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My personal motivation

Why did | choose this topic? My motivation to study primary school education
comes from my determination to change the situation of underprivileged Roma
people in Hungary who | have been working with for years. It is said that real
change can be made through education. However, | think it is quite sure that
traditional methods do not work generally in their case. That is why | am
interested in alternative, modern methods in education, such as the Waldorf
method or the project method which will be the focus of this extended essay.

Introduction

When | asked people around me if they knew what project method was, usually
they answered no but the word evoked some ideas in everyone. Project has been a
very popular word recently, used even in everyday life in order to sound
professional. Companies, organisations, institutions have started to plan in
projects and the so-called project manager has been a very fashionable job.
Nevertheless, very few people could define what a project was in the field of

education.

The reason for this is the fact that the project method was not present while we
attended primary and secondary schools. Nowadays, it is better known by teachers

but it is still not as widely used as in Western countries.

In my opinion, the Hungarian education system needs to be reformed because it
does not give answers either to the challenges of 21™ century either or to the
special problems of Hungarian society. It clings to old, traditional methods:
lecture-style instructions, swotting up unnecessary information etc. These are
generalizations but unfortunately, there are not many positive examples. In my
essay, | will try to answer the following question: what advantages could the
project method have in solving one of the biggest problems of Hungarian society,

namely the education of underprivileged Roma children?



After summarising the different definitions, types and advantages of the project
method, | will introduce my own point of view. In the research part of my essay, |
will present the results of a questionnaire and an interview as well as my case

study of a project realised with underprivileged, Roma teenagers.



l. Theoretical background

I.1. The short history of the project method

According to Knoll (1997), the history of the project method goes back to the 16™-
18"™ century when it was started to be used in European architecture schools. Until
the end of the 19™ century, the project was a regular teaching method and spread
in America. From that time, projects were used in manual training and in public
schools until 1915 when it was redefined and brought back to Europe. From 1965,
the project idea was rediscovered.

Molndr (2001) considers the middle of the 19™ century as the beginning of the
project education when engineering colleges using this method were opened in
Paris and Ziirich. Around 1935, the method was brought back from America to

Europe as an American invention.

Hegediis claims in his article summarizing the history of project method in
Hungary that according to the history of education, the project method was born at
the University of Chicago, Laboratoy Schools. The three most important names to
mention are John Dewey, Charles R. Richards and William H. Kilpatrick. (URL1)
‘The Project Method’ of Kilpatrick (1918) summarises the theory of project work

and it serves as a base of educational projects of nowadays.

In any case, the project method is an almost 200-hundred-year old possibility in
education while in Hungary, it was introduced only a few decades ago. Although,
the expression, ‘project pedagogy’ was first used in Hungary by Zoltan Poor in
2000 (Radnoti, 2008), according to Hegediis traces of project method can be
found even in the education of socialism and already around the end of socialism,
the project method started to spread in Hungary, for example thanks to the Projekt

Kézikonyv written by Katalin Hortobagyi in 1991.



I.2. What is a project in education?

The word ‘project’ can be traced back to the latin ‘projectum’, ‘projicere’ which
means ‘to say something in advance’. It referred to the planning of something and
not to its realisation. There are several different definitions for ‘project’. It can be
defined as an idea, as instruction, as learning, as a method, as a strategy of
education, as a form of organizing the learning process, as a paradigm or as an
approach. (Radndti, 2008)

The term of project tends to lose its original meaning; nowadays projects can be
any activities that are not classes; all the forms can be called projects, where
students create a final product together with active participation. (Hortobdgyi,
2002)

According to the definition of Kilpatrick so the one which is the base of all others:
the project is about collecting experience determined by an aim, it is a purposeful
activity where the main intention as an internal motive power determines the goal,

the process and gives motivation. (URL2)

More precisely, the definition of Hegediis (URL2) says that the project education
is a strategy of learning and teaching, the treatment of a topic individually or in
groups by making a final product outside traditional class and lesson setting.

Figure 1 shows the steps of a project.

According to Byre (1987), project work always means some kind of research
(reading, interviewing etc.) and the production of a document (report, poster,

magazine etc.).

Fried-Booth (1986) first distinguishes two things: full-scale projects and bridging
or motivating activities. The latter takes place in the classroom while projects go
beyond it. Full-scale projects have three steps: classroom planning, carrying out

the project and reviewing and monitoring the work.



choosing the making plans

. (aims and organisation
topic y
tasks)
realising the working out collecting
product | the topic v information
presenting the after-project
product y activities

Figure 1: The steps of a project based on Hegediis’s definition

A very important point concerning the essence of project work is that it is not only
the final products that are important but the work process itself as well. (Radnoti,
2008)

Hortobdgyi (2002) defines two conditions that need to be fulfilled to realise a
project. On one hand, the project has to be realistic. Children have to learn from
their own activities to have their own experiences so the task is to determine the
object and the aim to these activities. This is why the focus of a project always has
to be a problem or a task that we solve in order to have real results. As a
consequence, projects have educational and non-educational advantages as well.
Non-educational advantages are the conditions of educational advantages because

they give aim and meaning to the activities, to the sources of experience.

On the other hand, projects always have to be complex. Projects are endless and

individual because problems do not appear on an abstract level but in a concrete



way. Concrete always means complex as well. This complexity means not only
the variety of topics but also the variety of skills that can help to solve a problem.
In project work, verbal skills are not above others as in traditional methods.
Complexity requires the cooperation of students and teachers as well and this
cooperation changes the roles of the students and the teachers.

The educational project has two objects: the final product and the participant. The
latter, the development of their skills, their personality is more important.

1.3. The categorization of projects

Projects can be categorized from many points of view as Figure 2 shows. There
are so many different kind of projects that we can see that ‘project’ is only a

collective term.
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Figure 2: Categorization of projects (Radndti, 2008)



I.4. Advantages of project work

Working on a project develops a large scale of skills. “It educates the whole
child.” (Phillips et al., 1999., p. 6). Figure 3 (mind map) shows which skills can
be improved by project work based on the Introduction of Projects with Young
Learners (Phillips et al., 1999.) and completed with some others (communication,
creativity) .

Radnoti (2008) completes this collection of advantages with some others such as
the knowledge of quality that we get from projects, the development of divergent
mentality and of aesthetic sense. Thanks to the presentation at the end of the
projects, students learn how to talk in front of people without stage fright. It also
helps to see the complexity of the world and to be opened to it. Some other
different tasks: reading a newspaper, dealing with information teaches critical
thinking. Projects are also good to ‘learn to learn’ and to promote life-long
learning. Finally, working on a project is a way to recognize your own roles,

possibilities, limits and to have a realistic picture of yourself.

The project works better than other methods because students are personally more
involved. The project is their own. It is student-centred, the participants have
more independence than in other exercises. ,, The motivation comes from within
and not from without.” (Fried-Booth, 1986, 5.) “It is the students who find and
assimilate information for brief that preferably they have generated for
themselves.” (Dudley-Evans et al., 1998, 195-196.)

During the projects, students may have to move out from the classroom, they meet
with real-life situations; they can use their knowledge to solve real problems.
(Fried-Booth [1986] talks about this advantage from the point of view of the

language.)
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Figure 3: Developing effects of project method
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The end-product of projects gives a sense of achievement. Teachers, children and
parents can be proud of it. It shows the progress they have made. (Phillips et al.,
1999)

The project is also a perfect tool for differentiation where children find themselves
the task that fits their skills and interests. Therefore children from different
cultures and with different skills can perfectly work together and improve
themselves in the project work. (Hortobagyi, 2002)

We can see that it is very easy to find the advantages of project work. Meanwhile,
books and articles speak very little about disadvantages. They speak more about
risks, for example: project work can take up a lot of time. (Dudley-Evans et al.,
1998) | think we can say that a risk can be if all the things mentioned in this

literature review part are not planned consciously enough.
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1.5. An example of the project method realised with underprivileged children

Before introducing my research, | present one of the successful projects realised
with underprivileged children. This project took place in Berettyoujfalu where the
NGO called Igazgyongy Alapitvany has been working with underprivileged Roma
people for years. The leader of this association is L. Ritok Nora who has written a
report about this so-called Europe project which was really successful from

several points of view.

The project had two goals. One was to give knowledge about Europe to children,
to make them feel that Roma and non-Roma people are both part of the European

culture and that everyone has the possibility to influence the future.

The other aim was to develop a large scale of competences of the children. They
learnt to learn, to get and transfer information (for example from the internet). The
heterogeneous groups required tolerance. While cooperating, the participants’
individual success became the success of the community and they learnt to help
each other. Taking responsibilities and keeping them for several months was a big
challenge for everyone. It was helped with contracts, identity cards and other
rituals. Both visual and verbal communication skills were improved. Children
learnt how to communicate in different situations: among themselves and in front
of guests. It is a skill that is not taught in the traditional question-answer education
system. Project work was also a great opportunity to learn to see things as a whole
and in parts, to compare ideas and reality, to feel that community is stronger than
just one person. The latter is especially important for underprivileged children
who give up easily. Evaluation and self-evaluation helped to be independent and
to have more self-confidence. During the project, all the work made the children
happy. This happiness multiplied the developmental effect of the project. (L.
Riték, 2008)
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1. Research

I1.1. Description of the research

During my research, | applied three different methods in order to study on one
hand, the beneficial effects of the project method and on the other hand, its
advantages while working with underprivileged Roma children and socially

mixed groups.

The first method was an online questionnaire spread on community pages and e-
mail lists. This way of spreading meant that basically only young people were
reached. My primary intention with the questionnaire was to know what
experiences the respondents have in connection with project work. As some
questions concerned the school they attended, this questionnaire studies the
relation between the use of project method and the type of schools as well but 1

will not concentrate on this aspect in this essay.

| also made an interview with a volunteer of BAGazs Non-profit Association who
works with Roma children therefore has lots of experience about the difficulties of
these children. As the volunteer is a future teacher, | asked her about what are the
disadvantages of traditional, frontal method while teaching these children. The
other interview in my research was made with a future psychologist, who
participated in the project | present my case study about. She shares her
experience about the way how project work can influence the development of

underprivileged children.

The third method | will present in the research part is a case study. The online
questionnaire studies the advantages in a larger perspective, the interview and the
case study focus on my real interest, how project work can help the integration of
underprivileged children in a middle-class community. This case study is about a
project outside the school which changes a large scale of factors. The next step of

my research will be to study project method inside a socially mixed school.
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11.2. Hypotheses

My hypotheses are the following: project method would be a useful tool in
schools where a large part of the students are underprivileged Roma children in
order to reduce their learning difficulties and to integrate them. Moreover, the
skills that are developed during the process of a project are crucial to be

successful later in life.

11.3. Questionnaire

The online questionnaire was filled in by 98 people. Approximately, the two third
of the respondents were between 22 and 26. The majority of them attended good
secondary schools, mostly in Budapest (70%). Only 10% of the respondents went
to so-called alternative schools which are known to apply project method more

often than “traditional schools”.

m18-26
H below 18

mover 26

Figure 4: The age of the respondents

15



More than 60 % of them participated in projects during their studies. Although, I
gave a short definition® of project at this question, the respondents considered
very different things as project when they were asked about the type of it. 13 of
the respondents took part in a project week about very different topics (disabled
people, Roma culture, gastronomy etc.). 11 people mentioned subject specified
projects. Certain respondents considered paper collection, simple short
presentations or sports day as project. It is true that they include some elements of

project work but not all of them. In a wider sense, we can regard them as projects.

Figure 5: Repartition of participation in projects

With this questionnaire | would be able to study the connection between the type
of school and the frequency of use of project method but now | am going to
concentrate on the experience, feelings and opinion of the respondents in

connection with project work.

L A person or a group of students work a on topic individually (planning, research, realisation) in
order to have a product at the end. (for example: project week, project on a lesson, class project
etc.)
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If you have ever taken part in a project,

write down the first three words, it
makes you think of.

fantastic, brilliant

team work, ecstasy of research, persistence

creativity, interaction, autonomy
it needs creativity, it moves you out of

traditional setting, different approache to a

topic as usual in schools

brainstorming, gatherings, communication,

realisation

colourful, scattered, interesting
useful, interesting, funny

autonomy, work, motivation

team work, tolerance, laughing
team work, joy, help
cooperation, extending horizon, work

funny, unequal, funny
control, acquisition, rush
team work, creativity, presentation

newspaper, money, excursion
team work, idea, enthusiasm
group, work

If you have never participated in a project,
write down what the word ’project’ makes
you think of.

planning, team, 21st century

continuous work, getting to know something
more profoundly, interactive

group, research, report
creative, result-focused, avant-garde
team work, creativity, research

cooperation, harmony, division of labour

projector, money, team
team, collaboration, teacher
overall, interesting, autonomy

team, exercise, result

team, creative, long

presentation

Table 1: Extract from the table including the answers

17



From those who have already participated in projects, | asked three words that
project makes them think of. The most frequent answers were ‘team’ or
‘cooperation’ (21 out of 59) and creativity (14 out of 59). Many participants wrote
words connected to the world of work: deadline, communication, responsibility.
The majority of the respondents mentioned positives adjectives such as good,
successful, interesting, inspiring, useful, funny. Only one respondent expressed a
negative opinion: “the project was boring, not interesting and it could have been

better”.

Some of the respondents had very strong positive opinion about the projects. A
few of them worth mentioning:
e “I may remember more than if it was only a normal lesson.”
e “It takes you out of the habitual setting, it has a very different approach to
the topic from the normal scholastic one.”

e “Everything is a sort of project in my life.”

If I regard the answers from the point of view of the skills developed during the
project work, the following ones were mentioned by the respondents: tolerance,

creativity, independence, cooperation, concentration, persistence.

Those who have never participated in any projects associated very similar words
to projects: cooperation, creativity, time, aim, deadline, planning were the most
frequent ones. It shows that project work is quite frequently used in work and life,

outside the school as well.

You can find all the diagrams in the Appendices part.
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11.4. Interview

When asked about her experiences, the interviewee, a future teacher who works
with underprivileged Roma children in the segregated settlement of Bag, a village
near Budapest, finds the basic skills as the source of the problems. Their speaking
skills and vocabulary (especially the one used in schools), their executive function
(concentration, following the rules etc.), their social skills (cooperation, empathy)
etc. are developed in the project of BAGazs Non-profit Association where she
volunteers.

According to her, the frontal education is not suitable to develop all these skills as
it does not adapt to individual needs. Though, we can have better results with
differentiation and group work. Project work can help to improve their social and
speaking skills and during the planning part the metacognitive awareness develops

as well.

I1.5. Case study

11.5.1. About the project

‘Theatre for inclusion’” was a Youth in Action project organised by Szinmihely
Alapitvany in cooperation with a Romanian assocation called Nevo Parudimos for
30 Hungarian and 30 Romanian teenagers in Ceglédfiird6, Hungary. Most of the
participants came from underprivileged Roma families but in the Hungarian team

there were middle-class students as well.
The aims of the project were the following: getting to know the culture of each

other (Romanian, Hungarian, Roma), talking about important social questions

(hate speech, prejudices, discrimination) and realising a theatre piece.
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Picture 1: Presentation about social issues

It was a project outside school settings; therefore most of the participants were
motivated from the beginning, they did not consider it as something related to the
school. Moreover, they stayed together for ten days day and night, which also
changed the outcome of the project. These are important differences compared to
school projects but the most important elements were the same: after the
collective planning participants realise something themselves independently while
using all the different skills of each participant. The project can show what effects

has this type of collective work has on underprivileged children.

| took part in this project as a volunteer responsible for 5 participants from the

Roma settlement | work permanently.

20



11.5.2. The schedule of the project

Day 1:

getting to know each other

evening programme organised by the participants themselves

getting to know each other

teambuilding

expectations, needs, fears related to the project
how one can contribute to the project?

fashion show: everyone gets dressed
getting to know each other’s culture and Roma history
Roma culture evening

love story scene making about prejudices

poem writing with Hungarian and Romanian words
visiting a theatre in Cegléd

sports evening organised by the participants themselves

forum theatre about violence

talking about parties

party scene making about love and danger
Romanian culture evening

talking about prejudices in groups
scene making

talking about hate speech
scene making
Hungarian culture evening

21



Day 8:
e scene making
Day 9:

e rehearsal
e performance

Day 10:

e evaluation in reference groups

e planning for the future

e organising the party

o farewell party: watching the film about the performance

Picture 2: Hungarian national evening

11.5.3. How did project method work?

The process. After a few days of team building, the planning part of the project
started. The topic of the theatre piece was chosen by the participants themselves
but they were also working on the topics that they were talking about in the

mornings: hate speech, prejudices etc. The small scenes of the final performance

22



were all made up by the teenagers. Meanwhile, the work was helped by a
professional drama teacher.

Picture 3: Team building

Those who did not want to participate in the project as actors, could find the right
task for them. The marketing team made flyers and distributed them on the local
beach as well as “tattooed” their own body to raise the attention. The decoration
team made settings for the performance. The movement team came up with a
dance show. It meant that everyone had the opportunity to show their skills, their

talent.

The final product, which was a performance in this case, was shown on the local
beach in front of a big audience. After the performance, the self-evaluation was
realised in small groups while every evening as well the reference groups got

together to evaluate the happenings of that day.
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Picture 4: Decoration team

Difficulties. Most of the difficulties came from the fact that there was no common
language between the participants. The translation was continuous from English

to Romanian, to Hungarian and vice verse.

As the participants had very different background, they had different skills as
well. Some of them could not concentrate for as long as others who were used to
sitting in one place for hours. Their speaking skills and vocabulary were also very

different. A few participants had never spoken in front of such a big group.

A few participants did not keep the rules but it was a great opportunity to learn

how to behave in a community.

Development of the participants. As the time was very short, the teenagers had
to cooperate very hardly. They had a big responsibility as they had to perform

something at the end of the project in front of a big audience.

They learnt how to overcome communication problems and how to work with

someone who has very different skills. It made them more tolerant.
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They had to use their creativity. They were independent, they discovered their
skills, their borders. They learnt to ask for help if needed. Finally they got to know
the opinion of each other about very important social questions: violence, hate
speech etc. They became more sensitive to these questions.

Through continuous interaction, own discoveries and real, interesting challenges,
the participants stayed motivated. The source of the knowledge was not a teacher
but they learnt from each other. Those who seemed to have more of the skills that
schools require could see what other skills can people have which are never
showed in classroom settings.

After the performance, the participants could experience what real success was,
which they created themselves.

The participants also learnt to self-evaluate. It helps to form a realistic self image.
First they talked about how they could contribute to the project, at the end they
evaluate their final contribution.

To sum it up, during the project the teenagers learnt about very important social
issues, which should happen in the school as well, but the more important result is

that they developed holistically.
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Summary and conclusion

After summarising what literature says about project method: short history,
different definitions, categorisation and advantages, in the research part of my
essay, | focused on two main points. On the one hand, | was interested in the
experiences of young people about projects during their studies, on the other hand,
| examined the use of project method with underprivileged, Roma children
through a case study. Moreover | made an interview with a future teacher who
already has had experience with children living in a segregated Roma settlement.

The online questionnaire proves that the project method develops a wide range of
skills that traditional methods do not such as cooperation, creativity, responsibility
etc. These are skills that are absolutely essential in one’s later studies and
professional life. A student from a middle class family might obtain these skills

outside the school as well but not underprivileged children.

The case study and the interview show that several points of the project method fit
the demands of underprivileged children’s development and integration. It
requires cooperation between the students with different skills and different social
background. The participants can show their talent. Not only verbal
communication is important but speaking skills are improved as well, there is an
achievable task for everyone and the participants learn to appreciate each other’s
talents. Moreover, students stay more motivated than in traditional class setting,
which means that they may learn a lot more than while listening to frontal

teaching. They also learn to be responsible and to ask for help if needed.
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As my case study examines a project outside school setting, it does not prove
perfectly how the project method works in real school circumstances, that changes
many factors, for example the motivation of the participants. In consequence, my
research has to be completed by a case study and interviews (with teachers,
students and parents) related to a project realised in a socially mixed school to
prove my hypothesis and reach final conclusions. My further plan is to examine
how other alternative methods can be used in traditional schools in order to
facilitate the integration and education of underprivileged Roma children.
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Magyar nyelvii 6sszefoglalo

Négy éve dolgozom hatranyos helyzetli roma gyerekekkel egy Budapest kozeli
faluban, Bagon. Az ott szerzett tapasztalataim mondatjak velem azt, hogy a mai
magyar oktatasban hasznalt hagyomanyos moddszerek (pl. frontalis tanitas) nem
alkalmasak a hatranyos helyzetliek integracidjara, és hatranyaik lekiizdésére. Azt
gondolom, hogy ezzel szemben az alternativ modszerek (pl. Waldorf-modszer)
koziil szdmos alkalmazhatd lenne ezen problémak megoldasdhoz. Dolgozatom
témajaul ezért valasztottam a projektmodszert, mint egy lehetséges eszkozt a HH-
S, HHH-s roma gyerekek sikeres tanitdsahoz, integraciojahoz. A magyar oktatasi
rendszernek megljulasra van sziiksége ahhoz, hogy szembe tudjon nézni az

emlitett kihivasokkal.

A ,projekt” rendkiviil népszerli fogalomma valt az elmult években pl. az iizleti
¢életben, de mint oktatasi modszer kevéssé ismert, hiszen csak a kozelmultban
kezdték el hasznalni szélesebb korben, még a most egyetemista fiatalok is a

frontalis oktatas altal dominalt iskolaban néttek fel.

Dolgozatom a szakirodalom feldolgozasa (a projektmodszer rovid torténete,
definiciok, csoportositds, eldnyok) utana egy harom eszkozt alkalmazo kutatast
mutat be. Az online kérddiv a megkérdezettek projektmddszerrel kapcsolatos
¢lményeit vizsgalja. Az interjiban egy leendd tanar roma gyerekekkel szerzett
tapasztalatit osztja meg. Az esettanulmany pedig egy szocidlis és kulturalis hattér

tekintetében vegyes tinédzser csoport projektjét irja le.

A projektmodszert torténete egyes kutatok szerint a 16-18. szdzadra is
visszanyulik, amikor eurdpai épitészeti iskolakban kezdték hasznalni azt (Knoll,
1997) Masok a 19. szazadi kozepét tekintik a projektmodszer torténetének
kezdeteként. (Molndar, 2001) Ezzel szembe Magyarorszagon csak néhany

évtizedre nyulik vissza a projektmodszer hasznélata.

A projekt fogalmat szamos szempontbol definidltak a kiilonbozd kiilfoldi és hazai

szerzOk. Léteznek tagabb és sziikkebb értelmezések is. A témaban, Kilpatrick
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(1918) tollabol sziiletett alapvetd mii szerint, a projekt lényege egy valamilyen cél
altal meghatarozott tapasztalatgyjtés, belsé motivacio altal vezérelt céltudatos

tevékenység.

Hortobagyi (2002) tagan értelmezett projektfogalma szerint, projektnek
nevezhetiink barmilyen olyan tevékenységet, amely nem hagyomanyos 6ra és ahol

a tanulok aktiv részvétellel egy kozos végterméket hoznak 1étre.

Dolgozatom tartalmazza Hegediis meghatarozasat is folyamatabraként, amelynek
elemei a kovetkezOk: a téma megvalasztisa, tervek készitése, szervezés,
informaciok gyljtése, a téma kidolgozadsa, a termék megvalodsitdsa, a termék

bemutatasa és a projekt utani tevékenységek.

Radnoti (2008) egyik fontos megallapitdsa, hogy nem csak a végsé termékek a

fontosak, hanem maga a folyamat is. A dolgozat tovabbi definiciokat tartalmaz.

Szamtalan féle projekt 1étezik, és mindegyik egyediilallo. Sokféle szempontbol
csoportosithatjuk 6ket. Ezt a csoportositast is egy abra mutatja be a dolgozatban
(Radnoti, 2008). A csoportositas lehetséges szempontjai a kovetkezOk: orientacio
(folyamat- vagy eredményorientalt vagy mindkettd), téma, tantargyi integracio,
tartalom (tanterv szerint, tanterven kiviili vagy mindkettd), interdiszciplinaritas,
helyszin, résztvevok, idotartam, a cél megvalasztoja (tanar, didk vagy egyiitt),

termék.

A projektmodszer, a projektmunka készségek, képességek széles skalajat fejleszti.
»A gyerek egészét neveli.” (Phillips és tsai, 1999, 6.) Ezeket a képességeket,
készségeket egy gondolattérképen abrazoltam dolgozatomban, amely a kovetkezd
nagy csoportokat mutatja: szocialis készségek, motoros/fizikai képességek,

intellektualis képességek, 6nallosadg valamint kreativitas és kommunikécio.

A projektmodszer nagy elénye tovabba, hogy a tanulok sokkal inkdbb
bevonddnak, magukének érzik. A projekt tanuld-kozpontl, és a résztvevok
nagyobb onallosagot kapnak. Motivaciojuk beliilrdl fakad. (Fried-Booth, 1986). A

projekt altal a tanulok életkdzeli tapasztalatokat szereznek.
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Hortobagyi (2002) emel ki egy az én dolgozatomban is fontos valdé szempontot: a
projekt tokéletes eszkdz a differencidlasra, a gyerekek megtaladljak a sajat
képességeiknek és érdeklodésiiknek megfeleld feladatot. Ebbol kovetkezik, hogy
kiilonbozo kulturdkbol jovo és kiillonbozd képességli gyerekek egyiitt tudnak a

projektben dolgozni és fejlédni.

A szakirodalom a projekt hatranyait kevéssé emliti, inkabb kockazatokrdl beszél,

mint pl. a projekthez sziikséges sok idd. (Dudley-Evans és tsai, 1998)

Dolgozatom ezen része bemutat még egy mar megvaldsitott projektet, amely
Berettyoujfaluhoz és az Igazgyongy Alapitvanyhoz kotddik. A projekt célja a
gyerekek Eurdpardl meglévd tudasanak bovitése mellett annak megmutatasa volt,
hogy a romdk és nem-romak egyarant az europai kultirdhoz tartoznak. A projekt
L. Ritok Nora beszamoloja szerint a gyerekek kompetencidjanak széles skalajat

fejlesztette.

Kutatasom soran két hipotézist kivantam bizonyitani: a projekt szamos olyan
készséget, képességet fejleszt, amelyek elengedhetetleniil fontosak a késObbi
tanulmanyok €s munka soran, és ezeket a hagyomanyos modszerek nem fejlesztik,
valamint a projekt hasznos eszkéz a hatranyos helyzetli roma gyerekek

integraciojaban ¢és tanulasi nehézségeik lekiizdésében.

Az online kérdoivet 98 valaszado toltotte ki, koriilbeliil kétharmaduk 22 és 26 év
kozotti. Tobbségiik budapesti lakos, és kiemelkedden jo budapesti kdzépiskolat
latogatott. A valaszadok minddsszesen 10 %-a jart Ggynevezett alternativ

iskolaba, ahol a projektmddszert sokkal inkabb alkalmazzak.

A megkérdezettek 60 %-a vett mar részt valamilyen projektben tanulmanyai
soran. A projektet (a megadott definicio ellenére) sokféleképpen értelmezték. Arra
a kérdésre, hogy melyik az els6 hdrom szd, amely a projektrdl eszébe jut a
kérdezOnek, a legtobben az egylittmiikodés vagy csapat (59-bdl 21 valaszado),
illetve a kreativitds (59-b6l 14 valaszadd) szavakat irtdk. Szdmos megkérdezett

munkaval kapcsolatos fogalmakat adott meg: hataridé, munka, felelésség. A
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tobbség pozitiv melléknevekkel jellemezte a megtapasztalt projekteket, pl. jo,
sikeres, érdekes, inspiraldo, hasznos, vicces. A kovetkezd képességeket,
készségeket emlitették meg: tolerancia, kreativitds, Onallosag, egylittmiikodés,
koncentrécio, kitartds. Ezek mind olyan fogalmak, amelyekre hipotézisemben

utaltam.

A jovendobeli tanar, akivel az interjut készitettem, roma gyerekekkel dolgozik a
bagi romatelepen. Ugy latja, az alapvetd készségek (beszéd, végrehajtd funkciok,
szocialis készségek) hidnyossdga okozza a problémakat. Szerinte a frontalis
oktatds nem adaptilhato a személyes igényekhez. Differencidldssal ¢és
csoportmunkaval jobb eredményeket érhetiink el. A projektmodszer fejleszti a

szocialis és beszédkészséget, valamint a metakognitiv tudatossagot.

A dolgozatomban szerepld esettanulmany targya egy ,,Szinhdzzal az
integracioért” nevii ,,Fiatalok lendiiletben” projekt volt, amelyet a Szinmihely
Alapitvany szervezett egy romaniai partnerrel kozosen. A projektben 30 magyar
¢s 30 roman fiatal vett részt Ceglédfiirdon. A résztvevOok tobbsége hatranyos
helyzeti roma csaladokbol érkezett, de a magyar csapatban voltak

kozéposztalybeli tinédzserek is.

A projekt célja egymas kultirajanak (roman, magyar, roma) megismerése, fontos
szocialis  kérdésekrdl (gyliloletbeszéd, elditéletek, diszkriminacié) vald
gondolkodas és egy szindarab létrehozasa volt. A projekt iskolai kereteken kiviil
jOtt lére, igy szinte az Gsszes résztvevé motivaltan vett részt. 10 napot toltottek
folyamatosan egyiitt. Ezek a tényez6k nagyban befolyasoltak az eredményt, és

iskolai koriilmények kozott nem megvalosithatok.

A projekt csapaépitéssel kezdddott, majd déleldttonként keriiltek teritékre a
tarsadalmi kérdések kiilonb6zé csoportos feladatokon keresztiil. A projekt
masodik felében kezdddott a szindarab megvalositasa, amelyben részben reflektalt
a déleldtt témakra. A darab fokuszat, cimét a fiatalok valasztottdk, és a sajat
maguk altal rendezett jelenetekbol allt végiil Ossze, egy professzionalis
dramatanar segitségével. A darabot a helyi strandon mutattak be. A 10 nap soran

harom este a kilonb6z6 kulturak mutatkoztak be.
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A projektben megvaldsult, amit a szakirodalmi részben is emlitettem, mindenki
megtalalhatta a sajat magahoz leginkabb illd feladatot, aki nem szeretett volna
szinpadra 1épni, a hirdetd illetve diszletezé csoportban mutathatta meg tehetségét.
A 10 nap végén megvalosultak a projekt utani tevékenységek is: kiscsoportos

illetve Onértékelés.

A legnagyobb nehézséget a kozos nyelv hianya jelentette, folyamatos
tolmacsolasra volt sziikség, de egy i1d6 utan ezeket az akadalyokat is athidaltak
kreativ mdédon. A kiilonb6z6 kulturalis, szocialis hattér, illetve az eltérd
képességek jelenléte elfogadasra tanitotta a résztvevoket. A felelosség nagy volt
mindenki vallan, hiszen csak néhany nap allt rendelkezésre a darab elkészitéséhez:
kreativnak kellett lenniiik, meg kellett tanulniuk segitséget kérni. Megismerték

tovabba egymas véleményét fontos szocialis kérdésekrol, érzékenyebbé valtak.

A projektmoddszerre jellemz6 modon motivaltak maradtak. A tudés forrdsa nem a
tanar volt, egymastdl tanultak. Nem csak az iskolaban el6térbe keriild készségek
¢s képességek mutatkoztak meg. A résztvevOk az oOnértékelés modszerébe is

beletanultak.

Azt mondhatjuk, hogy amellett, hogy sziiletett egy kézzel foghaté termék
(szindarab), ¢és fontos tarsadalmi problémakrol tanultak a résztvevok, az

elsédleges az, hogy holisztikusan fejlodtek.

A kutatds alapjan elmondhatd, hogy a projektmddszer valéban szdmos olyan
készséget, képességet fejleszt, amelyet a hagyomanyos mddszerek nem. Ezek
pedig rendkiviil fontosak a késdbbi tanulmanyok €és a munka soran. Az interjubol
¢s az esettanulmanybol lathatd, hogy a projektmodszer eldnyds a hatranyos
helyzetli, roma gyerekek szamdra is mind integracid, mint tanuldsi nehézségek
lekiizdésének szempontjabdl. Ahhoz, hogy hipotéziseimre tovabb bizonyitékokat
talaljak, kulturdlisan és szocidlisan vegyes iskoldban kivanok projektet
megvaldsitani, és vizsgalni, hogy a feljebb emlitett pozitivan hato faktorokat (pl.

motivacid) esetlegesen kizarjam.
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Appendices

Appendix A
Plan of another case study
About the target group

I will test a project only with Roma children living in a segregated settlement in a
small village near Budapest where | have been volunteering for four years as a
member of an NGO called BAGazs Non-profit Association. The participants of
this project will be six girls who all play in the football team organised by some
youngsters from the settlement and volunteers from our association. The team has
been founded in March 2014 and has trainings once a week. We would like to
develop their social skills, their persistence and teach how to struggle and deal

with occasional failures but the main goal is to create a community.

The girls are 10-12 years old. They all go to the so-called “normal” school, they
are quite successful in their studies compared to other children from the
settlement. It seems that they have the chance to live a different life from the
majority of the girls in the settlement. They have the possibility to continue their
studies in a secondary school. However, their life is quite uncertain that is why it
is very important to have a supporting community around them and to develop a

large scale of social and cognitive skills that a project can help with.

The aim of the project

The aim of this project is to create all the things that a professional football team
has such as jerseys, a march, a flag etc. while building a real team of the girls who
can co-operate not only on the football pitch but also in everyday life. | hope that
all the skills that will be developed during the project work can be useful to

succeed in school and later in professional life. This project can also be a
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preparation to other co-operative tasks, even projects realised with non-Roma

children.

The structure of the project

Apart from trainings once a week, meetings will be organised regularly in the
“community container house” of our association. The major part of the project can
be realised only during the summer in absence of free time and place to get
together and also because of the fact that the participants are not ready to work on

a project together.
Step 1: Preparation to start the project

Until the end of school year, the aim is to motivate them to take part in all the
trainings, to play co-operative games in order to prepare for the collective work.
We will also start to talk about their ideas about teams, how they imagine the
working of a professional football team. Finally, we will always talk about the

current conflicts in the team as they are not rare. This part will take 4-5 occasions.
Step 2: Planning the project

After discussing the topics mentioned above, we will start planning our project.
The task will be to collect ideas: what to do, how to do and what materials we
need. In this part of the project, I will still have quite an important role in leading
the group to be able to make decisions and start the next step. This part will take
one occasion although it might be not enough, it is very difficult to restart the
planning part a week later because their concentration skills are also not

developed enough according to my experience.
Step 3: Realising the project

Based on the plans, the children will start to work on the tasks individually, in
pairs or together. During this process, | will observe their working and help only if
they are stuck at some point. | will be responsible for having all the materials they

need. It might take three or four weeks to finish completely.

Step 4: Evaluating the project
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If the children have finished all the products of the project, we will hold an
evaluating session where we will look back on the whole process and give
feedback to each other. As a part of the closing occasion, we will write a short
report about the project that we can also share on the Internet. This step will be

only one occasion.

What results do | expect?

First of all, thanks to the project work, the permanent tension among the girls will
ease. They will learn to co-operate better: listen to others, take into consideration
not only their own ideas but those of others” as well, share the tasks etc.

The project will strengthen the community not only because of the final products,
the march that they can sing together or the jerseys which show that they belong
together but also as a result of working collectively where besides the individual
tasks they will feel that they need each other to succeed. Also, they will have the

positive experience of realizing your own ideas.

The project work will also develop basically all the skills mentioned above in the
mind map. | hope their motivation will remain for a long time and they will have

success not only in the football team but in school and everyday life as well.

The realisation of the project
About the first occasion

The first occasion took place in the “community container house” on April 27th,
2014. Five of the girls were present.

To start the session, | asked them to draw and then tell one positive and one
negative story from the week before our meeting. It was quite successful
compared to my expectations because usually they speak with difficulty about

their past experiences (and about future).

Secondly, | told them that | heard about some conflicts in the team from one of

the trainers and | asked them if they could tell me what had happened. It was also
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a big surprise that they listened to each other, they told me different versions of

the story and finally, we got to a conclusion.

Then we played some games that they recommended. These games are good
mainly to get rid of all the stress they have but I really wanted to try a game which
needs a quite high level of co-operation. | told them to imagine that there was a
dangerous river in the house that they had to get over. The rules were the
following: they had only four stones (sheets of papers) that they could stand on, if
not they fell into the water. If no one stood on one of the stones, the evil shark
took it away. It was very interesting to see that they were not at all able to make
up a strategy together. Everyone was working alone, standing on a paper and
trying to move without the help of the others. That was the point when I realised
that they are very far from working together on a project and that we need more

time to prepare for it.

Finally, we finished by playing their own games again. The following is their
favourite: one player leaves the room, those who stay change something in the
room that the leaver has to find out. There was no round where they tried to
discuss what to change; all of them changed something, not paying attention to the

others. At this point, | felt that this occasion has to be finished.
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Appendix B
Kérdoiv a projektméddszerrdl

Harmadéves angol miiveltségteriiletes hallgaté vagyok az ELTE TOK tanit6
szakan. Tavaly, évfolyamdolgozatomat a projektmddszerrdl irtam. Idén ezt
szeretném kutatasi eredményeimmel kiegésziteni.

Nagyon sokat segitesz, ha kitoltod ezt a kb. 3 perces kérddivet.

* Required

Hény éves vagy? *

| 30 feletti j

Melyik fels6oktatasi intézményben tanulsz/tanultal? *

—

Hova jartal/jarsz altalanos iskolaba? *

o Budapestre

o C megyeszékhelyre
o C nagyvarosba

o C kisvarosba

o ' faluba

Milyen tipusu kozépiskolaba jartal/jarsz? *

o hat- vagy nyolcosztalyos gimnaziumba
o © négyosztalyos gimnaziumba

o C szakkozépiskolaba

o C szakiskolaba

o C egyeb

Alternativ vagy "hagyoményos" iskolaba jartal/jarsz? *

—

{ ;- ,
o alternativ iskolaba

- , . .
o hagyomanyos iskolaba
Részt vettél-e valaha tanulmanyaid sordn valamilyen projektben? Ha igen,
akkor irj err61 néhany szot. *

A projekt lényege nagyon roviden, hogy egy adott témat egy csoport vagy
egy egyén Onalldan dolgoz fel (tervezés, gylijtdmunka, kivitelezés), ugy
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hogy a projekt végén egy kézzel foghat6 alkotas sziiletik. (pl.projekthét,
tandrai projekt, osztalyprojekt stb.)

—

Ha részt vettél mar tanulméanyaid soran projektben, irj le hdrom sz6t, ami
eszedbe jut errdl az élményrdl.

—

Ha nem vettél még részt tanulmanyaid sordn projektben, ird le az elsd
harom szo6t, ami eszedbe jut a "projekt" szorol.
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Appendix C

Hany éves vagy? / How old are you?

22.26 [43)
26-30 [4]
— 30 feletti [8]
14 alatti [0]
14-18 [10]
18-22 [31]

Hova jartal/jarsz altalanos iskolaba? / Where did you go to elementary school?

megyeszékhely [&] I nagyvarosha [5]

—kisvarosba [12]

—faluba [&]

Budapestre [67]

Budapestre 67 70%

megyeszékhelyre 6 6%

nagyvarosba 5 5%
kisvarosba 12 13%
faluba 6 6%

Milyen tipusu kozépiskolaba jartal/jarsz? /What kind of secondary school did you
attend?
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négyosztalyo [34]

czakkdzépisko [4]
___:: szakiskolaba [0]

egyéb [4]

hat- vagy ny [54]

hat- vagy nyolcosztalyos gimnaziumba 54  56%

négyosztalyos gimnaziumba 34 35%
szakkozépiskolaba 4 4%
szakiskolaba 0 0%
egyéb 4 4%

Alternativ vagy "hagyomanyos" iskolaba jartal/jarsz? / Did you attend an
alternative or a traditional school?

hagyomanyos [86] —

— alternativ i [10]

alternativ iskolaba 10 10%

hagyomanyos iskoldba 86  90%
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