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BCE Szocioldgia és Kommunikaciotudomany Doktori Iskola

Conceptual metaphors of single motherhood

Single-parent households, particularly those led by mothers, are highly vulnerable to poverty
and social exclusion in Hungary (HCSO, 2016, pp. 17-18). With around 90% of single parents
being mothers in 2011, these households face lower income levels due to the absence of a
second earner (HCSO, 2013, p. 181). Single mothers, in particular, bear the dual challenges of
motherhood and sole breadwinning, increasing their risk of poverty. To achieve financial
independence, single mothers often work longer hours, impacting their ability to fulfill their
mothering role (Thielemans & Mortelmans, 2019). The poverty rate in single-parent
households varies among countries, influenced by state support differences in welfare
systems. In Hungary, government policies since 2010 favour traditional families. Beneficial
policies tend to target groups with a positive social image, as they are considered deserving by
the public (Schneider & Ingram, 1993). Therefore, the most significant barrier for single
mothers to effectively fulfill their role in society is the stigma or negative perceptions
associated with their status (Rusyda, 2011). Media’s role in shaping public perceptions of
single motherhood is crucial, emphasizing the need for examination.

Accordingly, the question arises from my side, how single motherhood is reflected in
language, especially in conceptual metaphors in media discourse? It is a vital concern, for
language holds the power to shape and reinforce societal attitudes and stigma.

Human conceptualisation often involves the implicit use of metaphors, where understanding
from a more concrete domain is projected onto a more abstract one (Lakoff & Johnson, 1980).
Therefore, metaphors, as integral components of language, carry implicit meanings and
associations. However, it is important to note that metaphors possess the potential to captivate
and mislead individuals, leading them to think or act in problematic or morally precarious
ways, sometimes without their awareness (Lakoft, 2004, 2006; Johnstone, 2013). Metaphors
can also perpetuate societal stigmas or contribute to the empowerment of marginalized
groups.

By examining metaphors in media coverage, one can discern whether the language tends to
stigmatize or lend support to single mothers. This understanding is vital, particularly for
addressing and challenging stereotypes and negative perceptions associated with single
motherhood. While several studies have explored conceptual metaphors and motherhood,
such as Ringrow’s (2020) examination of metaphors used by contemporary female bloggers
and Beck’s (2020a, 2020b) exploration of metaphors in postpartum depression, there exists a
gap in research concerning metaphors specifically associated with single motherhood, to the
best of my knowledge.

To address my question, [ will analyze metaphors in articles about single motherhood on Nok
Lapja magazine’s online platform. I chose this influential women’s magazine due to its
potential to shape both external perceptions and the self-image of readers, serving as a
valuable resource for women, including single mothers, seeking guidance. I have identified
the corpus for my research using N6k Lapja’s research engine, inputting the key term “single
mother” (egyediilallo anya). The engine retrieved 637 articles, of which 79 specifically
addressed single mothers with varying levels of detail. The corpus is consequently derived
from this subset of 79 articles. The corpus of text was analyzed for metaphorical expressions
related to single motherhood. For this metaphor analysis, I applied the Metaphor
Identification Procedure (MIP) (Pragglejaz Group, 2007). My paper does not focus on
quantitative analysis, but on understanding the qualitative aspects of the phenomenon of
single motherhood.



In conclusion, I anticipate that the conceptual metaphors explored in this study will
effectively convey the unique and demanding experiences faced by single mothers. These
experiences, encompassing both the mothering and breadwinner roles, as well as aspects like
self-reliance and financial strain, are expected to manifest in source domains such as
CHALLENGE or BATTLE. Drawing inspiration from Ringrow’s (2020) identification of the
JOURNEY source domain in relation to metaphors of motherhood, I anticipate the presence of
this source domain in my findings. However, I also expect that other facets of the JOURNEY
source domain will come into focus through the mapping of the challenging experiences of
single mothers.
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The space and time of reason

1. The paper examines the relation between spatial and non-spatial uses of adpositional
constructions, focusing specifically on the behavior of the preposition za ‘behind’ in Russian.
The spatial za combines with either instrumental or accusative DPs: za + INST is interpreted as
locative (1a), and za + Acc as directional (1b). In addition to this, the source preposition iz-za
(lit. “from behind’) requires a genitive dependent. Aside from the core spatial uses (1), za
introduces both purpose (what for?) and cause (why?) adjunct clauses (2). Purpose is expressed
with the locative frame, and cause is expressed with either the directional frame or the source
frame (2b). The distribution gives rise to the following questions, which the paper aims to
answer: e How is the purpose semantics associated with location, even though cross-
linguistically purpose constructions often utilize directional morphosyntax (cf. to in English)?
e How is the same preposition used to express purpose and cause readings? e How is the cause
semantics associated with both direction and source?

(1) a. {Stul/ Petja} stoit za {stenoj / derevom / Annoj}.

chair Peter stands behind wall.INST tree.INST ANNa.INST
‘The chair/Peter is behind the wall/the tree/Anna.’

b. Postav’ {stul / Petju} za {stenu / derevo / Annu}.
put.iImMP chair Peter behind wall.Acc tree.ACC Anna.Acc
‘Place the chair/Peter behind the wall/the tree/Anna.’

c. Stul/ Petja torcit iz-za {steny / dereva / Anny}.
chair Peter sticks.out from-behind wall.GEN tree.GEN Anna.GEN
“The chair/Peter is visible from behind the wall/the tree/Anna.’

(2)a. Ja posla k Tamare zatem, Ctoby ona dala mne xleb.

I went to Tamara behind.that.INST that.suBJ she gave me bread
‘| went to Tamara so that she would give me some bread.’

b. Ja nakazala Tamaru {za to/ iz-za togo},
I punished Tamara behind that.Acc from-behind that.GEN
¢to ona sdelala  oSibku.
that she made mistake

‘I punished Tamara because she made a mistake.’

2. Internal syntax of PPs and case-marking. To account for the case marking patterns
observed with za, we first adopt the common approach to PPs as layered structures and assume
the following sequence of P projections, as proposed by Pantcheva (2011):

(6) [sourcep Source® [GoalP Goal® [Piacer Place® DPground 111

Second, we assume that the DPground IS attracted to the specifier position of the highest P
projection, where it receives a specific Case feature. This can be modeled in terms of Case
assignment (with Place being equipped with [INST], Goal with [Acc], and Source with [GEN]),
or, alternatively, under the peeling approach put forward by Caha (2009). Importantly, when it
comes to the case-marking of the DPcround Za matches the general pattern in Russian. INST is a
stative case assigned to a state-denoting predicate; it appears in locative constructions with
projective prepositions za, pod ‘under’, nad ‘above’, pered ‘in front of* (cf. Zwarts & Winter
2000, Emonds 2007), in comitatives with the preposition s ‘with’, and on non-verbal primary
and secondary predicates (as in ‘she was tall/doctor.INST’, ‘I consider her tall/friend.INST’, ‘he
was born big/boy.INST”). Acc is used as a directional case: it does not appear with locative Ps
but is frequent with directional Ps: see e.g., pod + ACC ‘to under’, v + ACC ‘into’, ha + ACC
‘onto’, etc. Finally, GEN is a source case: see e.g., iz + GEN ‘from’, S + GEN ‘from over’, etc.

3. PPs with clausal dependents. We analyze subjunctive and indicative clausal adjuncts
similar to those in (2) as complex structures, where the CP is topped by a nominal projection



DP, with the D head spelled out as a case marked demonstrative: [pp P° [op D°=Dem [cp ... ]1].
Notice that prepositions in Russian never take CP complements directly, but are always
restricted to DP dependents, regardless of whether the PP is in an adjunct (spatial, temporal,
reason) or argument position; see Bondarenko (2022) and Knyazev (2022).

4. Purpose clauses refer to a possible situation that ideally follows the matrix one, according
to the goals of the matrix Agent/Initiator. These are subjunctive irrealis clauses contained within
a DP.INST selected by za (2a). Causal clauses, in contrast, refer to a real/certain situation that
precedes the main event and triggers it. These are indicative clauses introduced by za +
Dem.AcCc or iz-za + Dem.GEN (2b). (Future causes are occasionally possible, while
past/preceding purposes are out; in the full version of the paper we account for this difference.)
In (3) the three events — Eventwmain, Purpose, and Cause, — are mapped onto the timeline.

(3) past Cause Eventmain Purpose > future

We make two assumptions regarding Time: (1) Time is always perceived as flowing in one
direction, from past to future. (2) Time moves, while the observer is stationary and always
positioned facing the future (cf. Clark 1973, Haspelmath 1997).

5. To connect the core spatial meaning of za ‘behind’ and its purpose and cause uses, we draw
parallels between the spatial organization of objects and temporal organization of events. In
space, an object (the box in (4)) can be said to be positioned behind the car, relatively to the
observer on the left (or if the observer is inside the car). Similarly, in time, Purpose can be said
to happen ‘behind’ Eventmain, With the observer placed in time before/inside Eventmain. The
directional (Goal-oriented) part of the interpretation is further contributed by the irrealis Mood
of the embedded CP (hence no indicative purpose clauses).

(4)
6. In case of a causal modifier, Eventwmain is being triggered by Cause, and the former is
typically perceived as starting during/right after and lasting longer/ending later than the latter;
in the full version of the paper we provide corpus data to support this claim. Drawing a parallel
with spatial relations and keeping in mind that Time is generally perceived as moving (see
various metaphors describing the flow of time, across the world’s languages), Eventmain can be
said to move past Cause, to appear behind it on the timeline. The movement part is also evident
in the iz-za ‘from behind’ frame. To explain why causes are expressed as either a source or a
direction, we argue that events are comparable to objects with an inherent front/back
orientation. Consider the spatial relation between the car and the ball in (4): since the car has
an inherent front/back orientation, the same observer can describe the ball as located ‘behind
the car’ (za + INST), and if it moves to where the box is it moves ‘from behind the car’ (iz-za +
GEN). Events on the timeline are perceived in the same way, and Eventwmain flows either past
Cause or from behind the Cause, which gives rise to the two causal frames illustrated in (2b).

7. The proposed account can be extended to other Slavic languages (cf. e.g. the spatial P zad
and the reason (cause/purpose) P za in Bulgarian). It can also help us account for the uses of
directional Ps with causal adjuncts outside Slavic; see, e.g. Cause clauses in Turkish introduced
by the postposition ‘for’.

Selected references. Caha, P. 2009. The nanosyntax of case. PhD diss. Emonds, J. 2006. Adjectival passives: The
construction in the iron mask. In The Blackwell Companion to Syntax, Volume I, 16-60. Haspelmath, M. 1997.
From Space to Time. LINCOM Europa. Knyazev, M. 2022. Spanning complement-taking verbs and spanning

complementizers: On the realization of presuppositional clauses. Journal of Linguistics, 58(4): 887-899.
Pantcheva, M. 2011. Decomposing Path: The nanosyntax of directional expressions. PhD diss.
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Beszedtipusok szupraszegmentalis sajatossagai felolvasasban és félspontan beszédben

A jelen eldadas célja kiilonb6zd beszédtipusok (vagy beszédstilusok) néhany
szupraszegmentalis sajatossagdnak bemutatasa. A célkitlizésiink az volt, hogy megvizsgaljuk
azt, hogy egy, a szakirodalomban olvashatdé meghatarozasok szerint félspontannak tekinthetd
szoveg milyen szupraszegmentalis sajatossagokat mutat a korabbi szakirodalomban tébbszor
elemzett felolvasashoz és spontan beszédhez képest. Vizsgalatunk temporalis sajatossagokra és
a szunetezésre fokuszal.

Howell és Hanifi (1991) tanulmanyukban a spontdn beszéd és felolvasas
dsszehasonlitadsaban vizsgaltak a két beszédtipus hangsulyviszonyait, sziineteit, hanglejtéséet és
alapfrekvencidjat. A jelen vizsgalat szempontjabol relevans eredmeényiik szerint a felolvasasban
a beszélok kevesebb sziinetet tartottak, mint spontan beszédben. Cucchiarini és munkatarsai
(2002) hollandul tanulok és anyanyelviiek beszéd- €s artikulacios tempdjat, valamint sziineteik
szdmat és hosszat vizsgaltdk meg a beszédtipusok szerint. Tanulmanyukban a spontan beszéd
és felolvasas kulonbsegeit kisérelték meg felmerni. Az eredmények szerint a sziinetek hossza
nem Kkiilonbozott a két beszédtipusban, de a szlinetek szdma magasabbnak bizonyult spontan
beszédben. Megjegyzend6 ugyanakkor, hogy a résztvevok feladata az volt, hogy kérdésekre
elére megirt valaszlehetoségekbdl egyet valasztva kezdjenek beszélni, igy Krepsz (2016)
alapjan azt allithatjuk, hogy az itt spontanként vizsgalt beszéd valdjaban inkabb félspontannak
tekinthetd. Varadi (2010) a beszédszakaszok hosszat, a sziinetek iddtartamat, gyakorisagat ¢s
tipusat, valamint az artikulacios és beszédtempoOt vizsgalta spontan beszéd és felolvasas
dsszehasonlitasaban. A beszédszakaszok a spontan beszédben révidebbnek bizonyultak, mint a
felolvasasban. A sziinetek id6tartamat nem befolyasolta a beszéd tipusa, de a sziinetek szama
nagyobb volt spontdn beszedben. A spontdn beszédben voltak néma sziinetek, kitoltott és
kombindlt sziinetek is, mig a felolvasasban csupdn néma sziinetek fordultak eld. A
felolvasasban gyorsabb volt az artikulacios és beszédtempd is. Bona (2011) a beszédtempdt és
a szunetek gyakorisagat vetette 6ssze spontan beszédben és felolvasasban. Azt talalta, hogy
lassabb volt a beszédtempo, és gyakoribbak voltak a sziinetek a spontan beszédben, mint
felolvasasban, minden Kisérleti személy esetében. Bona (2013) négy beszédtipusban,
narrativaban, visszamondéasban, tarsalgasban és szovegfelolvasasban vizsgalta meg a sziinetek
gyakorisagat, idtartamat és az artikulaciés tempoét, és nem talalt jelentds kiilonbséget a
sziinetek id6tartaméban a Krepsz (2016) altal megfogalmazott szempontok szerint spontan
beszédnek tekinthetd tarsalgas és a felolvasds kozott, ezzel megerdsitve Varadi (2010)
eredményeit. A felolvasasban itt is csak néma sziineteket talalt a szerz6, mig a félspontan
beszédben hezitalast és kombinalt szineteket is. E mellett az artikulacids tempo értéke a
felolvasasban magasabb volt, mint a spontan beszédben. Marké (2014) a beszédtemp6t és a
szlinetek aranyat elemezte interju, tarsalgas és felolvasas dsszehasonlitasaban, kiilonb6z6 kora
felndttek beszédében. Az interjii és tarsalgds is spontdn beszédnek tekinthetd, és ezen
beszédtipusokban lassabb volt a beszédtempd és nagyobb volt a sziinetek gyakorisaga, mint
felolvasasban. A beszédtempo az interjuban volt a leglassabb. Bona (2019) kiilonb6z6 kort
gyermekek beszédtempdjat, artikulacios tempdjat és beszédsziineteit vizsgalta spontan beszéd
és felolvasas 6sszehasonlitasaban. Az olvasasban még nem tal gyakorlott harmadik osztalyos
gyerekek beszéd- és artikulacids tempoja felolvasasban lassabb volt, mint spontan beszédben,
de 6todik osztalyban mar az el6z6 tanulmanyokban is bemutatott mddon, felolvasasban
bizonyult gyorsabbnak ez a két paraméter. A sziinetek idétartama az 6t0dik osztalyos gyerekek
esetében a spontan beszédben hosszabb volt, mint a felolvasasban. A felolvasasban csak néma
szlinetek fordultak eld, mig a spontan beszédben eléfordultak kombinalt és kitoltott szlinetek
is.

A korébbi szakirodalom sugalmazasai alapjan azt feltételeztilk, hogy a megszolalasok a
beszéd tipusa szerint egy skalan helyezkednek el, amelynek ket végpontja a felolvasas és a



spontan beszéd, és a félspontan beszéd egy koztes kategoria ezek kozott. Ebbdl kifolyolag azt
varjuk, hogy a félspontan beszéd az egyes prozodiai paraméterekben kdztes értéket mutat a
felolvasasban és a spontan beszédben latottakhoz képest, és mindkett6t6l eltér. A feltételezés
vizsgélatara els6 1épésben egy olyan produkcios kisérletet terveztink, ahol a felolvasast és egy
félspontan széveg produkcidjat hasonlitottuk 6ssze. Egy kordbbi vizsgalatunk eredmeényei
szerint ez a két szovegtipus nem tér jelentdsen a beszédhangok megvalositasat tekintve (Szerzo
évszam).

Kisérletinkben 10 feln6tt né beszédében vizsgaljuk a beszéd- és artikulacids tempot, a
sziinettdl sziinetig tartd beszédszakaszok iddétartamat, a megnyilatkozasok iddtartamat, a
sziinetek szamat és id6tartamat, az utobbi harom paraméter egymashoz viszonyitott aranyat, a
kitoltott és nem kitoltott sziinetek fajtait, darabszamat, idétartamat és gyakorisagat félspontan
és spontan beszédben. A félspontan beszédet olyan mondatok produkcitjaval elemezziik,
amelyeknek az esetében a szavak szotari formaban adottak voltak, és a beszél6 feladata volt a
mondat 1étrehozéasa a képernydre kivetitett elemekbdl. A felolvasasban ugyanezen mondatokat
elére megformaltan vetitettiik ki, és igy olvastak fel ezeket a résztvevok.

Varakozasaink szerint a félspontan beszéd eltér a felolvaséstol, mert a félspontan beszéd
lassabb és toredezettebb: abban tobb szinetet, rovidebb beszédszakaszokat és lassabb
tempdértékeket talaltunk.
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Locatives are binominals: Consequences for the case hierarchy

Aims: In various language families including Indo-European, Uralic and Bantu, at least
a subset of locative expressions are built around locative morphemes that share charac-
teristics of both nouns and adpositions, and show mixed lexical /functional characteris-
tics. Svenonius (2006) posits a special functional category AxialPart in the extended PP,
which has these mixed properties by executive decision (1). Terzi (2005), Botwinik-Rotem
(2008), Cinque (2010), a.o. view the expressions in question as binominals projected by
a silent PLACE noun. The Ground is assumed to be the possessor of PLACE, with PLACE
dominated by a P head (2). Here the lexical and nouny properties stem from PLACE; the
functional and adposition-like properties are contributed by P.

(].) [PP P [AxPartP AxPart [Kp K DP”] (2) [PP P [NP [poss’or GI‘OUIld] PLACE”

The weakness of (2) has always been the lack of surface exponence, and so direct evidence,
for PLACE. While Greek allows to kato/brosta meros lit. ‘the under/in.front place’ (Terzi
2010), these are DPs with a determiner, not PPs with an adposition/case marker. This
talk presents new evidence from Ainu that (2) is indeed a strategy utilized by UG.

Overt PLACE: Nouns in Ainu (moribund isolate, Japan) fall into two classes. Inherently
locative Ns (denoting geographical areas/land forms) take postpositions directly (3). Non-
locative Ns cannot be juxtaposed to postpositions; they need a relational N (Svenonius’
AxPart, e.g. osmak ‘behind’; ka ‘on/over’; etc.) to connect the Ground and P (4).

(3) tan kotan wa (4) apa sam ta
this village Abl door near Loc
‘from this village’ ‘near the front door’ (Bugaeva 2012)
To express generic location, PLACE’s overt (5) hapo (-or-o wa,
counterpart or ‘place’ must appear. (5) mother 3Sg-place-Poss Abl
shows this for the demoted agent of pas- ‘by (lit. from) mother’ (Bugaeva 2012)

sives; literal locations work analogously.

Inalienability: In (2) the Ground is the possessor of PLACE. Based on semantic cons-
iderations, Noonan (2010), Dékany (2018), a.o. have suggested that this is an inalienable
relationship. Southern Hokkaido Ainu provides morphosyntactic evidence for this claim.
In this variety inalienables are obligatorily possessed (Bugaeva 2012). These are marked
by i) the possessedness suffix (after V-final stems: -ha/hu/ho/he/hi and after C-final
stems: -a(ha)/u(hu)/o(ho)/e(he)/i(hi)) as well as ii) a pre-clitic indexing the ¢-features
of the possessor, as in (6). (3rd person is zero.) Alienables cannot be possessed. Their
owner can be expressed via a gapped relative clause with the inflected verb kor ‘have’
(7), cf. the possession sentence in (8). (Data from Bugaeva et al 2021.)

(6) (kani) ku-sik-i (7) |_i ku-kor] seta; (8) poro seta ku-kor
1Sg 1Sg.A-eye-Poss 1Sg.A-have dog big dog 1Sg.A-have
‘my eye’ ‘my dog’ ‘I had a big dog.’

lit. ‘the dog I have/had’

As shown in (5), or ‘place’ is marked for possession like inalienables (6). This supports
the view that PLACE is possessed by the Ground NP, in an inalienable manner. Note that
Ainu has no genitive case; possessors (and so Grounds) are not case-marked.

1
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Consequences: That PPs have a binominal structure projected by PLACE has consequ-
ences for what type of data can be taken as evidence for Caha’s (2009, 2017) case conti-
guity sequence. Caha argues that cases correspond to feature matrices, and the number
of features associated to each case grows monotonically as we move along the hierarchy
in (9) (‘cumulative’ decomposition). In this theory locative and directional cases (the
prepositional, allative and ablative) are bigger than and properly contain the genitive.

(9) NOM < ACC < LOC < GEN < prepositional < DAT / ALL < ABL < INS < COM

Languages where locative/directional cases must combine with a genitive N, such as Purik
Tibetan (10)—(12), have been taken as direct evidence for (9). (Data from Zemp 2018.)

(10)t"an-i-ka (11)behes-j-ay (12)jar-i-ka-na
plain-Gen-Loc heaven-Gen-Ine you(Hon)-Gen-Loc-Abl
‘on the plain’ ‘in heaven’ ‘from you’

In light of the binominal analysis, (10)—(12) remain compatible with (9) but no longer
provide support for it. On the binominal view, the Ground NP is genitive-marked because
it is a possessor. As PLACE is silent, the case exponents of P become adjacent to and
are hosted by the possessor at PF (13). Thus the stacking of locative and directional
cases is also derived from the larger syntactic context, without reference to the internal
complexity of these cases.

(13)|pp [NP [possor Ground-Gen| PLACE|-Loc/Ine] overt morphemes in bold

(13) similar to how ordinary possessum ellipsis works in Huallaga Quechua: (14)—(15).

(14)Hwan-pa wasi-n-ta rika-a. (15)Hwan-pa-ta  rika-a.
John-Gen house-3Sg-Acc see-15g John-Gen-Acc see-1Sg
‘I see John’s house.’ ‘I see John’s (house).” (Blake 2001)

GEN in PPs: There are thus two possible approaches to phrases with a locative /directional
case suffix or adposition stacked on the genitive. The case hierarchy approach is that lo-
cative/directional markers are internally complex, containing GEN within their case stack
(9). In the binominal approach locative/directional cases may be internally complex, but
that is not why they stack on GEN; it is because they are in a possessive structure (13).
I argue that the distribution of GEN in Czech PPs is better modeled by the binominal
analysis. Czech adpositions may govern ACC, GEN, prepositional or INS case. Caha (2014)
shows that ACC occurs on inherently locative nouns. Non-inherently locative Ns are mar-
ked by one of the other cases (e.g. u dver-i, at/by door-GEN). Caha argues that the role
of the ‘extra’ feature in GEN that is not present in ACC is to map the Ground ‘onto its
region’, i.e. the region occupied by it in space. (In the relevant PPs, the prepositional and
INS add further features relating to dimensionality and orientation, respectively.) This
is unsatisfactory: i) GEN also marks ordinary possessors, which lack the mapping onto
region semantics, and ii) GEN has long been recognized to have a very underspecified,
context-dependent semantics (cf. Williams 1981 and the many readings of e.g. my photo).
The ‘mapping onto region’ semantics in PPs is better ascribed to PLACE in a binominal.
With the Ground as its possessor, PLACE yields the desired meaning in a straightforward
compositional way. This way GEN consistently marks possessors in an outside of PPs.

Selected refs: Caha, P. 2009. The Nanosyntax of Case. University of Tromsg disserta-
tion. e Svenonius, P. 2006. The emergence of Axial Parts. Nordlyd 33:49-77. e Terzi, A.
2010. Locative prepositions and Place. In Mapping spatial PPs, OUP, 196-224.
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Mandan @¢-marking and the morphosyntax of first person plural

The problem In the Mandan (Western Siouan) complex verb, the make-up of the prefixal field
looks as in (1), with two loci for ¢-feature marking, separated by what the Siouanist literature
calls ‘preverbs’ (PV). The pre-PV ¢-slot is for marking first person plural; the post-PV ¢-slot is
for markers of speech-act participants. The question central to this paper is [Q1] what explains
the positioning relative to the preverbs of the 1PL marker and the other ¢-morphology of Mandan.

(1) [ REL NEG UNSPIPL PV 1SG 2 VCE ITER/INCH MAN/TRANS V ... ]

Previous accounts For Kasak (2019) the answer is that 1PL and the first and second person
markers represent different slots in the templatic structure of the complex verb. This answer to
why morphemes appear where they do is as deep as the morphological template itself, which is
stipulated. Kasak argues that phonology cannot explain prefix order in Mandan. McCann’s
(2023) OT-phonological treatment of the placement of ¢-markers, using metathesis, is no refu-
tation of this: even if feasible, it remains a restatement of the facts. This paper presents a morpho-
syntactic explanation for the positioning of 1PL and the first and second person markers in (1).

The morphophonology of the Mandan ¢-markers The Mandan ‘1PL’ prefix has a dual inclu-
sivereading, which is morphologically transparent. Just as in, i.a., Dolakha Newar (Sino-Tibetan;
Nepal) and Tok Pisin (creole; Papua New Guinea) (Moskal 2018), Mandan ‘1PL’ is a composite
of first and second person markers. Each of the ¢-markers of Mandan comes in two forms: the
ACTIVE form is used with reference to a (typically agentive) subject; the STATIVE form represents
the object of transitive verbs and non-agentive surface subjects of a subset of intransitive verbs.
In the phonology of Mandan, [n] is an allophone of /r/ (rendered orthographically as (r)) and [m]
is an allophone of /w/ (see Kasak 2019 for evidence): for the sonorants, place of articulation
(coronal vs bilabial) is distinctive but nasality is not; the nasality of sonorants is generally the
product of regressive assimilation to underlyingly nasal vowels. But the vowels of the basic
forms of (2) are all oral, so the nasality of the initial consonants of the stative markers ma- and
ni- is not triggered by these vowels. The first and second person markers in (2a,b) are lexically
specified for [bilabial] and [coronal], resp.; ‘STATIVE’ is a non-segmental morpheme represented
by the feature [nasal], exponed on the bilabial/coronal consonant. The 1PL forms in (2¢) are trans-
parent composites of the [coronal] feature of the second person marker and the [bilabial] feature
of the first person marker, with [coronal] exponed on the onset and [bilabial] on the vowel. Two
questions remain: [Q2] why does the second person marker precede the first person in the output
CV-string, and [Q3] if [nasal] is associated with STATIVE (as is clearly the case in (2a,b)), why
is (2¢) getting this backwards, with [nasal] realised in the ACTIVE, not the STATIVE, form of 1PL?

(2) ACTIVE STATIVE
a. 1sG wa- ma-
b. 2 ra- ni-
c. 1PL nu- ro-

The syntax of inclusive 1PL. The answer to both of these questions lies in the way the two
person markers are syntactically combined to form the 1PL output. ‘1PL’ is the syntactic juxta-
position (via specifying asyndetic coordination; Koster 2000, de Vries 2006) of a plural pronoun
and a combination of the first person singular pronoun and the other referent(s) of ‘1PL’, in a
comitative structure with a silent Pqy,r: ‘we, viz., [ with x (& y (& z))’ (cf. Rooryck 1998, den
Dikken et al. 2001). By treating the comitative PP as an adjunct to the projection of the first per-
son pronoun, this analysis predicts the expression of second person before first person in Mandan
1PL from the fact that adnominal PPs in Western Siouan are left-adjuncts to their host. With the
1PL pronoun itself silent, the syntax in (3) is mapped on the CV skeleton of the Mandan personal
prefixes with [coronal] (2™ person) exponed on C and [bilabial] (1SG) on V. This answers [Q2].
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(3) [op P701p1 * [op [pp 2[00 onal] P,] l[bil bial]]]
\c /

\Y%

As for [Q3], an instrumental assumption is that the participant markers that specify the content
of pro,p; 1n (3) have opposite morphological specifications for ACT/STAT. When 1PL is ACT, the
speaker is active, hence the second person marker is STAT, giving rise to a nasal onset consonant:
nu- in (4a). When 1PL is STAT, the speaker is not active; thus the second person marker is in the
ACT form, whence the oral onset. In (4b), [nasal] cannot be exponed: the first person marker in
(3)/(4) is a segment of a disegmental adjunction structure, to which [nasal] cannot associate;
exponing STAT,,.,; on the entire adjunction structure headed by the first person marker is also
impossible as this category (i.e., the lower DP) comprises both person markers, which must have
opposite specifications for ACT/STAT: they cannot share a single STAT,.,,, feature. Though STAT
is a part of the representation of 1PL.STAT in (4b), it remains unassociated. Thus, the output of
(4b) is a form with an oral coronal consonant and an oral bilabial vowel: ro-. This answers [Q3].

4) a.  [ppPropracr ¢ [op [pp 2icorona- STAT Pl 1biiapian-ACT]]

CV = nu-
STAT[nasal]
b.  [pp PO prsTAT [QP [pp 2[00%\
X ............. XC V = ro-
STAT

The linearization of the ¢-markers Because Mandan 1PL is syntactically complex, it cannot
be an agreement marker: the structure in (3) must occupy a phrasal position in syntax. That
position is consistently SpecTP, for both 1PL.ACT and 1PL.STAT (for reasons that are discussed
in the full paper). With the 1PL DP in (3) occupying SpecTP in overt syntax, the syntax in (5)
ensures that 1PL is linearly ordered between the syntactically autonomous negation marker in
NegP and any (high applicative or aspectual) preverb to its right. (The ‘unspecified argument’
(UNSP) prefix in (1) can be ignored for present purposes: its seemingly heterogeneous set of func-
tions is unifiable by treating it as a functional category that is never a member of the verb’s
extended projection, unlike the other two other prefixes that come to the left of 1PL: NEG in NegP
and REL in CP.) While 1PL is in SpecTP, no argument can be made for the first and second person
markers that follow preverbs to the effect that they occupy a phrasal A-position in syntax; indeed,
the facts of Mandan actually argue cogently against these markers serving as arguments in A-
positions: if they were, the relative positioning of these markers ought to be governed by the 6-
roles or grammatical functions of their referents; but in actual fact, 1SG always precedes the
second person marker whenever the two co-occur as prefixes on the verb. The post-PV ¢-markers
are agreement inflections, linked to pro’s in A-positions. 1PL, by contrast, is the occupant of a
phrasal position in syntax (SpecTP). This explains the fact that it occurs to the left of all preverbs
and does not cluster with the @-prefixes. The central question [Q1] thus gets its answer from a
representational difference between 1PL and the other g-markers: whereas the latter are inflec-
tions, the former is a morphosyntactic complex that can only occupy a phrasal position in syntax.

(5) [CP REL [NegP NEG [TP 1& [AspP PVAsp [ApplP P\/Appl [VceP VCE [AspP ITER/INCH
[,p V=MAN/TRANS [y ...]1111111]

den Dikken, Liptak & Zvolenszky 2001: WCCFL 20 » Kasak 2019: PhD diss., Yale * Koster 2000: Extra-
position as parallel construal « McCann 2023: GLOW46 » Moskal 2018: Glossa 3, 1-34 « Rooryck 1998:
Disjoint reference and the internal structure of pronouns * de Vries 2006: Linguistic Inquiry 37, 229-70
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Erdélyi Kiara Ossznyelvész 2023
KRE BTK Magyar Nyelvtudomanyi Tanszék

Konverziv igék halézataban
(Funkcionalis kognitiv elemzés nonszensz szavakkal)

Az elméletet és gyakorlatot egységbe foglalo kutatas az ad és a vesz konverziv igék altal
»kormanyzott” harombdvitményes egyszerli mondatok vizsgalatara irdnyul. A konverziv igék
komplex szemantikaji régensek, amelyek szemantikai szembenallasa rendszerint
argumentumszerkezetiikben is megjelenik, vo. Alfiréd bonbont vesz a cukrasztol, Alfréd bonbont
ad Marianak. A vizsgalodas targyat azonban mégsem ezek, hanem az azonos szamu és azonos

crer

lattatdo séma-megvalosulas parok jelentik, pl.

NOM — ACC — VERB — DAT: Alfréd traktort vesz Karolynak, Alfréd traktort ad Karolynak;

NOM — ACC — VERB — SUBL: Alfréd zakot Vesz a balra, Alfréd kabatot ad a lanyra.

A vizsgalat két f6 kérdésre fokuszal: egyrészt arra, hogyan jarul hozza az igei régens és
a sematikus mondatszerkezet (konstrukcid) az alaptagot és annak bdvitményszerkezetét
magaban foglald egyszerli mondat 6nallo jelentésének kidolgozasahoz, masrészt — nonszensz-
szavas kutatas keretében — arra keresi a valaszt, hogy a NOM — ACC — VERB — SUBL konstrukcio
konverziv igés megvaldsulasaiban jellemzéen milyen szemantikai képlet alapjan épitkezik,
illetdleg milyen eseménymodelleket asszocial a mindenkori nyelvhasznalé elméjében.

Az eléadas els6 része elméleti kérdéseket taglal, a tudomanytorténeti kontextus
rendhagy6 vazlataként az egyszerii mondat rész-egész viszony szerinti analizalhatosagara nyujt
ralatast (Kalman 2006, Imrényi 2017, Palagyi 2022 alapjan), ezt kovetOen attekintést ad a
szemantikai konverzivitas ismertet6jegyeirél, majd az ad és a vesz igével egyarant kompatibilis,
forma-jelentés parként értelmezett konstrukciokra és a nonszensz-szavas kutatasi eljarasra
iranyitja a figyelmet. A pszicholingvisztikai vizsgalodasokkal (vo. Berko 1958, Pankovics
2020) rokonithato kutatasi modszer alkalmazasaval a szerz6 azt kivanja bizonyitani, hogy az
alszavas teszt nem csupdn a hangok €s a szavak, hanem az egyszerli mondatok szintjén is
hasznos lehet a leird nyelvészeti kutatasokban, mi tobb, tamogatolag hathat az esetalakokat
szemléltet szintaktikai séma tipikus jelenetének és bévitményekbdl épitkezé szemantikai

képletének feltarasara.
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Az akarcsak kot6szo szintaktikai és szemantikai vizsgalata
mas additiv kifejezések tiikrében

Az eldadés célja annak alatamasztiasa, hogy az akdrcsak kifejezés (i) kotdszo, amely (ii)
kotelezden elliptikus szerkesztést valt ki, valamint (iii) az additiv kifejezésekhez hasonlo
szemantikai tulajdonsagokkal rendelkezik.

Hogy igazolni lehessen a vizsgalt kifejezés kotoszoi jellegét, sziikséges eldszor azt
bizonyitani, hogy tagmondathataron helyezkedik el, és a kdvetd elemek egy 1) tagmondatot
hoznak létre. Felmeriil a kérdés, hogy miért nem tekinthetjiik az akarcsak-ot és az azt kovetd
kifejezéseket egy frazisszintli 6sszetevonek ahelyett, hogy tagmondatot feltételeziink. Amellett,
hogy egynél tobb remnans elem is megjelenhet (1b), az utébbi megkozelitést igazoljak
Merchant (1999) altal leirt megszoritdsok az alakazonossaggal kapcsolatban. A megszoritasok
— tobbek kozott — azt mondjak ki, hogyha egy kifejezés megtartja a korrelatumaval egyezd
esetet (1b), illetve a zsilipelés soran kdtelezé az adpozicionak is megjelennie (1c), akkor a
remnansok szintaktikai mozgatassal kerililnek kiviil az eredetileg Oket tartalmazd nagyobb,
mondatszintli egységen, mely utobbi a kiejtésben zérd alaku. Ezen elemzés alkalmassaga
mellett sz6l az is, hogy a remnans nem szdrmazhat olyan szintaktikai sziget statuszu
Osszetevobol, mint pl. a szabad hatarozé szerepti fej nélkiili vonatkozéi mellékmondatok (1d).

(1) a. Péter tancolt a tegnapi buliban, akarcsak Zoli.
b. Péter tancolt a tegnapi buliban Marival, akarcsak Zoli Annaval.
c. Az 4gy alatt is taldltam koszt, akarcsak “az asztal / “az asztal alatt.
d. *Havazott, amikor Péternek telefonaltam, akarcsak Zolinak.

Tovabbi érvként szolgalnak a tagmondati elemzés mellett a hatokori interakciobol
szarmaz6 megfigyelések is. Az akdrcsak-ot kovetd kifejezések egymashoz képest egyenes
hatokori olvasatot valtanak ki (4). Mivel a magyarban az egyenes hatokori olvasat a mondat
pre-verbalis mezdjére jellemzé (E. Kiss 2002), ez a tény magyarazatot nyer akkor, ha az
akarcsak mogotti kifejezések nem onmagukban, hanem egy elliptikus tagmondat ige eldtti
mezdjében allnak.

(2) a. Sok fiu két lannyal tancolt, akarcsak sok lany két fiaval. Sok lany > Két fiaval
b. Sok fiu két lannyal tancolt, akarcsak két fiival sok lany. Két fiaval > Sok lany

A remnansokon tul {j informéciot hordozé adjunktumok is megjelenhetnek, mely szintén a
tagmondati elemzés mellett szolgéltat érvet. Ezek a ,,plusz” adjunktumok preferaltan nem a
tagmondat utolsé elemeként fordulhatnak eld:

(3) a. Janos varatlanul felhivta a nagymamajat, akarcsak tegnap Péter a nagynénjét.
b. Janos vératlanul felhivta a nagymamajat, akarcsak Péter tegnap a nagynénjét.
c. "Janos varatlanul felhivta a nagymamajat, akarcsak Péter a nagynénjét tegnap.

Ez magyarazhat6 azzal, hogy az eldzményekkel szembedllitott remnans (vagy tobb remnans
esetén az egyik remans) az ellipszis helyével szomszédos kell legyen — ez a kontrasztiv elemek
altal engedélyezett ellipszist tartalmazo szerkezetekben nem szokatlan. Mivel a remnéansok a
sajat tagmondatukban preverbalisak, ez azt jelenti, hogy a tagmondatnak line4risan remnansra
kell végzddie.

Az akarcsak kifejezés kotOszoi voltat — és ezzel egyiitt az 4ltala bevezetett szosor
tagmondati jellegét — igazolja a kdvetkezd két feltétel egyiittes fennallasa. A vizsgalt kifejezést
tartalmaz6 tagmondatban nem lehet masik kot6szo (4a), amelynek nem szemantikai oka van,
hiszen ugyanazon jelentés az is €s a szintén esetében engedélyezi az és megjelenését. Valamint
az adott tagmondatbol egyetlen elem sem elézheti meg az akdrcsak-ot (4b), akar remnansrol,
akar 0j elemrdl van szo6.
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(4) a. Péter megajandékozta Marit, és “akarcsak Zoli / v/ Zoli is / v Zoli szintén.
b. “Péter megajandékozta Marit, Zoli akarcsak / hazafelé akarcsak Zoli.

A megfogalmazott érvek alapjan tehat azt allitom, hogy az akarcsak egy kot0szo, amely egy uj,
elliptikus tagmondatot vezet be.

A korabban bemutatott példak mindegyike elliptikus szerkesztésii volt, azaz az
akarcsak-ot kovetd tagmondatok egyikében sem jelent meg az ige. A szdban forgd kotdszo
esetében ez a fajta szerkezet nem opcionalis, hanem kotelezo (5a) (vO. (5b)). A kotelezo ellipszis
nem egyediili jelenség a nyelvekben, tobbek kozott az angol dsszehasonlitod szerkezetekben is
megtalalhat6 (6) (comparative deletion, Kennedy 2002).

(5) a. "Péter megajandékozta Marit, akarcsak Zoli megajandékozta Marit.
b. Péter megajandékozta Marit, €s Zoli is / szintén megajandékozta Marit.
c. "Péter megajandékozta Marit, mint Zoli megajandékozta Marit.

(6) Sea level is as high as it later became (‘much high).

(7) a. Péter olyan magas, mint / akarcsak én.
b. Péter magasabb, mint én / “akdrcsak én.
c. Péter olyan magas, mint amilyen magas én vagyok / “akarcsak amilyen magas én
vagyok.

Els6 kozelitésben a mint, amely egy ekvativ hasonlité kotdszd, nagyon hasonléan mitkddik az
akarcsak-hoz (5¢), (7a), azonban tobb eltérd tulajdonsaggal is rendelkezik. Mig az akdrcsak
kizarolag egyenld Osszehasonlitasok esetében hasznalhatd, addig a mint egyenldtlenséget is
képes kifejezni (7b). Mig az akdrcsak-néal valéban minden esetben kotelezd az igehidnyos
szerkezet, addig a mint-et tartalmazo tagmondat grammatikusan kiegészithetové valik a
vonatkoz6 névmas megjelenésével (7c¢). Jelenlegi tudasom szerint a magyarban az akdrcsak az
egyetlen olyan kifejezés, amely minden esetben kotelezden elliptikus szerkesztést kovetel.

Az akdrcsak az is-hez és a szintén-hez hasonldan additiv kifejezés, mivel egy
egzisztencialis preszuppozicidval jar egyiitt €s a mondatban megfogalmazott allitast legalabb
egy masik alternativara is tartja (Krifka 2008). Az additiv kifejezéseket nyelvkdzi szempontbodl
fokuszérzékeny partikuldknak tekintik, amelyet a fokusz szerepli asszocidtumokon
megnyilvanul6d prozodiai prominencia is jelol. Ezt illusztralja a (8) példasor, amelyben a
bemutatott kifejezések mindegyike két sszetevot jeldl ki fokusztartomanyanak, azonban eltérd
informécidcsomagolési stratégiaval. Az eléadasban amellett fogok érvelni, hogy a (8) tipusu
mondatok az is és szintén esetén képviselhetnek sziik, tdg vagy par-fokusz értelmezést, addig
az akadrcsak esetén csak a sziik és a par-fokusz értelmezés elérhetd.

(8) [Sandor bemutatta Beat Gézanak. De ez még nem minden!]
a. "Hugot is bemutatta Sandor ’Csillanak. (Hugo, Csilla)
b. Akércsak *Hugot *Csillanak. (Hugo, Csilla)
c. Sandor "Hugo6t Csillanak szintén bemutatta. (Hugd, Csilla) (Alberti et al., megj. e.)

Utalasok

Albert G. — Farkas J. — Fut6é B. — Kleiber J. — Huszics A. (megj. el6tt): Az is és mas additiv
kifejezések fokuszérzékenysége igei és igenévi szerkezetekben. In: ANYT XXXV,

E. Kiss, K. (2002): The Syntax of Hungarian. Cambridge: Cambridge University Press.

Kennedy, C. (2002): Comparative Deletion and Optimality in Syntax. NLLT 20, 553—-621.

Kritka, M. (2008): Basic Notions of Information Structure. Acta Linguistica Hungarica
55:243-276.

Merchant, J. (1999): The Syntax of Silence: Sluicing, Islands, and Identity in Ellipsis. Doktori
disszertacid, University of California.
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Kuzebaj Gerd nyelvujito tevékenysége €s hatasa a mai udmurt nyelvre

Kutatadsomban egy kvantitativ vizsgalat keretein beliil azt mértem fel, milyen aranyban valtak
az udmurt nyelv részévé azok a lexikai elemek, melyeket Kuzebaj Gerd (eredeti nevén Kuzma
P. Csajnyikov, 1898-1937) udmurt ir6, nyelvi aktivista hozott 1étre mesterségesen. Gerd kozel
szaz évvel ezelott publikalt egy listat (Gerd 1928), mely altal az udmurt nyelvet kivanta
gazdagitani 01j szavakkal, ez adja kutatdsom anyagat.

Az udmurt veszélyeztetett statuszi nyelv, napjainkban is nyelvtervezési folyamatok alanya.
Intenziv kontaktusban all az orosszal, amely leglatvanyosabban a lexikonban érhetd tetten.
Fontos, hogy ne szoruljon ki a nyelvhasznalati szinterekrdl, ennek érdekében pedig 01j szavak
létrehozasara lehet sziikség. Megismerve az eddig alkotott szavak tulajdonsagait, ezek a
tovabbiakban mintaként szolgalhatnak a folyamatban, igy kutatdisomban Kuzeba; Gerd
publikacidja alapjan, retrospektiv modon vizsgaltam az egyes szoalkotdsi stratégidk
hatékonysagat az udmurt nyelv esetében, kiilonos tekintettel a szoképzésre €s a sz60sszetételre.

Els6ként célom volt megallapitani Az udmurt nyelv morfologiaja (Tyimerhanova 2011) alapjan,
hogy a lista tételei 0sszetétel vagy derivacid alkalmazasaval keletkeztek, ezt kovetden felmérni,
megtalalhatéak-e a lexémdk a kiilonbozd iddszakokban megjelent szoétarakban, illetve
korpuszokban, ezaltal kimutatva, mely szavak valtak a nyelv részévé. Ezt kdvetden elméletem
szerint felallithatd egy tendencia arrdl, hogy a képzett vagy az Osszetett szavak épiilnek-e be
hatékonyabban a nyelvbe.

A kutatas soran célzott kereséseket folytatva vetettem Ossze Gerd listajanak elemeit négy szotar,
valamint ketté korpusz anyagaval. A hasznalt szotarak (Boriszov 1932, 1991, Butolin 1942,
Kirillova 2008, Kozmacs 2002) altalanos szétarak, udmurt-orosz, valamint udmurt-magyar
nyelvparban jelentek meg, terjedelmiik tizenkétezer és Otvenezer szocikk kozott mozog.
Emellett a korpuszok (Udmurt Corpora, Az udmurt nyelv nemzeti korpusza) az irodalmi
nyelven til kozosségi médias bejegyzéseket is magukba foglalnak, tehat a jelenlegi, valos
nyelvhasznalat jelenik meg benniik. Fontosnak tartottam két megkdzelitésbdl is vizsgalni a
kérdést, hiszen a szoOtarak természetesen tiikrozik a lexikon Osszetételét, ugyanakkor nem
feltétleniil adnak redlis képet az egyes szavak tényleges haszndlatardl. A korpuszok ezzel
szemben ¢életszerlibb adatokat mutatnak a lexémak eléfordulasanak tekintetében.

A gylijtemény Osszesen 247 tételt tartalmaz, ezek koziil 115 dsszetett sz6, 62 derivacio altal
létrehozott, 26 esetben mindkét szoalkotasi stratégia megfigyelhetd. Ezen feliil tartalmaz 23
alapszot, melyek a szoalkotdsokban kiindulopontként szerepelnek, 19 jelzds vagy birtokos
szerkezetet, illetve kettd példamondatot. Az Osszetett, képzett €s vegyes modszerrel 1étrehozott
szavak el6fordulasanak ardnyat egymashoz viszonyitva, a derivalt alakok nagyobb szazalékban
talalhatéak meg a szotdrakban és a korpuszokban egyarant. Ezt kovetden inkdbb Osszetett
szavak fordultak el6 tobb esetben, ugyanakkor a két stratégia kozti kiilonbség nem jelentds.

Kutatdsom gyakorlati hasznosithatosaga a fentiek alapjan megallapithatd tendencia
alkalmazasa. Eszerint amennyiben tovabbi mesterséges szokincsbOvitésre keriilne sor az
udmurt nyelv esetében, ugy képzett szavak létrehozasaval ez hatékonyabban megtehetd.
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Grammatical accuracy analysis in Hungarian university students’ English essays —
What are the main problem areas for L2 learners?

English as a foreign or second language learners’ written target language production can
be studied from various perspectives, for example proficiency levels, complexity, fluency and
accuracy (Housen et al., 2012; Barrot & Agdeppa, 2021). The current presentation focuses on
the grammatical accuracy of 34 Hungarian university students’ English essays with the aim to
aid both students and language tutors in the language learning process, as previous results show
that the analysis of deviations from the target language may not only assist learners with their
self-development, but they can also help English language teachers to prepare specialized
classes or courses as well as various study, practice or supplemental materials on the most
difficult components of the target language (Ferris, 2004).

While generally it is beneficial to differentiate mistakes and errors, the former entailing
deviations occurring at one particular occasion with the language user generally recognizing
and eventually correcting them, and the latter referring to regular occurrences that the foreign
or second language learners are unable to notice (Gass et al., 2013), the current method does
not allow this distinction. Thus, in this paper, the term accuracy is understood as to what extent
language learners’ target language usage is free from errors (Housen et al., 2012). As far as
classification is concerned, errors in L2 writing are most commonly divided into the following
four categories: 1) spelling, 2) lexical, 3) grammatical, and 4) discourse (James, 1998).

The present study analyses of 34 English argumentative essays written by (34) Hungarian
university students in an exam situation, on the computer (typed essays), focusing on
grammatical errors. The level of the test is C1. This presentation divides errors of grammar into
two categories: 1) morphological errors, for example nominal or verbal morphology errors and
errors in determiners, prepositions or derivation, and 2) syntactic errors, such as word order
errors, sentence fragments, and problems with sentence combining, among others. (Martinez,
2017). The main unit of the analysis is the T-unit, which is a main clause and its subordinate
clauses, because the main aim is to measure general accuracy rather than focusing on one
specific problem area. (Housen et al., 2012). Every essay was corrected by both researchers
then the results were then tallied and discussed. Each error is counted, even if the same error
occurred within the same T-unit several times.

The preliminary analysis shows a wide range of proficiency levels, as the error range of
erroneous T-units is from 30.43% up to 87.5%. Generally, an essay contains 24.29 (SD: 3.88)
T-units, of which 12.74 (SD: 3.90), is erroneous, meaning that on average, 52.53% of all T-
units are erroneous. The preliminary analysis also suggests that mainly morphological errors
occur in the essays, such as articles (17.61%), unclear or wrong referents (16.51%) or
prepositions (14.31%). Syntactic error is rather rare at this level, for example word order
(4.87%) and conditional (2.2%) errors.

When the essays are divided into three groups based on the grade students received for
the grammaticality of the essays, as expected, the mean number of erroneous T-units decreases
in higher grades (Grades 1-2: 25.8, Grade 3: 24.45, Grades 4-5: 23). The three most noticeable
differences between the three groups can be found in relation to number agreement (Grades 1-
2: 2.67%, Grade 3: 2.5%, Grades 4-5: 1.44%), wrong verb forms (Grades 1-2: 2.75%, Grade 3:
1.33%, Grades 4-5: 1.4%), and comparatives (Grades 1-2: 2.5%, Grade 3: 1%, Grades 4-5:
1.4%).

In conclusion, the results demonstrate that the most important areas for improvement are
morphological, such as article usage, unclear or wrong referents, and prepositions. Meanwhile,
other areas cause challenges for lower-performing students, in which case, syntactic errors
occur too.
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Singular “They”: Agreement and Concord
Introduction

The aim of this abstract is to discuss the agreement and concord behaviour of the singular use
of the pronoun “they”. The central message of this paper is that using the pronoun “they” in a
singular form is not, as often thought, grammatically incongruous. The analysis is centred on
subject-predicate agreement and number concord, an interesting difference between corporate
noun phrases and “they”, and some historical facts about the morphology and morphosyntax of
the English pronominal system.

History

I begin with a brief history of “they”, focusing on its usage as a singular pronoun. According to
The American Heritage Dictionary of the English Language, “they” was commonly used as a
singular pronoun from the 1300s. However, grammarians attacked ‘singular “they”’ for various
reasons.

These grammarians encouraged the use of “he”, reasoning that “males are worthier than
females” (Wilson, 1553; Poole, 1646), then Kirby (1746) stated that the masculine gender
includes both male and female. In 1850, the phrase “he or she” was legally replaced by “he” in
an Act of Parliament; “His is the representative pronoun, as mankind includes both men and
women” (White 1880: 416, cited in Bodine, 1975).

According to Bodine (1975), grammarians in the 18" century also said that ‘singular “they””
violates the traditional agreement rules. This is interesting because if “they” is only accepted as
a plural pronoun, failing to agree in number with a singular, sex-indeterminate antecedent, then
“he” should not be accepted either as it fails to phi-agree in gender with a singular, sex-
indeterminate antecedent.

Agreement and concord of “they” as opposed to corporate noun phrases and “you”

Probably the most notable fact of ‘singular “they”’ is that, while it controls plural agreement
with the finite verb and thus making the sentence grammatical, it does not show number concord
with predicate nominals.

(1a) All dancers think that they are the best dancers ever.
(1b) Every dancer thinks that they are/*is the best dancer(*s) ever.

Wechsler (2011) pointed out that targets, which can be pronouns, that lack a person, feature can
vary in their number concord. Since pronoun “they” is morphologically unmarked for any index
phi features (person, number, gender) that would trigger syntactic agreement, it can vary in their
number concord, thus making the singular use of the pronoun grammatical.

Whitley (1978) stated that “they” might neutralize number, since it is neutral in the sense that
whether the speaker is talking about a group of individuals or about individuals in a group, as
shown in (2).

(2) The dance ensemble is doing their best to entertain the audience.

Corporate noun phrases (or as Den Dikken (2001) refers to them as “pluringulars” or
“committee-type noun phrases”), however, show a difference between American and British
English. British English clearly allows corporate noun phrases to have plural agreement.

(3) The committee have decided.
(Den Dikken, 2001, p.28)
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In there-sentences, however, “pluringulars” can only agree with a single verb since they are
morphologically singular.

(4) There is/*are a committee in the room.
(Den Dikken, 2001, p.32)

It is also noteworthy that while the pronoun “you” is accepted in both singular and plural
meanings and still controls plural agreement in copular sentences, and both its singular and
plural reflexive pronouns are accepted by everyone, the same cannot be said about “they”.

(5a) You/”*They are smart.
(5b) You/They are smart children.
(5¢) You/They have clearly overworked yourself/yourselves/”’themself/themselves.

The main focus of my research is agreement and concord, in particular; the question of why
exactly the pronoun “they” triggers plural agreement when it seems that morphologically it is
unmarked for number.

Suffix “-s”

Kayne (1989) has argued that the English present-tense inflection "-s" is a number marker (not
a person marker). In the wake of this proposal, I argue that the distribution of "-s" is controlled
by subjects that are marked with the unary feature [singular] ("he", "she", "it") whereas subjects
that cannot control "-s" (incl. "they") are unmarked for number. This makes "they" eminently
suitable to make reference to single individuals — put differently, 'singular "they"
morphosyntactically 'comes for free'. The fact that "them" does not as easily combine with
singular "self" as does "your" (see (5c)) can be argued to be connected to an important
morphological difference between "them" and "your": the latter is a genitive, serving as the
possessor of SELF (there is no number concord between possessors and possessa), while "them"
shows accusative case concord with SELF. The fact that "them" and SELF are in a case concord
relation makes a notional number concord relation between "them" and SELF highly salient,
causing "themself" to be marked (though not ungrammatical).

Conclusion

Proving that using “they” in a singular way is grammatically correct is no easy task, but in my
opinion, it is essential to include all those whose diverse identities just simply cannot fit the
categories of the ‘traditional “he or she” .The reason for my research is because I believe it is
essential to use inclusive language in all areas of life in order to avoid discrimination,
assumption of gender and pronouns, and exclusion of those whose identity is beyond what the
pronouns “he” and “she” could express.
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A Kettos tagadas kialakulasanak torténete a haszid jiddis nyelvben

A jiddis german nyelvként szamos héber, arami és szlav elemet hordoz magaban. A
kettds tagadast is a nyelvészek egyfajta szlav hatasnak gondoljak a jiddis nyelvben, annak
ellenére, hogy errél barmilyen nyelvtorténeti munka a rendelkezésiinkre allna. Max Weinreich
¢s Uriel Weinreich tobb fontos munkajukban is foglalkoztak a jiddis nyelv torténetével.
Kutatasaikkal elésegitették a jiddis nyelv torténetének a megértését, ugyanakkor sok kérdést
megvalaszolatlanul hagytak. Az egyik ilyen kérdés, hogy hogyan alakulhatott ki a kettds
tagadas a jiddisben? Eldadasomban erre probalok meg valaszt keresni. Ennek érdekében eldszor
tartok egy rovid bevezet6t a jiddis nyelvtorténetrél Max Weinreich munkaja alapjan és beszélek
arrol is, hogy miért is nehéz a jiddis nyelv torténetének a kutatasa. A nyelvtorténeti bevezetd
utan szeretnék jiddis, szlav (lengyel, belarusz €s orosz) és mas german nyelvekbdl (féleg a
német bajor dialektusabol) példdkat hozni annak érdekében, hogy szemléltessem a vizsgalt
teriiletet. A példak utan, a german nyelvekre is jellemz6 Jespersen ciklusrol (Jespersen’s cycle)
szeretnék beszélni és utdnajarni, hogy ez magyardzhatja-e a jiddisben a kettds tagadas
kialakulasat. Ennek érdekében példakat hozok kiilonboz6 jiddis nyelvtorténeti korszakokbol
(pl. kairoi geniza kéziratokbol) és ra szeretnék mutatni a bajor dialektus és a jiddis kettds
tagadasanak miitkodése kozotti hasonldsagokra €s kiilonbségekre. Itt majd szeretnék kitérni arra
is, hogy sok jiddissel foglalkozo6 nyelvész miért gondolja problémanak a régi kéziratokat a jiddis
nyelvtorténet kutatdsanal. Majd egy rovid kitérdt teszek a misnai héberben tapasztalt tagadas

valtozasokrol.
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Az atszotagolas alkalmazasa spanyol nyelvkonyvek hanganyagaiban és autentikus
anyanyelvi hangmintakban

Jelen kutatas targya a fonetikai értelemben vett atszotagolds alkalmazisanak elemzése. Célom
az, hogy az emlitett jelenség -elfordulasanak gyakorisagat magyarorszagi spanyol
nyelvtankonyvek hanganyaganak és mindennapi besz¢élok felvételeinek Osszehasonlitasaval
allapitsam meg, megvizsgalva azt, hogy a spanyol nyelvorakon hasznalt kifejezetten didaktikai
céli anyagok valéban autentikus hangmintaknak tekinthetdek-e. Atszotagolds alatt azt a
folyamatot értjiik, mely soran a szovégi massalhangzo a kovetkezd, maganhangzdval kezd6do
sz0 elejére helyezodik at a kiejtésben (Steriade 1988; Harris 1996), mint példaul a spanyol el
hombre (,,a férfi”’) kifejezésben, melynek ejtése /e.lom.bre/. A szakirodalom a jelenséget a
spanyol nyelv egy altalanos jellemzdjeként irja le (Civit Contra 2018), a németben példaul nem
1étezik (Lahoz 2012), a magyarban és az angolban pedig kérdéses a jelenléte (Vogel 1991;
Lahoz 2012; Szépe 2006; Dressler & Siptar 1989). Annak fényében, hogy az atszotagolas
alkalmazasa nehézséget okoz példaul a B1-B2-es KER szinti magyar ajka spanyol
nyelvtanulok szdmara (Baditzné¢ 2020), fontosnak tinik megvizsgalni, hogy azok a
hanganyagok, melyek altal a nyelvtanulok sok esetben eldszor talalkoztak ,,€16 beszéddel”,
eldsegitik-e a kérdéses jelenség elsajatitasat. Elemzésemet a kovetkezd kutatasi kérdések koré
szerveztem: (1) Milyen kiilonbségeket mutatnak a tankonyvi hangmintdk ¢és az anyanyelvi
felvételek az atszotagolas megvaldsulasanak aranyat tekintve?; (2) Mely szintaktikai illetve
szoszerkezetekben nem valdsul meg az atszotagolas?.

Vizsgalatomhoz harom rovid szoveget valasztottam ki harom Magyarorszagon (is) hasznalt
kezdé spanyol nyelvkonyvbol (Colores 1, Aula Internacional Plus 1 és Nuevo Espariol en
Marcha 1), mindbdl egyet. A kivalasztas fo szempontja az volt, hogy olyan szovegeket
elemezzek, melyekben magas az atszotagolasra alkalmas kornyezetek szama (tiz, tizennégy és
huszonhét darab). Emellett fontos tényezd volt az is, hogy a szovegek az emlitett tankonyvek
utolsé leckéibdl keriiljenek ki, hiszen feltételezhetd, hogy minél magasabb szinten allnak a
tanulok, annal jobban tiikr6zik a célnyelv sajatossagait a hanganyagok. A harom szoveget
mexikoi és argentin adatkozldk is felolvastak, eddig négy 6, hogy Ossze tudjam hasonlitani a
didaktikai és autentikus hangmintakat. A tankonyvi és a mindennapi beszEél6kto]l gylijtott
felvételeket a Praat nevii (Boersma & Weenink 2023) fonetikai-akusztikai programban
elemzem. Az atszotagolas megvalosulasanak megallapitasat két modszerrel végzem: elGszor
megvizsgalom, hogy észlelhet6-e sziinet (esetlegesen glottalis zarhang) az atszdtagolast
megengedd kornyezetekben, hiszen e két jelenség megakadalyozza az 4tszotagolés
alkalmazasat (Vroomen & de Gelder 1999; Trawick & Michnowicz 2019). Amennyiben nem
mérhetd sziinet, Fougeron et al. (2003) modszerét alkalmazom, mely az atszotagolt és az
atszotagolasra nem alkalmas pozicidban allé massalhangzok iddtartamanak Gsszehasonlitdsan
alapul.

Az eldzetes eredmények azt a tendenciat mutatjadk, mely szerint mellérendelé mondatok
tagmondatai k6zott nem jelenik meg az atszotagolas, illetve az eddig elemzett felvételek alapjan
a jelenség nagyobb aranyban valdsul meg a mindennapi anyanyelvi beszéldk altal felvett
hanganyagokban. Ennek oka az lchet, hogy Ok valoban természetes mddon olvastak fel a
szovegeket, és nem kellett tekintettel lenniiik arra, hogy tankonyvekbe szant felvételeket
készitenek. Azt azonban fontos kiemelni, hogy Fougeron és munkatarsainak modszere (2003)
tisztan azonos kornyezetben, csupan mas pozicioban all6 hangok mérésére fokuszal, és ezaltal
hasznalata nehezebb egy elére megformalt szoveg esetében. Ennek fényében mindenképpen
tervezek tovabbi vizsgalatokat végezni, példaul percepcid alapjan.
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Rhythms of Identity: Exploring Code-Switching in German Rap Song Lyrics by Immigrant
Artists

Abstract

Language plays a significant role not only in communication but also as a carrier of societal
culture, norms, and generational value systems. This paper investigates the utilization of
code-switching in German rap song lyrics, specifically focusing on popular artists with
immigrant backgrounds from 1990 to 2023. Employing a descriptive content analysis approach,
the study aims to identify the types and functions of code-switching employed in these lyrics. A
corpus of 20 songs performed by 18 bilingual rap artists was analyzed using established
frameworks for code-switching analysis.

The results of our analysis revealed two primary aspects of interest: types of code-switching and
their functions within German rap lyrics. Code-switching was categorized into three main types
following Poplack's (1980) framework: inter-sentential, intra-sentential, and tag switching. The
analysis indicated that intra-sentential switching was the most prevalent form, accounting for
68.35% of code-switching instances, followed by tag switching (21.52%), and inter-sentential
switching (10.13%).

In addition to identifying types, our study explored the functions of code-switching using
Myers-Scotton's (1993) markedness model, emphasizing the roles of code-switching in signaling
the participants' understanding of the situation and their relevant roles within the context. The
functions identified included code-switching to accord with social norms (35.44%), identify or
draw the attention of addressees (22.78%), facilitate rhyme (18.99%), mark social and cultural
identity (11.39%), and code-switch for linguistic convenience (3.80%).

The findings provide valuable insights into the linguistic structures and stylistic elements of
code-switching in German rap, enhancing our understanding of the role of code-switching in
cultural expression and identity formation within the rap music genre. This research contributes
to the broader discourse on multiculturalism and linguistic diversity in contemporary urban
settings, offering a glimpse into the dynamic ways in which code-switching functions as a tool
for communication and cultural expression within the German rap community.

By exploring the rich landscape of code-switching in the lyrics of German rap, this study adds
depth to the existing literature on sociolinguistic phenomena in multicultural societies, where
language serves as a powerful medium for self-expression, cultural preservation, and negotiation
of identity.
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Mozgésigék a nganaszanban

Eldaddsom célja a nganaszan nyelv mozgasigerendszerének tipoldgiai szempontu rendszerezése
¢és elemzése. A mozgasige olyan lexéma, amely valamilyen mozgés, azaz egy FORRAS-OSVENY-
CEL térbeli séman megvaldsul6 id6beli esemény jelentésével rendelkezik (Kozméacs 2019: 117).
Talmy (2000) munkdajaban felallit egy szemantikai kiilonbségekre alapozott modellt, amely az
igéket azon tulajdonsaguk alapjan rendszerezi, hogy az milyen szemantikai komponensrél, azaz a
mozgasesemény melyik elemérdl tartalmaz valamilyen tobbletinformaciot. Ez alapjan haromféle
mozgasige létezhet a nyelvben (Kiefer 2005): amelynek a mozgd targyra, amelynek a mozgés
utvonaléra, és amelynek a mozgas modjara terjed ki a jelentése. Talmy (2000) munkédjaban egy
szintaktikai alapu modellt is felallit, amely az alapjan kategorizalja az igéket, hogy az egyes
tobbletinformacidk az igében inherensen (igei keretli nyelv) vagy valamilyen segédelemmel, azaz
szatellit segitségével valosulnak meg (szatellit keretli nyelv). Amig Slobin (2004) Talmy (2000)
csoportositja az igéket, hogy azok a mozgasesemény kezdd- vagy végpontjarol tartalmaznak
informéciot.

A szamojéd nyelvek mozgésigéir6l, a vizben vald mozgas igéit leszamitva és egyes
finnugor nyelvekkel ellentétben, eddig nem késziilt részletes leirds. A nganaszan nyelvet vizsgald
munkam kiindulasi pontjaul a Wagner-Nagy (2019: 495-496) altal Osszegytijtott 18 ige szolgal,
amelyeket a Grammar of Nganasan kotetben mozgasigének vagy a mozgés eredményét, iranyat
vagy induldsi pontjat kifejezé lexémanak kategorizalt. A nganaszan szarazfoldi mozgast kifejezo
igéinek rendszere azonban még kidolgozatlan, ugyanis a szakirodalomban nincs jelen ezeknek az
emlitett tipologiai modellek szerinti leirasa.

Kutatdsom sordn a nganaszan mozgasigék vizsgalatat végzem Talmy és Slobin, valamint
Soder elméleti keretében. Munkam soran a Nganasan Spoken Language Corpus (Brykina et. al.
2018) tobb ezer — a 18 ige kozott nem egységesen eloszlo — taldlatdra timaszkodom, és az igék
kornyezetének alapjan allapitom meg azok tulajdonségait, tekintettel azok szemantikai és
szintaktikai viselkedésére. Megvizsgalom, mely igék tartoznak valoban a mozgésigék
igéknél megfigyelhetd jelenésvaltozdsokra. Meghatdrozom, milyen elemek jelennek meg a
mozgasigeket tartalmazd mondatokban, €s milyen grammatikai csoport nevezhetd valdban
szatellitnek, azt is bemutatva, hogy azok pontosan mit fejezhetnek ki. Eredményeim alapjan
megallapithatd, hogy milyen éltalanos jellemz6i vannak a nganaszan nyelv mozgasigéinek, igy
gazdagitva tobbek kozott az urdli nyelvek lexikélis tipologiai, jelen esetben a mozgasigék
rendszerérdl szerzett ismereteinket.
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Two Poles of Heart in Chinese and English

The “physical heart” of people around the world is very similar, and this would result in the
universality of metaphorical thinking, but the conceptualization of “mental heart” can differ
cross-culturally. This study contributes to the issue of universality vs intercultural variability
of conceptualizations regarding abstract concepts within the framework of Conceptual
Metaphor Theory (CMT). Cold and warm heart-related metaphors were analyzed via
qualitative and quantitative analysis of data collected from two authoritative, extensive, and
monolingual corpora—Center for Chinese Linguistics (CCL) and Corpus of Contemporary
American English (COCA) in Chinese and English. Results reveal that the universal bodily
experience is responsible for the shared source domains for COLD HEART and WARM HEART
metaphor. However, the shared metaphor HEART IS TEMPERATURE displays variations in
detail.

Cold/warm-related words involved in this paper are core terms per se with an original
and basic description of a cold/warm feeling rather than expressions derived from
temperature-related verbs and nouns, such as freezing (freeze), chilly (chill), icy (ice) and
burning (burn). The gradation of cold in descending order in this research includes hdn #&
(frigid), léng #X(cold), and lidng /#(cool). The trichotomy of warm is ré #¢ (hot), nuin BZ
(warm), wén i (mild). Although HEART research attracts increasing attention from scholars,
understanding COLD/WARM HEART in depth to include the gradation of coldness and
warmness needs to be more exploited. For example, most study makes no distinction between
“cold”, “cool”, and “frigid”, and only the negative connotation related to indifference is
identified as the focus of commonality in comparative analysis, without the detailed
variations in conceptualizing COLD HEART in different languages. Such a knowledge gap is
filled in this research.

To construe COLD HEART-related metaphors in Chinese, we should mainly take a
“patient view” to investigate the response from others which indicates the passiveness and
less pronounced ego-centrality, while an “agent view” is generally adopted to study “cold
heart” in English that focuses on the apathy to others which means that human’s own initiated
mind or attitude is the locus. Coldness as a temperature that is changeable and carries
“indifference and unfriendliness”; it is believed that the decisive cause of COLD HEART in
Chinese is not ego, but external factors, especially in-group members who are trusted to
facilitate the intimate relationship. Just as Triandis (1989, 509) states, “In collectivists
cultures, role relationships that include in-group members are perceived as more nurturant,
respectful, and intimate than they are in individualistic cultures”. This is why there is a
pre-formed expectation like mutual understanding, support, or loyalty based on the integrity
of ingroup, and the disillusion of it leads to a rather severe injury to patients since han #
(coldest) is commonly used rather than leng /4" and liang /5.

To construe WARM HEART-related metaphors in Chinese, the perspective has
predominantly switched to the “agent view”. The perspective of WARM HEART in English is
the same as COLD HEART. The inconsistency in understanding WARM HEART in Chinese is in
accordance with collectivism culture. Mesquita & Powerell (2009, 107) states that
interdependence and harmony in relationships matter more significantly in collectivism.
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Hence, it is natural that ré xin #.> (hot/the warmest heart) is salient in WARM HEART
metaphorical expressions to motivate individuals to care and help others voluntarily. These
findings suggest that cultural variance on individualism vs collectivism motivates different
conceptualizations of HEART IS TEMPERATURE.
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“The teacher’s role has become more of a facilitator in present-day language teaching”

Preparing to teach in the ELF era

English has become a global lingua franca (ELF), and the expansion of its uses and functions
is not without implications for English language teaching (ELT), which, as has been argued,
should ideally reflect these sociolinguistic changes (e.g., Galloway, 2017; Rose, McKinley &
Galloway, 2021). This paper provides insights into student teachers’ beliefs on the
aforementioned implications of teaching a lingua franca in a Hungarian context with the aim of
discovering underlying assumptions about, awareness of, and attitudes towards the shifting
status of the English language, and the consequential changes it involves — most importantly
the nature of input students are likely to receive outside the classroom and the fluctuating role
of the teacher.

Contextualizing findings in the framework of teacher language awareness (Andrews, 2007;
Cenoz, Gorter, & May, 2017), the theoretical review presented in the paper is grounded in the
dynamic connection between ELF (Mauranen & Vetchinnikova, 2021), the native and non-
native speaker dichotomy (Cook, 2005; Reves & Medgyes, 1994), and Extramural English (EE;
Sundqvist & Sylvén, 2016). The empirical study comprises the synthetic analysis of semi-
structured interviews conducted with four Hungarian pre-service teachers of English. The aim
of the interviews was to uncover the impact of the reviewed theoretical concepts on participants’
views on ELT in the ELF era (Borg, 2001).

In particular, the following research questions are addressed:

1. What are student teachers’ views on the nature of the target language (TL) input
in- and outside the English classroom?

2. How do participants perceive the language teacher’s role in the context of
Extramural English and ELF?

Results revealed that all four participants tended to comply with traditional notions of ELT, and
while they recognized the importance of the input outside the English classroom and the
implications it imposed on ELT (e.g., lexical innovations, diverse pronunciation), most of them
seemed to be unsure of how in-class activities might build upon this knowledge or whether it
was worth or necessary to be built upon at all. All participants displayed openness towards the
shift regarding the role of the English teacher in the altered context of EE as well, however,
they seemed to be over-adherent to native speaker-based standards, unaware of the linguistic
and pedagogical implications of ELF, and how these might impact curricula and classroom
practices.
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