past few
years. The surrounding makes a big difference. érhphasis is not on learning something while on a

class trip, but getting to know one another inlé@ning process...

4.5. Motivating the motivator — preventing burnout

A common phrase we hear nowadays is burn out. Beingvated is not only important for the
learners, but the teachers as well. There are sty mi@as a teacher has to pay attention to, so many
ways to prepare, which does not always get rewardaddenberghe and Huberman (198&jte that
most people who are burned out have unrealistice@agions, they are emotionally exhausted,
depersonalized (no response to other people) owotéeel successful in what they achieve. There are
many factors that lead to these “symptoms,” like having adequate social support, getting non
constructive feedback, having bad working cond#iseeing one’s self in a non-realistic way; thedke
result in unnecessary stress, that lead to breakowgn and burning out. And this definitely has an

effect on the pupils, because burned out teacleer®tior cannot stop teaching.
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It is hard to motivate one’s self, to have a meghuhand rewarding career after 30 years of doheg t
same thing. There are small things that can be tiopeevent it, like having a positive environment,
getting positive feedback, having career-long msi@nal learning, improving the working conditions,
knowing exactly what is expected from teachers,rigagood leadership, and professional relations;
but almost all these points depend on the envirommehere is not much a teacher can do.
Understanding and preventing teacher burnawitten by Vandenberghe and Huberman (1999) gives
an excellent idea of understanding burnout, 30&paf it, but hardly any on the preventing it, agei
that the book is 315 pages all together. This iar@a where all teachers have to be very carefdl] a
think being motivated can help in a situation geftclose to a burnout, but unfortunately teachers d
not have a guide book on how to teach, they getseoooks, ideas from the internet, but everyorse ha
to discover what works for him, how to motivate kigdents and still have energy to motivate himself

to be able to enjoy what he is doing, which willdeto the most honest and most effective motivation

5. Conclusion

These have been just a couple ideas in the enortapiesof motivation, but the list does not endeher

It takes years of practice to see what is effectaral what is not. It takes years to see why samgth
works, and who it works for. The final thought teemion comes from Kauchak & Eggen, (2007),
Teachers cannot be successful with every studenguse they are so diverse, but they can be able to
influence them with a positive approach to motivatiln the following these theories will be puthe

test, to see how they work in real life, what canused, and what is used in pedagogy today; what is
effective inside and outside of a classroom.
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Research

1. Description

1.1. Description of the research and hypothesis

These studies in the first section provided infdioraon what motivation is, and how it can be aadri
out effectively, but there is clearly a differenceschool and outside of school activities; likegp,
music class, one on one tutoring, or Sunday scabohurch. All techniques listed above can be used
in any kind of class, yet there is a notable dédfere, what | will attempt to diagnose in my reskarc
Why are the after school activities more excitind@w can the same child enjoy the monotone
plunking of the guitar and hate learning how totevthe letters? What is the motivation that lieshie

background?

My hypothesis is that the interest of a child isyansmall factor in his motivation, whether theldhs
in school, at dance or has the most advanced tdhgadgets; it all comes down to the teachehilat
be a & grade math teacher or the soccer coach. Mostestudiuld not break away from the teacher’s
personality, attitude or relationship with his stats; it seems to be the most determining factar|dt

the research show if the only difference in insadd outside of a school motivation is the teacher.

1.2. Description of the methods

A variety of research technics, qualitative andrgisative will be presented, to have a base for the
triangulation method, to get fairly accurate resufiirst a questionnaire with 14 questions (twdnes
questions, 8 scaling questions and 4 open endeddigng, see in App 1.) was designed to find outtwha
teenagers and young adults remember from theiregltary years, how it affected their studies, their
personalities, what influenced them, motivated tlsenmuch that they still remember it. To prove that
they were interested in the topic, over a hundesspeonses came in through the internet in only 60
hours. 103 to be exact.

Observing how teachers motivate today, what theyaate to use in their classrooms is the secortd par
of my research. To see the different class typederstanding the source of their difference in what

kind of motivation is effective, and getting andrgsting turnout considering language classes.

Four focus groups were formed to share their egpeds on the topic of motivation with some starting

questions shown in App 4. In the first group thetipgants were young teachers, who were trying out
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what motivated their students. A fairly large grooip20-25 young teachers and practiced teachers,
teaching through St grade got together to see what their studentsyehjow they can motivate
them. It was easy to get the teachers to shamaatl groups to start with, and then share what orgh

worked for them. Coordination was not really needs@ryone was eager to share and hear new ideas.

The second group consisted of some of their stsdérmtsked a small group off3yraders to tell me
what they liked most in a lesson. | started ouhwi5 children, and by the end had 7-8 who all wdnt

to share. It was hard to get them started, but oneewas talking, the others opened up as well.

The third group was formed by experienced and §testting out dance teachers. It was the easiest to
talk with dance teachers, because | knew all ahtsace | was a dance student, and | was alsota par
of the group. The teachers with many years of egpee had a big overview of how their work
changed over the past 20 years, how their methadischchange. It was also interesting to see hew th
young teachers were trying out methods that wofedhem, for their personalities and their classes

Not every method works for everyone, and this wéaresting to see in real life.

The fourth was made up of my dance students, wiemlgpanswered all my questions after a class.
Most of them did not stay very long, but | couldirga information from only a couple of their
thoughts. This research gave a wide perspectivihe@rarea of differences in motivation in different
places and perspectives.

To show the depth of this subject another idealdbagate on would be to interview school teachers
and two of their students. One who is a good studed the other, from the same class, who is not as

motivated, to see the different responses studaws to the same motivation.
2. Findings of the Research

2.1. Questionnaire

The questionnaire was an online questionnaire ahgbne could fill out, but my target age area was
between 10-30- to get a feedback of the fairly neeelucation system. Most of the participantsifed
this category, seeing that | sent it to peopledvnbut | examined all the forms, that will be dissed

in the following along with the results.
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2.1.1. Attitude towards school

No
17%
83%
Yes
Figure 3. Figure 4.
Children who liked going to school Who liked doing outside of school activities

The first question was whether the participantsdiljoing to school or not. In Figure 3 80% claimed
that they liked going to school. Figure 4 shows dhewers to the second question, whether the liked
doing out of school activities or not. | would hateught there would have been a little more thgn 3
difference between the two questions, because ngddgrom my previous assumptions and
conversations | thought after school activities ldobe a lot more fun. However the next point in
analysis proves this idea.

The following two charts show the difference betwé®w interesting they found school (Figure 5)

and outside of school programs (Figure 6).

P— My
36 S0
N . l
q - 1 2 3 - 5

Figure 5. Figure 6.
Interest in school Interest in outside of school activities
1-least, 5-most 1-least, 5-most

These show that the majority ranked school actisitas a 4, which is high considering how often
children say they do not like school, but not aghhas outside of school activities, where almo$640

gave the maximum ranking, which confirms the omdjistatement that children enjoy afterschool
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activities more than inside of school ones. Theaiemg question is why; because of their interests,
their teachers or is there some other reason.

An interesting outcome from this same area, whialodld not have predicted, is that no one marked 1
for school, but 5-6 people really hated what thelyas an afterschool activity. This could meanrthei

parents made them do it, and nothing, not evetetieher could change their attitude towards it.

2.1.2. Relationship with the teacher

50 45
30 27
20 18
— 0
1 2 3 4 5 1 2 3 4 5
Figure 7. Figure 8.
How much children liked their teachers How much children thought their teachers liked them
1-least, 5-most 1-least, 5-most

The next question considers the relationship batwke students and their teachers. Figure 7 shows
how much they liked their teachers, and Figurell8 tes how much they thought their teachers liked
them. Most of the results show that the teachersddhem, and the children could see this at the.ti
Both charts have at least a few people how didikettheir teachers at all, and what is even wasse
that 5-6 of the questioned felt like their teachdicsnot like them at all. This would explain whyey

did not like whatever subject they taught, why tleeyld not motivate them either in a classroom or
outside of one.

2.1.3. Favorite class vs. Favorite teacher

Favorite class taught
by favorite teacher Favorite class not taught

by favorite teacher

48%

Figure 9.
Favorite clas+ favorite teache
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This following question caused the biggest disapmoent. The first question was what their favorite
class was (in their later studies), and then | dskbat their favorite teacher taught. These questio
after each other were already a little suggesting, | was sure the responses would support myytheor
that the reason children like a subject is becatfighe teacher, but less than 50% percent, only 48%
(shown in figure 9) said their favorite teacherdiautheir favorite subject. This 48% is not that
substantial. It is more than just coincidence, llbditl not think that the interests of students jast as
important as the teacher. | did a research inaque year about the student - teacher relationstmg

at the time it seemed like the teacher was the mewtrmining factor in the learning process, but
according to this questionnaire the teacher's ped#y seemed less important (less than 50%).
Although this question was about middle and highost, elementary teachers probably have a greater

influence, but not as much as expected.

Figure 10.
How much elementary years shaped later studies
1-least, 5-most

Figure 10 shows how much elementary years shapeid dftitude towards studies later. This is

something that could have been predicted. In mase< the time spent in elementary school does
shape the approach of a child, but not in everg.ceementary school shapes a child, but a person’s
course of life is not set at the age of 10. Chitdwho hated studying at a young age might become

adults who love learning new things.

2.1.4. Different motivational technics

The next questions consider the different ways aotivation in different settings. How teachers

motivated their students to study, how dance teachmtivated their students to work hard in class.
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The interesting thing was that style of motivatiwas about the same in a school environment and
elsewhere, only the degree of motivation was dfier Participants could choose more than one
motivational technique that their teachers usediwias effective. Figure 11 illustrates what the €op
techniques were, and what percent they got. ExXtenmivation got the most votes, 60% of the
guestioned students said their teacher used rewsanosnishment. 51% said their teacher used games
as a motivational factor, then came competition3%}% then humor (25%), which was hardly
mentioned in any literature on the topic. Explagnihe reason why to do a task got 10%. Most ofethes
were mentioned by the great authors, which shoved these methods work. Seeing a child’s

perspective is always a more accurate viewpoirt,tady supports the methodology.

80%

60% -

40% -

7 .
0% 1

e —

External

Games

Competition

Humor

Explenation

Nothing

Threats

@ Motivation

60%

51%

43%

25%

10%

13%

6%

Figure 11.
Effective motivational techniques

External motivation has a significant part at an@age, and needs time to turn internal. Games and
competition are also a big portion of a child’lét this age. But 13% gave only one answer to this
guestion and said the teacher did nothing to abathotivate them. | think this percent is verytig
handful (6%) said their teacher would threaten watbts to get them to do something. | am sure it is
hard to be always positive, but the 13% socked The. only significant difference was in this point,
because only 5% said they were not motivated adualhg after school activities. The reason fos thi
may be that children did not need to be as motilyate it was a smaller group, so they got more

individual attention, but the last question wilbgide some explanation for the difference.

2.1.5. Difference in school and outside of school actgti

The final question was the difference in school antside of school activities. In this part as well

answerers were able to choose more than one answer.
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60%

40%

20%

0%

Interest More attention T's personality T's attitude Other

O Differences 46% 36% 23% 29% 19%

Figure 12.
Differences in school and outside of school adésit

The highest number of people said they were mdezdsted in the outside of school activities (46%
out of the whole). Although teacher’s attention Y@6came out to be second, which proves that
learners do get more attention at an afternoorvigctiand they need this attention, teacher’s

personality, with only 23% got the least percembvpg my point wrong; the teacher’s personality is

not as important as | thought. It does affect abitgl but not as much as the interest or attenkwen

the teacher’s attitude (29%) got a higher percentadpich is very important, because young learners

see and imitate everything their teacher does.

Other was also an option, to write any differenttes participants could think of. The most common
answers were that they liked outside of schoolseladecause they were not obligatory, they had to d
different tasks, the atmosphere was looser, theaapons were different, they knew each otherta lo
better. Some said it was the same with less pedplese answers give some idea on what the
difference is, but it is almost impossible to getiee. Every situation is different, and one carstate
that only one factor influences the child. The teads very important, the interests of the chitdage
also important, how a task is presented, how trethees is like, what the peers are like; theseddl @

or take away from the motivation of the studentseécher has to try to make all these factors viark
his advantage, and by that give a child a lifelemgerience in school or outside of school, so lieat

can and be willing to learn all his life.

2.2. Observations

2.2.1. Everyday class

Every class is different, every teacher has thein style of teaching, every child is different, wini
makes it hard to compare lessons. Most classesdrebd were math, science and reading. It would be
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hard to compare these with a physical educatioerevbhildren are moving, playing but learning about
sports, rules and how to become a fair player. rTp@isonalities are shaped, just not sitting belaind
desk. During a math class where most of the stgd&ay in their seats for the whole class, thenewe
times when | did not see one child who did not ptagntion, who was bored even after 30-35 minutes.
The teacher was able to enchant them with a ceeatiry that they could relate to, that was exgitin

that made them understand what they were learBwgrything was fun and interesting.

After this particular very successful lesson theckeer told us afterwards that children need some ki
of success, just like Schunk and Zimmerman (20€8gd. This teacher put the theory in action, she
knew exactly who needed what. She told us whaediffce it makes if the parents help the child. And
told that one can have a lesson all planned outtHaiteacher needs to be flexible, and think fast,
because children can change the course of the diadsf we do not keep this in mind, teachingiit w
have no use, but we will feel good, that we did part somehow or another, but this is not effective
teaching. There were a lot of cases where it sedikedhe teacher was “teaching”, but nothing got
through to the children. They got bored, startesh@ihaving, and by the end the teacher had to lye ver
strict, because that was the only way the studsni&l be managed. In this case even if a child doul
be interested, the teacher could ruin their atittmvards that subject. If one factor of motivatien

missing, it is hard to make up for it, but a teaatennot stop trying, he cannot give up on a group.

2.2.2. Language class

A language class is different than any other diasisle a classroom. It is a lot looser, even tleisg
arrangements show the difference. Ideally therdeaver students (almost like in an after schoot€)a

so the teacher can pay closer attention to eadth. ¢hithis class children have the opportunitytatk
about their personal lives, their hopes and feamsg, this makes the whole atmosphere different than
even an after school activity. A private lessoregia chance to get to know the individual, hisyshgl
habits, but not the personality. A sport brings¢h#édren closer together (assuming it is a teaortyp
They have to work together, but it still does niveghe time to really get to know the other one.vte
read in Vidovszky's (1993) report the best waydadwith each other is during a camp, where there i
time, and no bell pushing us to approach the asldn object, who has no feeling, just shove ddwen t

information. And as we read earlier the more yoovkm child, the better you can work together.
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A couple of observations | made in English classgsport the points in the literature review, and ad
to them. Naturally not every English class is ith&gresting, and well put together, but it is pbksiAs
well as using these technics elsewhere. To uséatigtiage as a tool, as it's purpose, and have fun
doing it. It is possible to play games all clasg] aot even notice that we are learning sometheawg. n
To learn the difference between * is’ and ‘are’dgame of putting the correct one where it goeswhe
you hear it, not just telling them when to usdntall four classes | saw the students did not stay
their seats for more than five minutes. They wénags active, even while doing the listening, shd h
them lifting their papers, and acting it out. Yegmetimes it is fine for them to sit for 20 minytead
they can enjoy those classes as well as we wilirséige next paragraph. She really paid attentmon t
everyone. They were all able to find a sheet okepar just small things in a game for examplelshe
the shy ones go for the second or third try, itsdoet seem like anything at all, but these alldsithe
relationship. This set a calm atmosphere, as @idutiole classroom. Even in competitions the childre
did not leave anyone out, and this may be becéwsedre generous and kind to start with, or they

learned how to be nice from a role model.

She hardly ever said no, your answer is wrongssitehmmm, let us think about this a little morke S
was loving, and funny. She made mistakes on purpasd made every task an unforgettable
experience, making them so involved that most efrtlstood up because they were so eager to say
something. Some teachers would say sit down amditihwl call on you, but this kills the enthusiasm
She introduced the word leg by acting out that thaye enormous legs, or tiny ones. Then gave a
chance for some children call out crazy thingsrngghe language without even realizing it), putting
them in a special spot (I used this is my dancssgland even 4 year old liked it).

The children were able to be themselves ask questtalk about their dogs, and not related togias,

it is OK in an English class, because whatever alle about, we are using the language. This got
children carried away sometimes (although the caitiyge games could have had a part in this), but
they were smiling and having fun the whole timee{fimay need more time to learn all the rules of the
third person "s", but making it an experience iitkst better, and they have a great time in thegs®c
Having songs in a class is always motivational. Ghigdren literally started moving as soon as agson
started playing.
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The class and the classroom was colorful, but mitiding. Her visual aids were very useful, and
added to the class, because it is much more emiagdo see where Teddy's eyes are than learnjag e
means “szem”, write it down 7 times. They were wettied the whole class. She did give red points,

but it did not make much of a difference. They gotreate things.

The funniest yet very significant part of the clagas when a boy said he knew the song already
because his dad listens to Happy Street all the.tWithout the parents’ support teaching would be
much harder. With a background that is helpful st a good example for the child, the teachebs jo
is a lot easier. A teacher needs to win the paterftecome even more effective.

2.2.3. Outside of school classes

Another place where teachers need to win the pmuamet the afternoon activities. There are so many
places to choose from, and at a young age, paaeatthe ones who decide for their children, and
usually are able to find something that their algitdenjoy.

In a dance class children like the activities, thkg to move to dance, to listen to the music, trely
look for the teacher’s approval, guidance. Theysaranotivated they ask every two seconds if they
were doing it right. They respect the teacher, ld@dher, because she shows them something they lik
and/or they find amusing. The teacher has to bg kied and loving, because it is easier for a ctald
find another dance school than a public school.

If the teacher is enthusiastic, so are they. Thisue in every situation, but it seems like peoph®
teach a sport or music are a little more enthusiagiout what they teach, because it is something
special, something that they like. For example whigach, my favorite exercise soon becomes theirs.
This works with young ones, but as soon as thay 8)radults became far less interesting than their
peers. And if someone with a bad attitude becomesnhe they look up to, the teacher has her work
cut out for her. However at a young age they lopkaithe teacher, they can work so hard to please h
and she has to take advantage of this. Everyonéswilaa teacher’s attention; therefore, they want to
help; they want to be like adults, like their teach
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2.3. Focus groups

2.3.1. School teachers

The one motivational technique most everyone agoeedas having a frame story to the lesson. This
lets the students enjoy learning by being role ipgyhaving an exciting twist to the class. Jushimay
ordinary objects, a box can be a task bank, a tsborethat only gets opened for a few students. All
secrets attract them. Or hearing a story aboutgbbkms, playing anything and everything, competing
with each other, doing a project together in on@ctoCollecting stars that can be traded in toaangt
after 10, and after 10 stamps they get a good gradeacher had a system where after collecting a
certain amount of stars or “whatevers”, the stusleoiuld get a challenge, like finding out everythin
about frogs, writing 5 sentences about a holiddesgé were usually a lot more difficult than things
they did in class, but learners were working salliarget them, and the teacher could differentigte

giving them ones that suited them, that they cteddn from.

The biggest problem that they mentioned was hodetd with was discipline problems. Some gave a
little Teddy Bear to the one who behaved the begiteaend of the week. Others had discipline cards,
and took away one if they misbehaved. There aretafl other methods, and all of them were
externally motivated ones. Teachers with 20-30 yyed@rexperience said that learners need something
visual, something to see, hold, something to show they are doing, and these work. A lot of them

give out prizes, pages to color, a sticker, somethiey can take home and show their parents.

A lot of young teachers spend a lot of their timmepgaring their visual aids, because they can draw
children’s attention to whatever they are teachiBgen ICT devices can accomplish this; music,
showing a short clip, or having something unusoathie lesson. Evidently if they are used to often,
they can lose their initial excitement. But havisgmething new and interesting always attracts
attention, such as field trips, just moving arouadstanding up in the middle of the class. Talking
them as adults, and treating them like equal pestrieeing honest with them, giving them tasks like
watering, small responsibilities that they havedto Having a sense of humor, being excited about

what they do as teachers.

There are many ways a teacher can motivate; thelkayent is to see when what is useful, but toado s

a teacher needs a wide range of ideas to choase fro
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2.3.2. Students

Most young learners said they like playing gamea itlass. Sometimes they do not even notice that
they are learning something if they can play. Thaig the best part of a reading is when they gatto
the story out. So why not satisfy these needs. Hae to read the story to know what to act oy th
need to work with each other to be able to perf@onthey learn to cooperate, they learn how to give
speeches, how to stand in front of the class. Ssaitethey love to compete with each other, to show
others how much they know. Children like to leaand it is not that hard to teach them in ways they
enjoy. Teachers were not that far what childred.s@ine only question is: are they willing to puba

of effort in to giving children a good experiendesehool.
2.3.3. Dance teachers

As it was mentioned earlier, being an afterschadlvly teacher, a teacher does not have an
opportunity not to be enthusiastic, not to givalit because children will find another place to e
dance teachers shared that a lot has changed past0 years, Children are a lot more disresplectf
they let themselves do a lot more, but as dancehéea they do not have too many ways to keep
discipline, which is why they work hard on buildieg their interests. They use exterior motivation,
like collecting stamps, or giving out coloring pagbeut letting the children know they will perforon

a stage can also be very motivation. With youngegsothey often act out animals, to make it fun.
Many times his movement has nothing to do withahenal itself, but telling the children to act like

stork is so much more exciting than telling thensteind on one leg.

Sometimes it is worth to just let them leave thess| to keep the group functioning, because even on
child can turn the whole group’s attitude soar. @bsly most children go there because they want to
dance, but with young ones it is hard to keep ittisrest going, and that is when the teacher has to
“wow” them with making every move fun and interegti Some students get along with some teachers,
and can not stand others, even when they are teatthe same thing, even when they are both creative
and good teachers. This is true in every studesichter relationship, but can be a lot strongemat a

after school activity, because the child usuallgages to stay, and this helps the teacher worktiwéh

group.
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2.3.4. Dance students

My young dancers said they simply like to danceythke the music, they like their teacher, some
even said they were told by their parents, theyld/get new and shiny leotards if they paid attentio
and behaved themselves. A little bit older groug aey liked it when they could use ribbons orgal
they loved the games they got to play at the end tlaey also said they really liked their teacher.

Even older dance students also said they like texelathey like the group of people they dance with,
they said while they dance they can get away frbeir teveryday routine, do something different,
something that is “cool”, that they may even be dy@d, that others see as something unique and
special. Also they like the feeling of winning,tifey get to go to a competition where they can show
off their talent.

2.3.5. Conclusion

There are many similarities in the 2-2 groups.dms ways a school teacher has an advantage, because
the student does not have a choice, he has to the iclassroom. In some ways being a dance teacher,
or being any other outside of school teacher caeaseer, because children like what they are dtoing
start with, but both teachers have difficultiesd axeed to be creative and flexible. Discipline aschin

any environment. A child probably does not lovergtreng he is being taught, which is why being
either an inside or an outside of school teachatiffecult, involves a lot of work, but is the most

rewording job in the long-term.
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Summary and Conclusion

It is hard to talk about something with little exigace. | have not been on the teacher’s sideofog,|

but as a student | know how important motivatiom&de a structured classroom and outside of one.
This is why when | teach; | want my students tarimgivated, to like what they are doing, and to make
the external motivation internal. For them to betiwaded in everything they do, so they will leam t
like school, to like their lives and make the mokit. My research shows that the first few yeafs o
school are determining; they influence children.isltimportant for teachers to create a positive
experience for their students. A part of this is thacher’s personality, although my hypothesis was
proven wrong; the personality of the teacher isasoimportant as, for example the interest of thikelc
Personality is not why children enjoy outside oh®a activities more. My research shows that
children liked them because they were not obligé&begb there, they were more interested in therd, an
they got more attention. At the end of the list ge¥sonality of the teacher did appear, but not as
significantly as | thought. However a teacher caimfthe child’s interests, by paying attention very
individual's needs, taking time to see what techaigvorks the best. | learned that | cannot please

everyone, but that does not mean one can justugiven a student.

A lot depends on the teacher’s personality, bupidesll my preconceptions, there is a little diéfiece
between inside and outside of a classroom teachmogjvating, and it does not all come down to the
teacher. It is a lot easier to motivate childrerowbant to learn, whose parents support their legrni
process. There are a lot of factors that can bévat@nal, and the teacher does influence the chitdl
shapes his personality. The difference in the Bhgtiass and the other, “average” class did nonmea
that either one was better than the other. Theestsdvere motivated differently, just like in a dan
class, where they are already motivated to danwer€eTis a difference, but if a teacher is well preg

he can find something interesting in anything, anake every subject likable with games, good
questions, with his relationship with the childjieding a task to each individual’s needs.

The four focus groups proved that teachers knowt Wiear students are motivated by, seeing that most
of their answers were the same. It is clear thatghestioned teachers (inside and outside of school
ones) were devoted and eager to motivate theieatagdbut we could also see that there is not a big
difference in the two areas. They have their achgeg and disadvantages, but a good teacher isoable

work through the problems, build on whatever he lwaild on and focus on the child. The question is
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not what we teach, it's how we teach. To put thaorgction, action that is effective, and bringg jo

the student and the teacher.

These researches were only a small piece of whatl de done to become more and more effective.
For example an interview could be done along this, lasking a teacher how she motivates and two of
her students, a “good” and a “bad” student, towkat works on which student, and why it works.
Why can one student acquire a lot, when anotherheadly pay attention to the same teacher? It
would be definitely beneficial to see how the sdasks, the same treatment affects different stsgent

to see both sides, and find out what is effective.

A teacher can have many goals, but there cannatdmal that goes before the child as a persos. It i
more important to shape his personality than pgttimore and more factual knowledge in his brain
(that he will most definitely forget). It is mormportant for them to enjoy what they are doing, jost

as children, but later in life. This is why it iucial for them to learn to like learning, let & kearning
how to read, play the piano or swim in any possitdg, whatever works. And the only way to find out
what works with a group is by trying out as manythmels as possible, and always having a loving
attitude towards the children. Learning may beeallpsnked to the teacher, but will gradually tunto

the child’s own needs, desires. If we were abladisieve this, we were effective motivators, effesti

teachers, and our work did not go in vain, but falhepositively added to a child’s personality.
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Appendices

Appendix 1

Questionnaire
Nem: Eletkor:

Szerettél als6ban iskolaba jarni?

Ha jartal vmi kilonoérara, oda szerettél jarni?

Mennyire voltak szdmodra izgalmasak, érdekeseklatdi 6rak? 1-5
Mennyire voltak szamodra izgalmasak, érdekesekdnkiak? 1-5
Mennyire szeretted a tanitédat? 1-5

Mennyire szeretett téged a tanitdod? 1-5

Felgbben vagy gimiben mi volt a kedvenc tantargyad?

Felgbben vagy gimiben a kedvenc tanarod mit tanitott?

© ©® N 0k bR

Alséban mennyire szerettél tanulni? 1-5

10.Mennyire alapoztak meg az iskolahoz val6 hozzéédiasaz ALSOS tapasztalatok? 1-5

11.Hogyan vett ra a tanitod a tanulasra? jatekos dsbh#tal, versenyekkel, kihivassal, humorral,
dolgozattal, infvel fenyegetéssel, elmagyarazta, hogy miért foniatsjommal, bintetéssel
(pirospont, matrica...), nem vett ra a tanulasggeb

12.Hogyan vett r4 a kilontanarod a tanulasra? jatdktlatokkal, versenyekkel, kihivassal,
humorral, dolgozattal, idvel fenyegetéssel, elmagyarazta, hogy miért fonjoglommal,
blntetéssel (pirospont, matrica...), nem vetttanalasra, egyéb

13.Hogyan tartotta fenn a figyelmet?

14.Miben volt mas egy kulénodra egy tanoratol? A pédmg hozzaalldsa volt mas, a pedagogus

személyisége volt teljesen mas, jobban érdeketfy(kavésbé), jobban odafigyeltek ram, egyéb
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Appendix 2

8 of the filled out questionnaires

Mennyire Mennyire
Szerettél Ha jartal vmi voltak voltak . Mennyire
: - Iséban  kilénérara szdmodra szdmodra Mennyire szeretett
Timestamp Nem Eletkor a:s0b ’, . . szeretted a p
iskolaba oda szerettél izgalmasak, izgalmasak, tanitodat? téged a
jarni? jarni? érdekesek az  érdekesek a : tanitod?
iskolai 6rak? kilonérak?
2:(%?(%:05163 né 21-30 igen igen 4 5 5 5
21%32/505113 férfi  11-20 igen igen 4 2 5 5
21%??{3?5133 néd 11-20 igen igen 5 5 5 4
2{;2??3123 néd 11-20 nem nem 2 3 4 5
2{;25?3103 férfi  11-20 igen nem 4 1 5 5
21%?3{590103 né 21-30 igen igen 4 4 4 4
2{;?4;92173 férfi  21-30 igen igen 3 2 2 3
2{;23?3133 11-20 nem igen 3 4 3 5
Mennyire
Felsében Felsében vagy Alséban alapoztak meg
vagy gimiben gimiben a mennyire az iskolahoz  Hogyan vett Hogyan Miben volt mas
mi volt a kedvenc szerettél valé rd atanitod a tartotta fenna  egy kilénéra egy
kedvenc tanarod mit tanulni? hozzaallasodat ~ tanulasra? figyelmet? tanoratél?
tantargyad? tanitott? ’ az ALSOS
tapasztalatok?
jatékos
feladatokkal,
elmagyarazta, jatékos a pedagoégus
h miért feladatokkal, = személyisége volt
matek matek 3 5 fontos, versenyekkel, teliesen mas,
jutalommal, jutalmazéassal, jobban érdekelt
biintetéssel biintetéssel (vagy kevésbé)
(pirospont,
matrica...)
testneveles | angol.nyelvet 3 5 versenyekkel, jutalmazassal, jobban érdekelt
‘ kihivassal biintetéssel (vagy kevésbé)
jatékos
feladatokkal, jatékos
humorral, feladatokkal,
elmagyarazta, néha, ha mar .
e a pedagogus
biolégia aarigel, 5 5 2 Gul=K nagyon személyisége volt
torténelem fontos, kékadoztunk, . B’
. . teljesen més
jutalommal, kicsit
biintetéssel megtornaztatott
(pirospont, minket
matrica...)
. . N versenyekkel, jobban
foldrajz foldrajz-tori 1 1 kihivassal versenyekkel odafigyeltek ram
matek matek 3 4 versenyekkel, jatékos nem volt killénora,



kihivassal, feladatokkal, ezeket a kulénoras
jutalommal,  versenyekkel, kérdéseket igy
buntetéssel humorral nehéz
(pirospont, megvalaszolni/nem
matrica...) valaszolni
a pedagoégus
hozz4aélldsa volt
jatékos jatékos mas, a pedagogus
angol angol 5 4 feladatokkal, feladatokkal, @ személyisége volt
humorral humorral teliesen mas,
jobban
odafigyeltek ram
i jatékos jatékos .
fizika angol 4 ! feladatokkal feladatokkal semmiben
jutalommal, a pedagoégus
buntetéssel hozzaallasa volt
tesi tesiii 3 4 (pwosponL humorral jnaSJobban
matrica...), erdekelt (vagy
jutalom de kevéshbé), jobban
nem buntii

odafigyeltek ram
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Appendix 3

Focus Group Starting Questions

Milyen feladatok motivéaljak a diakjaitokat?

Milyen feladatokat csinalnak szivesen diakjaitok?

Milyen feladat tipusok valnak be a legkisebbekegliagyobbaknal?
Mit tanitotok szivesen?

Mit csinéltok a rosszalkod6 didkokkal?

Mi az, amit szivesen csinaltok egy 6ran?
Melyik a kedvenc ératok?

Miért szeretitek ezt az orat?

Mi a kedvenc részetek egy éraban?

Miért az a kedvenc részetek?

Dance teachers

1.

2
3
4.
5

Milyen feladatok motivéljak a didkjaitokat/tanitwéaitokat?

. Milyen feladatokat csinalnak szivesen diakjaitok?

. Mit tanitotok szivesen?

Hogyan motivaltok egy oda nem figgediakot?

. Mit csindltok ha egy gyerek nagyon romboldan viedlk?

Dance students

1.

2
3.
4

Miért jartok tornazni?

. Miért szeretitek?

Mi a kedvenc részetek egy 6raban?

. Meddig fogtok még tornazni?
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